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NZEALS AIMS HIGH FOR 2015
PRESIDENT’S REPORT Juliette Hayes
Greetings colleagues, and welcome to our first edition of Leading Lights
for 2015. I extend particularly warm greetings to those new to leadership roles,
new to NZEALS, and those who, like me, are beginning the year in a new
educational setting.
One of my summer readings was the new book from Andy Hargreaves,
Alan Boyle and Alma Harris (2014); Uplifting Leadership: how organisations,
teams and communities raise performance. In this text I found the concept of UP
particularly compelling in its many possible uses. “Up” is one of the first words we
use as babies, and is also a direction that invites us towards our destination. We can
feel ‘up’ when we are optimistic and things are improving, and we can have our
spirits lifted up. ‘Uplift’ is the momentum that allows birds and planes to defy
gravity, and to uplift others is to raise expectations and performance. We can go
‘upmarket’, and we can stage an ‘uprising’.
This idea of ‘uplift’ emerged as the common element identified by Hargreaves et
al in their seven-year global study of a range of organisations and how their leaders
inspired and uplifted their performance. The authors identified six characteristics of
uplifting leadership, and the book unpacks each characteristic through case studies
of organisations as diverse as a boutique brewery, Fiat, the Australian cricket team,
and many education systems from around the world.
Uplifting Leadership:
How Organisations,
Teams, and Communities
Raise Performance
by Andy Hargreaves,
Alan Boyle and Alma Harris
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ABOUT THE AUTHORS
ANDY HARGREAVES is the

Thomas More Brennan
Chair in Education at Boston
College. In 2014, he was
ranked as one of the 12 most
influential scholars on
US public education policy.
He has written or edited more
than 25 books on leadership
and change, including
Sustainable Leadership (with
Dean Fink) and Professional
Capital (with Michael Fullan).
www.andyhargreaves.com
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First comes dreaming - being able to articulate the relationship between what has
been and what will be. It is knowing what you are prepared to fight for to achieve
your moral purpose, and how hard you are prepared to work towards realising
your dream. Click here to read an excerpt.
The second characteristic is to use creativity and counter-flow. The authors share
several case studies of creative solutions to problems and change leadership that
uplifted organisations, while cautioning that sustainable change is carried out with
‘disciplined innovation’, rather than jumping from one innovation to the next.
There is a difference between improvement and innovation in bringing about
change: improvement is about getting better at what you already do; innovation is
improving by doing something completely new. Uplifting leaders, they say, identify
which approach is needed and apply strategies to achieve it. Counter-flow is to
approach a problem in a way that seems on the surface to be the opposite to what
should be done. The example of Singapore’s prime minister telling his nation’s
schools to “teach less, learn more” (p65) is one that seems to defy the logic of his
country’s organisational approach, but one that had a significant impact.

ALAN BOYLE is director

of Leannta Education
Associates. He designs and
creates professional learning
for education leaders in the
United Kingdom and abroad.
www.leannta.com
ALMA HARRIS is professor
and director of the Institute
of Educational Leadership
at the University of Malaya.
She is also Pro-Director
(Leadership) at the Institute
of Education, University of
London. She is internationally
known for her work on
school improvement.
www.almaharris.co.uk

Thirdly, there is collaboration with competition. The example of the Australian
cricket team is one I particularly appreciated: as the top team in the world there was
limited competition at their level and cricket was losing its audience appeal.
Australia began investing heavily in building up the game in India - providing
coaching and players - and therefore created for themselves a powerful opposition
and exciting games for the benefit of the game worldwide. Similarly, schools
collaborating together despite our current competitive environment can improve
outcomes for an entire community. “Uplifting leaders know how to go beyond the
ideological opposites of collaboration and competition and have them work
together in complementary, compensatory and compromising ways” (p71).
A fourth characteristic is to generate both push and pull factors to raise
performance through creating teams, or allegiances, based on loyalty and high trust.
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“Uplifting leadership entails engaging a talented team that values risk and
creativity, acknowledges and tolerates honest mistakes, and has members that
participate and ‘play’ in interchangeable roles and positions. They inspire each
other as leadership emerges throughout the group” (p93).
Uplifting leaders don’t merely depend on inspiration and imagination; they know
how crucial it is to intelligently use performance data to move everyone upwards.
This effective use of data is discussed in the fifth chapter, titled measuring with
meaning. In this chapter the case studies describe the use of meaningful, fair, timely
data to set goals and targets with integrity. The authors found that uplifting leaders
don’t use data just to push people harder and higher, but to lift them up towards a
vision that they truly share; that they “attend to the human side as well as the
technical side of change” (p134).
The sixth characteristic is to reach sustainable success. Through the findings of
their case studies the authors draw a blueprint for sustaining high performance:
“Don’t replace bold and inspiring dreams with the pursuit of performance numbers;
never give up the fight for a better future; play every game to the last minute; do not
blindly follow the herd; discard invalid and inaccurate data; resist the urge to turn
to individual heroes who you believe can turn things around instantly; instead of
trying to destroy opposition, join forces with your competitors for the greater good.
These are surefire ways towards sustaining success and staying aloft” (p144).
The book concludes with a chapter on uplifting action, which provides strategies
for leaders to apply in order to develop the six characteristics described. The
strategies combine what the authors describe as “a 21st century set of ‘soft skills’
such as risk taking and creativity … counterbalanced with 1950s virtues of honesty,
integrity and hard work” (p163).
Much of this book is written in catchy, motivation-speak language that may seem
light to some readers, but it is highly readable and there are many practical ideas
drawn from the case studies. This easy summer read has helped me to reflect on my
own approach to the new academic year and to my thinking about NZEALS for 2015.
With our Visiting Scholar series focusing on issues of poverty, social justice
and education, and the ANZAC conference theme of ‘courage and commitment to
lead’, along with a visit from Lynn Sherratt and the many branch events planned
plus a new editorial team for our journal, this will surely be an uplifting year for
our organisation. n

Juliette Hayes
NZEALS President
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What does it take to do
more with less? How can
you do better than before,
or better than others?
How do you turn losses
into wins, or nearbankruptcy into strong
profitability, or abject
failure into stellar success?
The power of uplift enables
any organisation to do
more with less, beat the
competition, and perform
better than ever. Leaders
who uplift their employees'
passions, intellects, and
commitments produce
remarkable results.
Uplifting Leadership
provides a path to better
performance across any
organisation.
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MEET JEANNE WILLIAMS
Recipient of the NZEALS Canterbury Emerging Leader Scholarship
I currently work for Kidsfirst Kindergartens where I am
the head teacher at Kidsfirst Kindergartens Lincoln. I
lead a team of three passionate, knowledgeable and
dedicated teachers at this kindergarten and have the
great privilege to teach and spend my days with
amazing, capable confident young members of our
society. I graduated with a Bachelor of Teaching and
Learning with Honours in 2003 and I am currently
studying at the University of Canterbury to complete my
Masters of Education.
Formerly known
as the Canterbury
Westland Kindergarten
Association, Kidsfirst are
one of New Zealand's
largest and longest
serving early childhood
education providers.
Kidsfirst oldest
kindergarten opened
in 1899 and is now
known as Kidsfirst
Kindergartens Sunbeam.
Today, more than
60 Kidsfirst Kindergartens
provide high quality,
teacher-led services
to about 3,500 children
across Canterbury
and Westland.

