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The

Machiavelli

lilhe Prince
“But since it is my object to write
what shall be useful to whosoever
understands it, it seems to me better
to follow the real truth of things than
an imaginary view of them. For many
republics and princedoms have been
imagined that were never known to

exist in reality”
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Powerful Learning - Exploding Myths Workshop

The myth that achievement cannot be realised at scale for all students
- System and Powerful Learning

The myth that teaching is either an art or science - it is both

- Curiosity and Powerful Learning

The myth of the contribution of charismatic leadership to school reform

- Leadership and Powerful Learning —
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Exploding the Myths: Scale




The story is always about moral purpose

| know if | need extra help or to be challenged to do

| can get the job that | want
better | will get the right support

| know what good work
looks like and can help
myself to learn

| can work well with and learn
from many others as well as

my teacher
| know how | am being

assessed and what | need to do I know what my learning
to improve my work ctives are and feel i
control of my learning
| get to learn lots of interesting

and different subjects luse compL‘Jters to help me
learn

All these.. whatever my background, whatever my abilities, wherever | start from

The importance of
STORIES

e
Story, projection and parable do work for us;  HeE——————————
e ——————

they make everyday life possible; they are the
root of human thought; they are not primarily

or even importantly — entertainment” once upon a time-.
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THE IMPORTANCE
OF NARRATIVE

The Switch idea The school improvement

perspective
A credible idea Our theories of action
makes people
believe
An emotional Our moral purpose
idea makes
people care
The right story ur collaborative action
makes people act influences every classroom,
he whole school, the system
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An Australian tradition... | 1
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® Psychologically privileged

* Currency of our thoughts

® Flight simulators for the mind




Journeying as Pilgrims ...
* Narrative
* Principles
e Map and Compass

e Leadership

e Collaboration K e

THE IMPORTANCE

OF NARRATIVE
............. N Cnnuxt
B {The context details:

|- challenges
- opportunities

SET THE FACE THE COME TO A
SCENE ISSUES RESOLUTION

Core

The core story
describes:

~ the direction
- what success

" [Response

The response describes
what we intend to do

. |about the context factors:
This depiction of the “#|- how we will manage the

narative arc is adapted

will look like
(desired state)

CORE CONTEXT RESOLUTION

intensity of action ———————»

Story progression

ot challenges
sty Argcls ~ how we will grasp the
Melbourne. opportunities

THE IMPORTANCE
F NARRATIVE

Narrative Starting Points

Where are we now? we need to change? What are we going to do?

Where have we come are we going to get Where are we going?
from? there?

What's changed? hat does it mean? | What are we going to do?

;*




Take ten minutes to think about and map out
vour school’s storv

Use where have we come from as a starting point

What are the challenges and opportunities - i.e. the context?
What does the response/resolution layer look like?

Be prepared to share your story

SYSTEM LEADERSHIP
SCHOOL IMPROVEMENT. ..

“It was the school effectiveness research in the 1980s that
gave [us] increasingly well-defined portraits of the effective
school that led in the 1990s to increasing knowledge of
school improvement (i.e. how to achieve effectiveness).

In the same way, we have in the last decade begun to learn
far more about the features of an effective educational
system, but are now only beginning to understand the
dynamics of improvement at system level”

- Michael Barber

HIGH EXCELLENCE, HIGH EQUITY

s60
High xcellence [Rr——

“The quality of an education system cannot
exceed the quality of its teachers”

“The only way to improve outcomes is to
improve instruction”

“High performance requires every child to

succeed”

Cow ocance
OTurkey |  vish ity
Equity

10
Saurce: PISA 2009. OFCD




Ingredients of successful systems

r THE LATEST
| TIMSS AND PIRLS

Systematic and equitable funding

Universal standards - mirrored in the views of
students, parents, teachers and principals

School auton

Mix of accountability systems - external and
internal

Continuous monitoring of standards and quick
intervention when failure to achieve them is
identified

Ingredients of successful systems

Creating the appropriate environment to achieve the
standards set:

get the right people to become teachers

develop teachers into effective instructors
(professional learning)

place incentives and differentiated support
systems to ensure that every child get the
support he or she needs

Focus on 21st Century Skills

Networking and Innovation

Four stages of improvement were identified as well as stage
dependent intervention clusters:

1."poor to fair” - ensuring basic standards
2.“fair to goo consolidating system foundations

3."good to great” - professionalising teaching and
leadership

4."great to excellent” - system led innovation
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Our Principles for School lmprovement

OUR PRINCIPLES
o]
SCHOOL IMPROVEII\:/\ENT

Important
1010
(10 = very)

Agree
Yes/No

PRINCIPLE

The Powerful Learning

School Improvement Strategy




Our school improvement model
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POWERFUL
LEARNING.

FOR L6
oSO

Our overarching theory of action

WHEN all the distinct yet interrelated parts of the School
Improvement Model - the rings, and each element of the rings -
are aligned and working together

THEN all schools will improve
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POWERFUL
LEARNING

SO FOR
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The model moves

The model puts strategy into
action

o ren
e

It assists schools to:

® identify specific domains of
school activity that require an
active response

® plan the best response
® act

curiosTY
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POWERFUL
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OUTSIDE IN

Every student will reach

Professional leaming
i his or her potential
rovement of
Central classroom practioe

Policies
Regular use of data,

Assessment that informs
teaching

Recruitment &
deployment of whole
staff

Organisation focussed
on student outcomes  School Improvement
Team

INSIDE OUT

Broader System

Colab
[ —— oy ‘%‘%gﬁude

other schools. ot out

Essentials: System Context

Essentials: School Organisation

Partnerships with
parents and the
local community,

differential "
interventions and  \ERMAY ¢

support
teaching

System reviews:
: Regular use E
if

Principals as udent voice

ST R Organisation focussed

on student outcomes School Improvement

Internationalisation

Inside-out change

The Model starts with student
learning and moves outwards




OUR GOAL -

We intend to help our students:

® acquire useful and important bodies of
knowledge

© become powerful learners by expanding and
making articulate their repertoire of learning
strategies

® become fine, caring and principled citizens

The Core: Powerful Learning and Curiosity

POWERFUL LEARNING AND CURIOSITY - OUR THEORY OF ACTION

The most direct way to improve student learning is to improve teachers’
instructional practice

WHEN we support all teachers to improve their practice

THEN we create the conditions for powerful learning which allow all our
students to achieve at high levels

The Inner Ring: Powerful Classroom
Practice

POWERFUL CLASSROOM PRACTICE - OUR THEORY OF ACTION

WHEN we increase teacher knowledge about high quality instruction
and generate a shared view of effective practice

THEN we will improve teacher capacity to translate that knowledge
into effective practice for every student in every classroom




The Inner Ring: Powerful Classroom Practice

One and All
Curriculum Changing one component impacts directly on the
Frameworks
other three
/ \ All as One
Assessment POWERFUL pedagogic The four components must be treate_cl as one if
for Learning CLASSROOM Kknowledge  Change leading to powerful learning is to occur

PRACTICE
Not One alone
Powerful classroom practice is a result of the

Student quality of the relationship between the teacher,
Voice student, content, and the feedback from
assessment — it cannot emerge from any one
component alone

Pedagogic
Knowledge

ment for
Learning

Itis the tasks that
students do that predict
their performance and
link the four areas
together

" POWERFUL
[—3 CLASSROOM '

Acw:

WERFUL
M

E.. THE FOUR

The Middle Ring: Organisational Capacity

ORGANISATIONAL CAPACITY - OUR THEORY OF ACTION

\WHEN we increase organisational capacity so that high
performance teaching and learning is supported

'THEN student learning will improve




The Middle Ring: Organisational Capacity

SIX factors produce well developed organisational capacity:
@ collaborative planning that focuses on student outcomes