My thesis focus is early childhood education for
sustainability, specifically gaining the children’s
perspectives on the role of being guardians of the
earth. My study focus stems from my passion and
interest in education for sustainability and children’s
agency. Our kindergarten has been part of the
Enviroschools programme since 2003 and were one of the first kindergartens to trial this
programme in early childhood, as well as the first nationally to achieve the Green Gold
award for the programme within the early childhood sector. My interest in the
environment began when I was a small girl growing up on a farm in South Africa and
continues to inspire me in my work today with the children.
I am honoured and grateful to be chosen for the NZEALS Canterbury Emerging Leader
Scholarship as this will support my thesis work. I look forward to sharing my findings with
you all at the completion of my studies. n
The aim of this scholarship is to acknowledge and support the research, development of innovative
ideas, or postgraduate study of emerging leaders in Canterbury early childhood centres, and primary,
intermediate, secondary and area schools. The scholarship is for $1,500. The successful applicant
will receive $750 when the scholarship is awarded and a further $750 when NZEALS Canterbury
receives the final written report Applications close on 31st October each year. For more information
on criteria and eligibility click here.
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insights into
early childhood education
EDITORIAL

Dr. Ann Briggs

NZEALS’ sister organization in the UK, the British Educational Leadership

Management and Administration Society (BELMAS), recently produced a special
issue of Management in Education, its Journal of Professional Practice.
Vol. 28, no 4 focuses on Early Childhood Education: Participation in Policy and
Practice. Most of the papers are UK-based, with one from KwaZulu-Natal, but the
issues raised are of importance and relevance to Early Childhood Education (ECE)
in New Zealand. There is a strong focus on co-participation in EC provision,
involving young children, teachers, student teachers, leaders and policy-makers.
Interestingly for the New Zealand context, there is less of a focus upon parental
and community involvement.
As BELMAS has few New Zealand members, it seemed helpful to present here
some of the insights presented in MiE. Click here to read the full papers.
• Leena Helavaara Robertson and Dave Hill: Policy and ideologies
in schooling and early years education in England: Implications for and
impacts on leadership, management and equality.
• Eva Lloyd: Co-producing early years policy in England under the
coalition Government.
• Mathias Urban: Not solving problems, managing messes: Competent
systems in early childhood education and care.
These three papers focus on the complexity of interaction between policymaking and professional practice in ECE. Robertson and Hill examine the
interconnection between policies and their underlying ideologies in Early Years
education in England. In particular, they examine politically positioned responses
to inequalities, identifying three main types of response: conforming, reforming
and transforming. The authors pose thought-provoking questions to leaders in
early years settings: about their own attitudes to social and cultural difference,
about the potential ‘invisible barriers’ between parents and Early Years teachers,
and the possibilities for the Early Years setting to become a hub for family and
community services.

7

NZEALS LEADING LIGHTS

ANN BRIGGS is Emeritus

Professor of Educational
Leadership at Newcastle
University, United Kingdom.
After 25 years of working in
schools, colleges and
universities, mainly in the
UK, she is now resident in

New Zealand. She is
currently NZEALS National
Secretary and NZEALS
Nelson Branch secretary.
She also undertakes
leadership development
work in schools, and guest
workshops and lectures.

THIS IS AN
interactive
publication
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Lloyd discusses a short period of co-production of public sector policy in the UK,
including that for ECE. Co-production, aimed at increased effectiveness of the sector,
involves ‘sharing the design and delivery of public services with service users and
representative agencies.’ The structure and functioning of this revolutionary
approach is discussed in this paper. The curtailment and early termination of this
work indicate the difficulty of operating true bottom-up systems. Nevertheless the
brief experiment may have generated greater awareness in the early years sector of
group-based mechanisms for influencing policy.
In examining complexities within ECE, Urban proposes that the context within
which ECE is managed is intricate, ambiguous and uncertain, and that educational
attainment may be ‘tangled up with structural injustice, systemic inequality,
oppression or blatant racism.’ The paper calls for ECE managers to acknowledge the
‘messes’ that they manage, and to embrace the complexity of the system within
which they work, developing critically reflective practice throughout the profession.
• Paulette Luff and Rebecca Webster: Democratic and participatory approaches:
Exemplars from early childhood education.
• Tim Waller: Voices in the park: Researching the participation of young children in
outdoor play in early years settings.
• Sarah Hodgson, Theodora Papatheodorou and Mary James: Monitoring
and evaluation of an early childhood development programme: Implications for
leadership and management.
The positive power of democratic participation is explored in these three papers.
Luff and Webster offer examples of effective participatory practice in ECE,
presenting ways of gathering and responding to children’s viewpoints, participation
of children and student practitioners in co-construction of learning environments,
and collegial approaches to leadership which enable egalitarian approaches to
decision-making.
Waller elaborates further the theme of including young children in gathering
perspectives on their learning, and presents a variety of ‘participatory tools’ which
can be used with young children to document and reflect on their learning.
The implications of this research-based approach for early childhood pedagogy
and the management of ECE settings are discussed.
Hodgson et al present the work of an Early Education Development (ECD)
Training Centre in KwaZulu-Natal in developing participatory monitoring and
evaluation systems. Interestingly for New Zealand readers, the work of this centre
includes the delivery of a home-based ECD programme for children who cannot
access their nearest Early Childhood provision. Through participatory monitoring
and evaluation processes, involving a wide range of staff, the new system enables
reflection and supports peer learning, as well as improving children’s
developmental outcomes.
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• Mallika Kanyal: Early Childhood Studies - students’ participation
in the development of a learning space in a higher education institution.
• Karen Horsley and Helen Penn: Remembering childhood: Do our memories
and experiences influence our understanding of early childhood and our
practice with young children?
• Geraldine Davis: Graduate leaders in early childhood education
and care settings, the practitioner perspective.
These papers focus on the potential developmental role of EC students and
graduates within their institutions. Drawing upon the strong emphasis in ECE upon
democracy and listening to participants, Kanyal argues the case for the involvement
of students in developing learning spaces within Higher Education (HE). Her
example - of participatory approaches to developing a resource and research
provision for ECE within an HE institution - is used to explore possibilities for
democratic practices within the leadership and management of ECE.
Horsley and Penn demonstrate the influence of ECE students’ own early
childhood memories upon their understanding of childhood and on their practice
with young children. Accounts of childhood memories, rooted in a wide range of
international and socio-cultural settings, serve to highlight the variety of the
students’ childhood experience, contrasting with the traditional ‘ages and stages’
conceptions of childhood development.
Davis explores the developmental role of graduate leaders in leading change
within their Early Years setting. The situation is presented from the practitioners’
viewpoint, emphasizing the value of reflection in and on practice, which enhances
their confidence and effectiveness, and highlights the benefits which graduate
leader status has brought to the Early Years workforce. n
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DAME HERBISON

SCHOLARSHIP

Thanks to generous support
from Fuji Xerox, NZEALS was
last year happy to announce
the reinstatement of its
prestigious Dame Jean
Herbison award - The Fuji
Xerox Dame Herbison
Scholarship - an annual
award offered jointly by
NZEALS and a named
sponsor. This scholarship,
named in honour of the late
Dame Jean Herbison,

past Vice-President of the
Commonwealth Council of
Educational Administration
and Management and
former President and
Fellow of the New Zealand
Educational Administration
Society (NZEAS - forerunner
of NZEALS), is supported by
the Ministry of Education as
a Prestigious Award.
Congratulations to
Dr Richard Smith, recipient
of the 2014 Fuji Xerox
Jean Herbison Award.