© professional learning that improves classroom practice

® regular use of data, enquiry and self-evaluation to improve teaching
® recruiting teachers with high quality teaching skills, and
the whole school workforce in ways that contribute to school
improvement

© maintaining a strong School Improvement Team that provides
research and development capacity for the school

® redesigning a school so that it effectively promotes learning

The Middle Ring: Organisational Capacity

The school maintenance structure

Relatively permanent systems and Stay open for
processes necessary for the school to do business
its work efficiently

The school development structure
Change Purposefully develops new ways of working

that, over time, add value to the school

r\ The Outer Ring: Systemic Context
\J SYSTEMIC CONTEXT - OUR THEORY OF ACTION
O

I Y
N )S WHEN we take collective responsibility for the learning and
Ojon progress of all students

'THEN schools will collaborate with each other to share effective

—~ =
A




r‘/ The Outer Ring: Systemic Context

/ Four elements form the systemic context

T 4 Differential diagnosis,

support & intervention
Leaders and policy makers know and
act on the fact that school and system
improvement processes need
differential diagnosis, intervention, and
support

Schools network with other schools,
sharing good practice and engaging
in disciplined innovation

Responses

o System Leadership

Positive responses are evident to the
needs and aspirations of parents/
carers, stakeholders, and communities

System leadership is demonstrated
as principals accept a range of rol
in supporting other principals and

schools

r \ The Outer Ring: Systemic Context

NETWORKED AUTONOMY

The medwatmg layer maintains two sets of MEDIATING
connections: LAYER

the centre to schools

® schools to each other

S1TooHDS

Powerful Learning

Being a relentless focus on improving the learning outcomes of
“every student’ in ‘every school’ across the whole system...

P
' V The school improvement journey...

Selecting and sequencing the theories of action...

Professional learning..

Ensuring consistency.

Culture change and development...

Strengths, weaknesses, opportunities, threats...

A six-step framework for investigating school |
improvement processes through the Theories of Action ‘




Instructional
Rounds

Powerful
Learning,

Northern
Region
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Literate gg
Numerate £9
Curious S
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Many schools — in both high and low SES areas — made significant gains

NAPLAN
significant improvement across more than two thirds of
schools

VCE
significant improvement in most schools but greater
time lag (complexity?)

{
Student opinion ‘
significant improvement across all schools - higher ‘
levels of engagement

Parent opinion
parents more positive about schools




Our data..an example

’ Powerful
Learning

3150 FEWER students at risk

1st year

B Bo

75% 100

B Top tier

50%

ttom tier Middle tier

The life scripts of almost 10000 studients c'hanged for

\\

the better

Common
Practice

The quest for precision...our steps

Excellent teaching and
learning practice in
classrooms - the Theories
~Qf‘Action

Leadersﬁﬂq context and

practice at theﬁchocljeve\

lls N

A wide-angled view of
school improvement

Y, improved learnin;

An exploration of curiosity based on Alice in
Wonderland

ire

karning skills

m
X
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= # Precision

Sutures

2100 Sut
’7

Precise teaching practices known to
improve student learning outcomes and
develop explicit, specific learning skills

learning skills

g, expl
POWERFUL

LEARNING




Brief History of Standards in Primary Schools

1
1 plus ! control and
“Formal™ ' “Informal”
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1950 1960 | 1970 1980 1990 2000 2010)

LEAs Achieving 75%+
Level 4 English 1998

LEAs Achieving 75%+
Level 4 English 2002




LEAs Achieving 75%+
Level 4 English 2004

Distribution of Reading Achievement in

9-10 year olds in 2001

sfeniapqiniiigeg :

i

3 2
New Labour Policy Framework

Intervention
in inverse Ambitious
proportion Standards
to success

High
Accountability Challenge
High
Support

Devolved
responsibility

Access to best
practice and quality
professional
development

Good data and
clear targets




Towards system wide sustainable reform

Professionalism

Every School a
Great School

Schools Leafling Reform

" Awlul to Adequate Adequate to Good Good to Great

Schoots Laaing Rt

Presc

Our school improvement model
- inside out at a system level

ription

Adequate Schools Good Schools Schools Schools

Top-down, or outside-in,
prescription

Bottom-up, or inside-out, change
— schools lead reform

Awful to Adequate to Good to Great  Great to Excellent

Prescription Professionalism
System leadership
- N - —

i THE SCHOOL
gggg},eglc IMPROVEMENT PATHWAY
‘ AWFUL TO ADEQUATE ‘ ‘ ADEQUATE TO GOOD ‘ ‘ GOOD TO GREAT ‘ ‘ T 70 ST

CURI®SITY
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§ Teaching 8 | . Teaching % | . Teaching Z | -Teaching
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Awful to Adequate Adequate to Good -
Strategic
Leadership
Great to Excellent Good to Great
Where does your
school sit on the &=
improvement B
pathway?
CURI®SITY
=
Teaching - Good schools usualy have structures that ensure most - Ave alsudents teated as individuals? - Ave all staffengaged with a number of fig
teaching is consisently good and that there are no - Isthe dassfoom atmogph fconstant everage development activties such as:
pockets o inadequate practice collaboraton and support? + micoteaching
- Ofen ot enough teachers - at e - o whal. e casoom and g indepentent + obsenvation of dassoom methods
oumnd\ng teaching looks hkg an_d hqw foimprove thel  study; doleamers regularty work nsmall + videofaudlo reviewfeadback
teacing withexemplay pracce  ind. s tinking andanasing with prient gt prciceof ot
- Many good schools have managed to hift the focus in support from the teacher? . )
being obsenved?
the clastoom from teacher to student. Howeve, students
often tllsee the teacher s the font of all knowledge
and that thei ole s students s to remeniber’ what thei
teachers say.
- Students often have fxed views of themsehes as a leamer
and the school does it to challenge this, accepting that
apercentage of students simply cannot improve.
CURI®SITY

IO TR AU TG00 TG00 TOGHT _

el T T T
THE SCHOOL IMPROVEMENT PATHWAY o e W

Where does your school sit on the “good to great”
continuum?

- oamwions s it
et e oy

What are your school’s strengths and areas for o TN

improvement?

Have parents had input to this assessment? e ey i—

Colleagues from other schools?

prevedaess

ik s e o
i, At s

THE BEGINNING...
[OURPRNERRU (U RIOSITY & POWERFUL
ey el LEARNINGTOOLS...

pianeriee B PART ONE




The journey to excellence

Journey - L{)u\s Vuitton, Life is a Journey, Commercial Campaign, 2010

‘You must be the
change you wish to
see in the world’

David Hopkins R ploding

Hopkins s Professor Emeritus at the Institute of Education University College London and
I of Educational Leadership at the University of Bolton.
a Trustee of Outward Bound and the charity ‘Adventure Learning Schools”.
siting professorships at the Catholic University of Santiago,
sity of Hong Kong and the Universities of Cumbria,
and Wales and consults internationally on school reform.

I
he Chinese Univ
Edinburgh, Melbourn
Between 2002 and 2005 he served three Secretary of States as the Chief Adviser
on School Standards at the Department for Education and Skills
Previously, he was Chair of the Leicester City Partnership Board and Dean
of the Faculty of Education at the University of Nottingham. Before that
again he was a Tutor at the University of Cambridge Institute of Education, a

Secondary School teacher and an Outward Bound Instructor.
David is also an International Mountain Guide (retired) who despite two new knees
still climbs and skis in the Alps and Himalayas. His recent book Exploding the Myths

hool Reform, completes his school improvement trilogy; the previous two
hool a Great School and School Improvement for Real. David was

tly ranked the 16th most influential educator in the world by the American based

Global Gurus organisation.