MEET Lisa MorrEsey
Recipient of the NZEALS Presidents Research Award
Lisa Morresey is involved as a participant in an international research project spanning
25 countries which centres on leadership for natural justice, Aotearoa New Zealand.
Dr Rachel McNae, Senior Lecturer Michele Morrison and Professor Christopher Branson
from the Department of Professional Studies in Education, University of Waikato, have
conducted this research in Aotearoa, New Zealand. The project focuses on educational
leadership and enhancing our understanding of what social justice leadership means in
different contexts. The research is a joint UCEA/BELMAS international research project.
The project commenced in 2011 with five universities in six countries. The University
of Waikato research team joined in 2013. Currently there are 36 universities conducting
research in 25 countries. The New Zealand research is small scale - instrumental
case studies.
Lisa’s leadership journey is one of these case studies. She will travel with the research
team to the UK in February as part of the social justice research team where she will
present the New Zealand research at the International School Leadership Development
Network Conference (ISLDN) in Gosport. She will then visit schools, other researchers
and teachers interested in this work, the University of Nottingham, and it is hoped,
the London Centre for Leadership in learning.
Lisa Morresey is the principal of Mount Maunganui Intermediate. n

The annual NZEALS President’s Research award ($2,000) recognises meritorious research and
scholarship which expand knowledge in the field of educational leadership. Research by emerging
researchers and by leaders of priority learners is encouraged. Applications for the President’s
Research Award open on on 1 August and close on 31 October annually. The winner will be
announced approximately one month after the closing date and the award will be presented at the
biennial NZEALS Conference. For more information on criteria and eligibility click here.
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JELPP: NEW EDITORIAL TEAM
JELPP REPORT Dr. Ann Briggs
The NZEALS Journal of Education Leadership, Policy and Practice (JELPP)
produces two issues per year. It publishes the work of established and new
scholars and practitioners, and aims to highlight new knowledge and important
ideas from within New Zealand and internationally. In particular, JELPP welcomes
studies that further international debates in the field of educational leadership.
This year JELPP has four new editors:
DR SHIRLEY HARRIS shirley.harris@nztertiarycollege.ac.nz
New Zealand College of Early Childhood Education (Otautahi)
Dr Shirley Harris has extensive experience working across all
sectors in the education system. She worked for over a decade
teaching at undergraduate and post graduate levels in
education. She has also been a private educational consultant and contract
researcher in community-based projects at both local and national levels. Shirley is
currently the Research Leader at the New Zealand College of Early Childhood
Education where she also oversees a practice based leadership programme.
Recently Shirley was responsible for leading the content development of a new
Bachelor of Teaching in ECE. Her research interests include leadership, mentoring,
change management, pedagogy, and research methodologies.
DR FIONA MCGRATH f.mcgrath@auckland.ac.nz
University of Auckland based in Whangarei, Te Tai Tokerau
Tena koutou, Ko Fiona McGrath taku ingoa
No Pukepoto ahau,
Ko Te Rarawa, Ko Ngati Kuri, Ko Ngati Hine ngā iwi.
Fiona is currently working at Te Puna Wananga, Faculty of Education, at the
University of Auckland and is located in the Te Taitokerau campus. She is
passionate about Māori Educational Leadership and works alongside Tumuaki in
Māori medium in both Tamaki and Te Taitokerau. Her research interests include
indigenous educational leadership, and pedagogy, educative induction and
mentoring programmes, mentorship, kaupapa Māori methodologies, Māori
theories of praxis, and indigenous pedagogical leadership frameworks.
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DR PAUL POTAKA tumuaki@ts.co.nz
Nelson Central School

RMIT Publishing is an
aggregator of research
information for students,
teachers and researchers.
Through its Informit brand
of online databases it
delivers a range of unique,
specialist content to users,
positioning them for a global
future. As a wholly owned
subsidiary of RMIT University
and working with content
partners worldwide,
RMIT Publishing connects
the wider research
community to valuable
research and scholarly
information not readily
available elsewhere.

Ko au te awa, ko te awa ko au!
Ko Ruapehu raua ko Tauakira oku maunga
Ko Whanganui raua ko Mangawhero oku awa
Ko Pamoana te tangata
Ko Koriniti raua ko Otoko oku marae
Ko Whanganui toku kainga tuturu ahakoa,
Ko Whakatu toku kainga inaianei.
Ko Paul Potaka toku ingoa
Tihei mauriora!
Paul is in his 19th year as principal of Nelson Central School. Prior to this he was
principal of Fergusson Intermediate in Upper Hutt, a liaison officer and policy
analyst with the Ministry of Education and District Adviser on Reading with the
Department of Education. He has also held principalships in Whanganui and Otago.
He is a member of the Human Rights in Education (HRiE) Trust board, was a
researcher in the New Zealand phase of the international Successful School
Principals Project and has been a contributor to JELPP. His research interests include
educational leadership, curriculum design and implementation, and Human Rights
in Education.
ASSOCIATE PROFESSOR RICHARD SMITH richard.smith@wananga.ac.nz
Te Whare Wānanga o Awanuiārangi, Whakatane
Dr Richard Smith is Associate Professor in the School of
Indigenous Studies at Te Whare Wānanga o Awanuiārangi in
Whakatāne. Previously, he was employed in the Faculty of
Education at Monash University, Australia. He has taught at the National Institute
of Education in Singapore, at the University of Canterbury and Auckland University
of Technology. Richard conducts research on educational leadership, educational
policy, adult education, the sociology of higher education and academic identities.
He has participated in consultancies for the Ministries of Education in New Zealand
and the Kingdom of Bahrain. He has conducted collaborative research with school
leaders, and been involved in a trans-national study with colleagues in Aotearoa
and Australia. Richard has been on the National Councils of NZEALS and the
New Zealand Association for Research in Education (NZARE) and has been
Vice President of NZARE. In 2010 he was made a Fellow of NZEALS. He sits on the
editorial boards of a number of international and nationally-based journals.
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JELPP Issue No. 1 2015, a special issue on Social Justice, will be put together by

a team of guest editors from the University of Waikato:
PROFESSOR CHRISTOPHER BRANSON cbranson@waikato.ac.nz
Christopher has been an educational professional for more
than 35 years. In 2004, he completed a PhD that focussed on the
relationship between personal values and preferred leadership
behaviours of secondary school principals. This study has
extended further into issues associated with authentic leadership, ethical leadership,
moral leadership, organisational values, organisational change and development,
and self-reflection.
DR RACHEL MCNAE r.mcnae@waikato.ac.nz
Rachel McNae is a Senior Lecturer and teaches in a number of
papers both at undergraduate, graduate and postgraduate level in
the areas of educational leadership and pre-service teacher
education. Rachel’s research agenda is founded on a firm belief for
social justice and utilizes strength-based approaches to assist school leaders to
enhance their leadership practices.
MICHELE MORRISON m.morrison@waikato.ac.nz
Michele is a Senior Lecturer and teaches educational leadership
and coaching and mentoring papers at Masters level, and works
with secondary initial teacher education students. Her doctoral
research focuses on principal leadership in context.
We thank all of our editors for their willingness to take on this role, and look
forward to their input into NZEALS’ flagship journal. n

THE JOURNAL OF EDUCATIONAL LEADERSHIP, POLICY AND PRACTICE
The Journal of Educational Leadership, Policy and Practice is indexed in
Index New Zealand (INNZ) and is published online with the Informit e-library.
An international board of leading academics supports the journal.
Click here to read more about the JELPP Editorial Board.

SUBSCRIPTIONS Two issues of JELPP are included with annual membership of NZEALS.
Individually the journals cost $25 each, including P&P within New Zealand, and will be sent
with an invoice. To order a copy of JELPP, email your request to Shirley Harris.

PAPER SUBMISSION Papers may be submitted at any time of year; in addition, calls for
papers will be issued before each journal deadline. All papers are subject to refereeing by
two independent scholarly reviewers before being considered for publication. Once
accepted, papers may be subject to minor editorial revisions. Submission of papers and
questions can be made directly to the editors. Read submission guidelines here

Index New Zealand is a
searchable database that
contains abstracts and
descriptions of articles
from about 1000 New
Zealand periodicals and
newspapers published from
the 1950s to the present day.
The periodicals range
from academic research
journals to magazines.
Around 3000 new records
are added monthly from
460 current titles. To learn
more click here.
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JOIN NZEALS
TODAY
The New Zealand Educational
Administration and
Leadership Society (NZEALS)
promotes and supports quality
leadership for learning across
all educational sectors. To find
out more go to nzeals.org.nz
or to join simply click here.
Complete your details
and pay the subscription
online, or download a form
if you prefer to make direct
debit or cheque payments.

ACEl CONFERENCE: Hilton Sydney 30 September - 2 October 2015

setting the learning agenda:
courage and comMitment to lead
IN THE SPIRIT OF THE ANZAC The 2015 ACEL National Conference
commemorates the centenary of the ANZAC spirit. In our pursuit of excellence,
educational leaders are courageous and committed.
Courageous and committed leaders:
• Act decisively, empowering others to utilise their talents,
remain focused and to make a difference.
• Innovate boldly, respecting tradition and remaining future-focused
and relevant in the pursuit of a vision.
• Make decisions fearlessly, standing firm on what is important
and what makes a difference.
KEYNOTE SPEAKERS A powerful program of world-class thought-leaders including: Wendy
Kopp, CEO and co-founder of Teach For All; Robert J. Marzano, CEO of Marzano Research
Laboratory; Michael Full, worldwide authority on educational reform; Jan Robertson, senior
research fellow in the University of Waikato Faculty of Education’s Institute of Professional
Learning; Yong Zhao, internationally respected scholar, author, and speaker; Andy Hargreaves,
Thomas More-Brennan, chair at the Lynch School of Education at Boston College.
SPACES ARE LIMITED SO BOOK EARLY ACEL member rates are available for NZEALS members.
CLICK HERE FOR MORE INFORMATION AND REGISTRATION FORM • CLICK HERE TO REGISTER ONLINE
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APPRAISAL FOR TEACHERS:
WHAT IS EVIDENCE?
BY

Kerry Mitchell AND Michael Absolum

BACKGROUND
In 2012 the New Zealand Teachers Council partnered the Education Group and
Evaluation Associates to deliver support for professional leaders across the country
in appraisal of teachers. In 2014 the project was extended (Phase 2) to deliver
support for teachers about what constitutes necessary and sufficient evidence.
The extensive resources supporting both phases of the project are available online
and can be used to support centre and school staff to improve the effectiveness of
their current approaches to appraisal.
In this article we outline the conceptual approach we have taken across the
delivery of the entire project and we discuss what evidence needs to be gathered in
order for appraisal to be effective.
The broad aims of the project have been to build professional leaders’ and
teachers’ knowledge and confidence to:
• use the Registered Teacher Criteria (RTC) to gain and maintain full registration
• extend the understanding of the RTC and Tātaiako, so that a national image of
them in action emerges
• ensure that appraisal against the RTC is rigorous and fair
• ensure that appraisal richly serves the two key purposes of professional
growth and accountability
• improve ākonga learning and achievement.
APPRAISAL FOR PROFESSIONAL GROWTH AND ACCOUNTABILITY
For appraisal to be effective it needs to serve two key purposes: professional growth
and development, and accountability. In the past appraisal has too often been seen
as a compliance driven process. Teachers have had appraisal ‘done to them’.
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Appraisal has meant little to teachers other than providing evidence of
competence to professional leaders. For many teachers appraisal did not lead
to any form of growth and development.
Within this project we have positioned appraisal to be able to achieve the
two key purposes when it occurs within a framework of four major concepts.

KERRY MITCHELL is a founding

director of The Education
Group. Prior to that she was
employed by Massey University

DIAGRAM ONE: AKONGA/LEARNING AND ACHIEVEMENT

as a consultant and researcher.
She has worked in a wide
range of state and integrated
schools and has extensive
experience in strategic
planning, setting up and
reviewing performance
management systems, training
appraisers, conducting
principal appraisals, and
facilitating professional
development groups for
principals and deputy
principals. Her curriculum
expertise is in literacy,
numeracy and assessment,
especially formative
assessment. She is currently
undertaking doctoral research
into the impact of national
standards on parent
and student understanding
of achievement.

Diagram One captures these concepts:
1. For appraisal to be effective, each teacher needs to have a strong sense
of professional responsibility for driving the process so that they ensure
it serves their development purposes against the context of the RTC.
This is a reversal of the more common approach where appraisal is
‘done to’ the teacher.
2. In order to effectively take responsibility, the teacher must also develop
the evaluative capability that enables them to inquire into their own practice.
It requires that they build a clear (and shared with their colleagues)
understanding of what good teaching looks like in their setting, and then
evaluate their own practice against that in order to shape their development
goals. This is the ‘critical inquiry’ described in RTC 12.
3. This done, the teacher and the appraiser then need to have a conversation
about the extent to which there is evidence that the teacher does meet the
criteria. This conversation will be richer and more useful for learning if at least
one of the participants is skilled in guiding the conversation so that both
participants stay ‘open to learning’ and any ‘difficult’ issues can be genuinely
productively addressed.
4. Finally, the whole process needs to be aligned with the entire performance
management processes for the centre or school so that everyone does feel that
their own appraisal supports and reinforces the improvement and
development endeavours of the centre or school.
Phase one of the project enabled centres and schools to redesign their entire
approach to appraisal around these concepts. Phase two has then built on this
basis to explore how a self-responsible teacher would approach the issue of
gathering evidence of the quality of their teaching.
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When we think about self-responsibility we see it as the state of being
responsible or answerable for something that is within one’s control.
Self-responsible teachers are:
• able to evaluate their current situation or practice and what their desired
situation or practice could be
• open to learning and are motivated to change
• able to take responsibility for their learning
Closely aligned to self-responsibility is the concept of evaluative capability so
that teachers can inquire into their own practice. Diagram Two shows a model for
inquiry into practice. This inquiry minded approach starts by asking the question:
What are the priorities for my ākonga?

What are the
priorities for my
priority learners?
How are they going in
relation to these
priorities?
What are my
learning needs?
What therefore
are my learning
goals?

What effect
did it have on me
as a teacher?

USING
EVIDENCE
What effect did
my changed teaching
have on outcomes
for my learners?

Planning and
participating
in professional
learning

Changed
teacher knowledge
and actions

DIAGRAM TWO: AN INQUIRY MINDED APPROACH - USING EVIDENCE TO SET MY GOALS

Using an inquiry approach supports self-responsible teachers to strengthen and
develop their evaluative capability in order to make meaningful connections
between what they do and the impact of what they do on ākonga.
Self- responsible teachers work with colleagues to describe what ‘good’ looks like.
The Registered Teachers Criteria provide the basis for rich discussion about what
the criteria look like in practice. Teachers who are clear about what ‘good’ looks like
are then able to consider their own practice and how it matches their picture of
‘good’. The teacher will collect and organise evidence over time that they can then
use to discuss with their professional leader. Their evidence will show the
connection between impact on learners, actual teaching practice and planning.
Professional leaders will be ensuring that there is a good process for an appraisal
conversation about what the evidence shows and what the next steps might be so

When we think about
self-responsibility we
see it as the state of
being responsible or
answerable for
something that is
within one’s control.
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that the conversation is experienced by both the professional leader and teacher as
oriented towards supporting the teacher to grow and develop, as ‘open to learning’.

MICHAEL ABSOLOM is the

director of Evaluation
Associates. He has held
positions as a teacher, a
psychologist, and with the
education review office. For the
last 15 years he has consulted
to schools and the wider
education system. He has led
many highly successful
professional development
programmes. Currently he is
directing the Consortium for
Professional Learning (CPL)

WHAT IS EVIDENCE?
The evidence that is necessary for teachers to participate in a meaningful appraisal
that meets the dual purposes of appraisal requires teachers and professional leaders
to first consider the needs of their ākonga, and in particular priority ākonga.
Teachers will think about how their ākonga are going in relation to valued
outcomes. Teachers will reflect on how their planning and their teaching practice
impact on valued outcomes.
It is likely that teachers will have evidence of:
• learner progress and achievement across time and across the curriculum;
• teaching practice;
• the way in which they plan to meet the learning needs of ākonga; and
• how they engage with colleagues to solve learning issues.
The idea of ‘sufficient’ puts bounds on how much evidence teachers need.
Evidence needs to be compelling not only to the teacher but also to their
professional leader. Teachers need to have confidence that what they think is
necessary and sufficient is also shared by their professional leader. If a teacher
has all the necessary evidence, they don’t want any more unless they want to use
it for their own growth and development.

Leadership and Assessment
PLD in the Ministry of

Education's Southern,

WHAT EVIDENCE WILL BE NECESSARY AND SUFFICIENT TO DEMONSTRATE BOTH THE
PROFESSIONAL GROWTH AND THE ACCOUNTABILITY PURPOSE OF APPRAISAL?

Central South and Northern
regions. This is an innovative

MY EVIDENCE SHOWS

FOCUS

SOURCE OF EVIDENCE

OUTCOMES

Impact on child/student
learning across the curriculum

- Assessment information
- Child/student voice
- Parent/wha-nau voice
- Colleague voice

whole school programme
designed to support school
leadership to accelerate
student achievement,
particularly for Māori, Pasifika
and students with special
education needs. Michael is a

Impact on the
organisation’s culture

thought leader in assessment
for learning. He is the author of
Clarity in the Classroom which
is recognised by teachers as
the best New Zealand text on
assessment for learning.

Ākonga progress or achievement, especially the progress of ākonga who are
struggling is a critical source of evidence about a teacher’s practice.
Ākonga being able to demonstrate/describe the qualities that are expected when
learning within the whole curriculum - whether it be Te Whariki, NZC, or ToA,
is also important for teachers to evidence. This is often described as ‘student voice’
and needs to be evidenced in ways that are relevant.
Ākonga, parents and whānau voices are also important sources of evidence
and will indicate the extent to which teachers:
• actively involve ākonga and build on what they bring to their learning;
• respect and affirm ākonga and their whānau for who they are;
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• ensure that as ākonga enter and progress they can describe what they are
learning, why it is important that they learn it, how they are learning it,
how they know when they are making progress.
Additional, correlating evidence might come from other sources.
The correlation of evidence will give the teacher, the professional leader and
consequently the New Zealand Teachers Council confidence that the teacher is
engaged in ongoing meaningful professional learning and that their teaching
practice meet all of the RTC.
Table One captures the possible sources of evidence that a teacher could use to
both inquire into their practice and to demonstrate how they are meeting the RTC.
TEACHING

PLANNING

Actual teaching practice

- Teaching/lesson observation

Interactions with other staff,
parents/wha-nau

- Child/student voice
- Parent/wha-nau voice
- Teacher voice
- Colleague voice

Teacher conception
- espoused theory of teaching
and learning

- Short and long term planning
- Planning for Teacher Inquiry
or Self-Review

- espoused theory of
professional relationships

- Resources
- Centre/classroom environment

TABLE ONE: TYPES OF EVIDENCE - NECESSARY AND SUFFICIENT

Evidence of impact is central to a teacher’s understanding of their effectiveness
as a teacher. Through being inquiry minded and using a strongly evaluative
approach a teacher is able to make strong connections between what they do and
how ākonga experience their learning.
WHO GATHERS THE EVIDENCE?
Teachers are responsible for ensuring evidence is gathered and curated but
how this is carried out will need to align with their centre and/or school’s processes.
As part of gathering evidence teachers will request that someone (maybe
their appraiser) carries out classroom observations, or analyses the teacher’s
video of aspects of their practice, so that they can get a better picture of the extent
to which they are actually doing what they want to be doing... as a part of their
improvement endeavour.
HOW DO TEACHERS ORGANISE THEIR EVIDENCE?
It is likely that the teacher will make some key decisions about how to organise
their evidence. They will explore online options such as Google Site, One Note,
Moodle, Blogger...
Teachers will have discussed with their colleagues what to curate into their
online package of evidence that shows how they meet the RTC and their learning
journey overtime.
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Their evidence is likely to include:
- Impact on ākonga (learning, wellbeing and engagement)
- Relationships with my ākonga, parents/whānau and colleagues
- Inquiry into practice (my professional learning focus)
- A record of my professional learning and its impact on my practice
A teacher can map their evidence to the RTC aligned to the cultural competencies
of Tātaiako. As a result of mapping their evidence to the RTC and Tātaiako, a teacher
may see that they have goals that they need to work towards to better demonstrate
how they meet the RTC. They may also notice what they could work on to improve
their practice.

The New Zealand Teachers
Council is the professional
and regulatory body for
registered teachers working
in early childhood centres,
schools and other education
institutions in New Zealand.
They represent teachers
working in both English and
Māori settings. They support
the professional status of
teachers along with high
quality teaching and
learning through our
mandated functions.
Their purpose is defined in
the Education Act (1989)
Section 139AA: ‘To provide
professional leadership in
teaching, enhance the
professional status of
teachers in schools and
early childhood education,
and contribute to a safe and
high quality teaching and
learning environment for
children and other learners.’

HOW DOES THE APPRAISER BECOME CONVINCED BY THE TEACHER’S EVIDENCE?
The professional leader and the teacher will need to talk regularly about the
evidence to validate it and to reach a conclusion about the extent to which it shows
how the teacher is meeting the RTC.
This validation process will happen through the quality of the evidence a teacher
provides, triangulated with information from agreed or incidental information
gathering during the year:
For example, if a teacher provides an analysis of assessment information about
the progress and achievement of priority ākonga, then the professional leader can
clearly see and check the extent to which priority groups have made progress.
This can be correlated with the evidence from student (and possibly parent) voice
from those priority ākonga.
Part of the triangulation process will also happen informally over the course of
the year. For example, professional leaders may also observe things like the levels of
ākonga engagement, and how ākonga respond to questions about what they are
doing. Inevitably they will also notice staff interactions, contributions and
collaborations.
The evidence the teacher provides together with the professional leader’s
observations and discussions need to provide enough evidence for the teacher and
the professional leader to endorse the teacher’s practice.
CONCLUSION
As the people charged by the Teachers Council with the delivery of this project
we are committed to helping ensure that a national understanding of effective
appraisal is achieved. Working with both professional leaders and teachers to
understand their role in appraisal has been at the centre of the project.
Teachers who have demonstrated self-responsibility have described feeling
empowered to participate in meaningful appraisal that supports them to grow
and develop as professionals. They also have confidence that the evidence they
have curated demonstrates the extent to which they meet the Registered
Teachers Criteria. n
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GOOD TO GREAT TO INNOVATE:
RECALCULATING THE ROUTE TO
CAREER READINESS, K-12+
BOOK REVIEW

Dr. Paul Potaka

BY LYN SHARRATT AND GALE HARILD, CORWIN, THOUSAND OAKS, CA. (2015).
Building on global conversations that are taking place worldwide, regarding what effective secondary
education for students should look and feel like in the 21st century, the book examines essential
conditions to be considered by examining and re-imagining ongoing world-wide practices.

The first clue as to the purposes of this book can be seen in the book’s subtitle,
Recalculating the route to career readiness, K-12+. This is set out more clearly in the first
part of chapter one where the authors state that Education has to rethink itself due
to global economic changes (p1). They describe a series of disconnections, especially
with the workplace, that ought to have us think more clearly about a ‘competitive
future’ (p1) which educators and schools should address. Further, they invite us to
rethink our concept of moral purpose - doing what’s best for students - in light of
new learning required to enable students to cope with new realities of future
citizenship.
In the second part of chapter one the authors suggest educators are ‘off course’,
and are invited to recalculate a route to ‘true north’ to establish a more certain
connection between education and the economy (p10). Through a series of tables
and diagrams the authors set out their framework for achieving that end.
This section needs careful reading in order to make best use of many valuable
ideas in subsequent chapters.
In other chapters readers will recognise common themes in New Zealand
education in recent years. Some examples include: the importance of leadership
that connects the dots that lead to ‘true north’; including the faces of all educators,
parents, community partners and students in our sphere of interest and influence
matter; the importance of using data to identify and close the gap between students in
order to raise the bar for everyone; acknowledging that choice matters and that ‘learning
is optimised when there are personalised opportunities to connect to the learning
(p155); and finally, acknowledgement that skilled teachers matter if students are to
arrive at ‘true north’.
Sharratt and Harild have utilised several features that help to make their
messages easily accessible to readers. For example each chapter opens with an
introduction that signals its contents; this is complemented by a sidebar entitled,
‘Questions that matter most’. The content of each chapter is described with the

THIS IS AN
interactive
publication
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aid of charts, diagrams, models and frameworks. Each chapter concludes with a
story vignette that illustrates what good to great to innovate looks like in practice.
A special innovation includes a ‘reflective pause’ contributed by experts in the
content covered by each chapter. These include Avis Glaze, Ken Leithwood, Alma
Harris, Louise Stoll, Yong Zhao, Suzie Boss and Andy Hargreaves. Each chapter
concludes with a set of summary statements entitled ‘Steps to student success’ to
ensure the reader has an easy reminder of the ground covered by the chapter.
These innovations make the book a very useful compendium.
The subtitle indicates the book’s concerns with K-12+ and its contents are likely to
have greatest relevance for teachers with secondary students. Many of the initiatives
described have already found expression in New Zealand secondary schools.
However, a much wider audience will also benefit from reading this book.
I agree with Emeritus Professor Michael Fullan who, in his foreword, said,
‘Every chapter is a treasure trove of ideas, tools for action and assessment, and
strategies ...’ (pxii) and I would particularly draw readers’ attention to the
appendices for resources that can be used or adapted to suit particular purposes.
It took me a while to get used to the authors’ nautical metaphor with phrases
such as, true north, charting a course, recalculating a route but please don’t let that
stop you from engaging with a very welcome addition to your leadership library. n
Co-author GALE HARILD is
an educational practitioner
and Pathways consultant.

REFERENCE:
Sharratt, L., & Harild, G. (2015). Good to great to innovate. Thousand Oaks: Corwin, Ca. USA.

As an instructional leader
she supports the Faculty of
Education: Professional
Development program at
York University. Gale served
as curriculum administrator
for the York Region District
School Board where over
the last 12 years she
provided leadership and
program/resource
development for experiential
learning models. Working
with her Pathways team,

SAVE THE DATE!

LYN SHARRATT:
PUTTING FACES ON THE DATA
Workshop - Monday 18 May

Gale initiated and supported
the successful start-up of
60 Specialist High Skills
Major (SHSM) programs
across the Ontario district.

NZEALS is delighted to bring to New Zealand Lyn Sharratt on Monday 18 May,
for a full-day workshop in Auckland: Putting Faces on the Data followed by the
launch of Lyn’s new book Good to Great to Innovate with co-author Gail Harild.
Details will be sent to members soon.
Lyn Sharatt’s background includes cumulative experience as teacher, curriculum
consultant, teacher-trainer, public education policy analyst, superintendent of schools,
and superintendent of curriculum and instruction. Currently, Lyn is an Associate at
Ontario Institute for Studies in Education at University of Toronto, where she
coordinates the Ed.D. cohort in Theory and Policy Studies.
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NZEALS
NZEALS VISITING SCHOLAR:
INTRODUCING THE 2015 TEAM
New Zealand Educational Administration and Leadership Society

NATIONAL SECRETARY Dr. Ann Briggs
In 2014 Leading Lights reviewed the book Twelve Thousand Hours: Education and
Poverty in Aotearoa New Zealand. The issues raised in the book are so important
and current that we have invited one of the editors, Dr Vicki Carpenter, to arrange
for a team of contributors to be our collective Visiting Scholars for 2015, with
different writers visiting each region. Speakers will each present their own
perspectives on the issues of education and poverty, as evidenced in their own
reading, research and writing. The tour will thus present a multi-faceted view of
the key issues raised in the book, which can be shared across the regions through
the NZEALS LinkedIn discussion group.
The visiting scholar presenters (the intention is a minimum of two at each venue)
will be drawn from the following:
• Dr Vicki Carpenter is an experienced teacher and teacher educator. Much of
her 20-plus years of teaching has been in low-decile urban and rural schools in
Porirua, South Auckland and Tai Tokerau. Her research interests centre on
sociological/political/equity issues related to schooling in low-SES communities.
Vicki is an education spokesperson for the Child Poverty Action Group.
• Dr Mānuka Hēnare (Te Rarawa, Te Aupōuri, Ngāti Kuri) is Associate Professor
in Māori Business Development in the Department of Management and
International Business, and Associate Dean (Māori and Pacific Development) at
the University of Auckland Business School. He is the Foundation Director of the
Mira Szászy Research Centre for Māori and Pacific Economic Development.
• Dr Jane Higgins has worked in youth transitions research since the early 1990s.
Two recent projects she has been involved with are Education-Employment linkages
for Young People and her co-authored book (with Karen Nairn and Jude Sligo)
Children of Rogernomics: a neo-liberal generation leaves school, published in
2012 by Otago University Press.
• Sarah Longbottom’s focus is on developing pedagogical leadership in alternative
education, and she continues her innovative work currently as Creative Director
of Ngā Rangatahi Toa. An alumnus of the US Department of State IVLP Program,
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Sarah’s leadership in community cultural development has a growing
international reputation. Sarah was a 2013 Vodafone World of Difference recipient.
• Dr Peter O’Connor is an Associate Professor and Director of the Critical Research
Unit in Applied Theatre in the Faculty of Education at the University of Auckland.
In 2013 he was named Griffith University School of Education Alumnus of the
Year for his contribution to applied theatre and social justice.

Children of Rogernomics
A Neoliberal Generation
Leaves School
by Karen Nairn, Jane
Higgins and Judith Sligo
From 2003 to 2007 Nairn,
Higgins and Sligo
investigated what life was
like for 93 young people
coming to adulthood in the
wake of Rogernomics.
The authors conducted
two interviews, one in the
participants’ final year of
high school and another
twelve months later.
Their stories reveal the
powerful psychic and
material impacts of the
discourses of neoliberalism,
which obscure the
structural basis of
inequalities and insist that
failure to achieve standard
transitions is the result of
personal inadequacy.

• Dr John O’Neill is Professor of Teacher Education at Massey University.
His research interests include education policy, teachers’ work and learning, and
informal teaching and learning in everyday settings. He is a vice-president of the
Quality Public Education Coalition and an education spokesperson for the Child
Poverty Action Group.
• Shaquelle Maybury is a dedicated educator with over 30 years’ experience in a
broad range of educational settings, the last 11 as H.O.D. of Drama and Dance in
low-decile secondary schools. Shaquelle is a visionary with a focus on the future,
and a driving ambition to maximise student potential.
• Rawiri McKinney, Ngā Puhi, is a strong advocate for rangatahi with over 20 years’
experience in education. He has a Masters of Education, has co-written articles on
restorative justice, and has developed resources supporting students with
addiction issues. He project-managed the national evaluation of Tataiako for the
Ministry of Education, and is presently a Resource Teacher: Learning and
Behaviour (RTLB).
• Dr Karen Nairn is an Associate Professor at Otago University College
of Education. Her co-authored book (with Jane Higgins and Jude Sligo),
Children of Rogernomics: A neoliberal generation leaves school, connects the
stories of young people with the wider social and economic stories of New
Zealand during the last three decades.
• Sue Osborne, co-editor of Twelve Thousand Hours, is a Massey University History
graduate (Postgrad Dip Arts). She has experience as a union education organiser
for the CTU, an ESOL teacher, a copy editor in legal pre-press publishing and (since
2010) in an academic editorial support role for the Faculty of Education at the
University of Auckland.
• Dr Andrés Santamaría is a researcher with the Starpath Project and a lecturer in
the School of Learning, Development and Professional Practice, University of
Auckland. His research interests include leadership in schools with students from
culturally and linguistically diverse backgrounds.
• Dr Jennifer Tatebe is a recent graduate of the University of Auckland.
Her research interests include issues of equity, social justice, and diversity.
She is also a teacher with experience in primary, secondary, tertiary and
alternative education settings in the UK, Canada and New Zealand.
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• Dr Martin Thrupp is Professor of Education at the University of Waikato.
His research interests are in education policy sociology with a particular focus
on how policy plays out in schools in diverse contexts and on the politics of
research. His most recent research concerns the enactment of the National
Standards policy in New Zealand primary schools.
• Dr Melinda Webber is currently a full-time researcher on the Starpath Project.
She is also a Senior Lecturer in the School of Learning, Development and
Professional Practice at the University of Auckland, Faculty of Education.
Melinda’s research examines the role of race, ethnicity and culture in the
lives of adolescents.
We very much look forward to this innovative approach to the Visiting
Scholar programme, and thank Vicki Carpenter for agreeing to be our coordinator.
It is possible that other contributors will join this list, and while the programme for
the 2015 tour is still to be finalised and dates for Waikato Branch is still to be
arranged, confirmed presentation dates are as follows:
Nelson Branch

25 June

Auckland Branch

12 August

Wellington Branch

20 August

Bay of Plenty Branch

9 September

Taranaki Branch

23 September

Canterbury Branch

15 October

Otago Branch

20 October

SPECIAL OFFER

TWELVE THOUSAND HOURS:
EDUCATION AND POVERTY IN
AOTEAROA NEW ZEALAND
Young New Zealanders usually attend school from ages 5 to 16, their formal education
encompassing at least 12,000 hours. Not all reach their academic potential in that time.
There is now substantial evidence linking poverty with poor educational outcomes and
lifelong disadvantage. Edited by Vicki M. Carpenter & Sue Osborne. Foreword by Roger Dale.
Published by Dunmore Publishing. 270pp. RRP $39.99.

SPECIAL OFFER FROM THE PUBLISHER: Get your copy now for just $36.00 by
emailing books@dunmore.co.nz and quoting ‘12,000 hours special price’.
You will be invoiced for direct payment.

Child Poverty Action Group
(CPAG) is an independent
charity working to eliminate
child poverty in New Zealand
through research, education
and advocacy. Children thrive
when they have the basics:
nutritious food; a warm, safe
home; medical attention if
they are sick and a good
education. CPAG speak out
on behalf of the thousands
of children (285,000) in
New Zealand whose
meagre standard of living
compromises their health,
education and well-being.
CPAG was formed in 1994 out
of deep concern for the
rising level of poverty in
New Zealand and its effects
on children. CPAG has over
2,500 members and supporters
across New Zealand and
has regional networks in
Whangarei, Auckland,
Wellington and Christchurch.
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NZEALS COUNCIL DIRECTORY
The NZEALS Council is elected by the membership at the biennial NZEALS conference, or co-opted to a
certain portfolio, and reflects the cross-sector nature of the society. Council members hold key portfolios
for the services of NZEALS, and meet bi-monthly by tele-conference to progress strategic work.
Questions or ideas may be directed to any Council members using the contact details below.

NAME

POSITION

SECTOR

EMAIL

JULIETTE HAYES

National President

Secondary

juliette.nzeals@gmail.com

ANNE MALCOLM

National Vice-President

Primary

amalcolm@ponsprim.school.nz

JEREMY KEDIAN

Immediate Past President

Tertiary

kedian@waikato.ac.nz

DOUG MILNE

National Treasurer

Consultant

charliemarmite@xtra.co.nz

ANN BRIGGS

National Secretary

Tertiary

ann.briggs@ncl.ac.uk

ANNETTE SHEEHY

Council Member on Exec

ECE

annette.sheehy@taurangakindergartens.org.nz

MAGGIE OGRAM

Auckland Branch President

Educational Coach

maggie@ospreyconsulting.co.nz

MELANIE TAYLOR

Bay of Plenty Branch President

Primary

principal@goldensands.school.nz

ANDY WALKER

Canterbury Branch President

Tertiary

andy.walker@intueri.co.nz

PIP WELLS

Nelson Branch President

Primary

principal@tasman.school.nz

MURRAY FLETCHER

Otago Branch President

Educational Coach

fletchermurray4@gmail.com

JASON ELDER

Taranaki Branch President

Primary

jason.elder@norfolk.school.nz

RACHEL MCNAE

Waikato Branch President

Tertiary

r.mcnae@waikato.ac.nz

ANNE LYE

Wellington Branch President

Primary

annel@churtonpark.school.nz

ROSS NOTMAN

Member at Large

Tertiary

ross.notman@otago.ac.nz

CED SIMPSON

Member at Large

ECE/Primary /Secondary

ced.simpson@hrie.net.nz

FIONA MCGRATH

JELPP Editor co-opted to Council

Tertiary

f.mcgrath@auckland.ac.nz
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LEADING LIGHTS: ARTICLE
SUBMISSION DEADLINES
NEXT ISSUE DEADLINE 3 MAY 2015
The Editorial Committee would like to encourage you to provide an article
for Leading Lights, which might outline new policies and programmes, legislation,
trends, developments, research or education debates in your own locality.
We are seeking short articles (500-1,500 words) and photos for forthcoming
issues of the magazine. Your topic should be relevant, of professional interest
to educational leaders in New Zealand, and based on your own area of
interest/expertise. You should keep in mind current issues and developments
in educational leadership.
We are also seeking papers of emerging findings from educational leadership
research being carried out by post-graduate students. If you are seeking a
publication opportunity for your work this is a great place to begin. Longer
papers are published on the NZEALS website: Members’ publications.
Your target audience is cross-sector leaders throughout New Zealand.
A brief outline of the context of your education setting would be useful for
readers. Any recommendations you might make to readers, based on your
experience, knowledge or research, would be most appreciated.
Articles should be emailed directly to the Editorial Committee at
juliette.nzeals@gmail.com as attached Word files or as plain email messages.
Please also include a one-paragraph ‘about the author’ section and attach a
head and shoulders photo of yourself as a separate file (high resolution jpeg). n

2015 SUBMISSION DEADLINES: 3 AUGUST • 3 NOVEMBER

Leading Lights
Editorial Committee
Juliette Hayes
Richard Smith
Ann Briggs
Annette Sheehy
Paul Potaka

Leading Lights
Editorial MANAGERS
SALTMINE DESIGN
Hugh & Fi McCafferty
fi@saltmines.co.nz
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New Zealand Educational Administration and Leadership Society

In the spirit
of the ANZAC...
The 2015 ACEL National Conference
commemorates the centenary of
the ANZAC spirit. In our pursuit of
excellence, educational leaders are
Courageous and Committed.

BOOK
EARLY LIMITED
SPACES!

Courageous and Committed leaders:
•

Act decisively, empowering
others to utilise their talents,
remain focused and to make a
GLHUHQFH

•

Innovate boldly, respecting
tradition and remaining futurefocused and relevant in the
pursuit of a vision.

•

Make decisions fearlessly,
VWDQGLQJȴUPRQZKDWLV
important and what makes a
GLHUHQFH

ACEL member rate
available for NZEALS
members

Keynote
Speakers

Learning

Register on next page

Registration Form
Acceptance
eptance of registration will be forwarded by
email once payment is received.

TAX INVOICE:
ABN 75 132 672 416

Please contact us if you have not received
acceptance within 21 days of you forwarding
your payment.

Title:

First Name:

All rates are GST inclusive.
All rates are quoted in
Australian Dollars

Surname:

Preferred Name on Badge:

Telephone:

Position:

Organisation:

Mobile:

Mailing Address:
State:

Town/City:

Postcode:

Email:
Email

for

Accounts:

ACEL Member Full Registration

(ACEL member rate available
for NZEALS members)

Non-Member Full Registration
ACEL Member Day Registration

(ACEL member rate available
for NZEALS members)

Non-Member Day Registration
Combine & Save

Wed - Fri

$860

Wed - Fri

$995

WED

THU

FRI

WED

THU

FRI

(Pay our member rate when you combine your
registration with a discounted ACEL membership –
normally $195)

$350
$405

$160 + Member Rate

* (Earlybird closes 30th June 2015)
TOTAL PAYMENT
PAYMENT DETAILS DETAILS
Master Card

Card Number

Visa
Cheque (made payable to ACEL)

Expiry Date (MM/YY)

/

CCV

Name on card

Signature

SPECIAL REQUIREMENTS

TERMS AND CONDITIONS

Please note any special requirements ACEL needs to be made aware of
(such as physical impairments, health considerations, dietary requirements).

By completing this form you are accepting
ACEL’s Event Policies available at acel.org.au
Please ensure that yourself, those registered and
the credit card holder (if applicable) read and fully
understand these terms and conditions prior to
submitting this registration.
I do not want my details made available to
conference sponsors.

Please complete all
relevant sections and
return with payment to:

Please tick here if you require an invoice to be
sent to the email address noted above.

Australian Council for Educational Leaders:
PO Box 876, Strawberry Hills, NSW 2012
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