LEADING LIGHTS
New Zealand Educational Administration & Leadership Society NEWSLETTER Growing leadership potential ISSUE 2|2017

RECONCEPTUALISED

LEADERSHIP
NZEALS CONFERENCE 18-20 APRIL 2018

DISRUPTING THE

SILENCE
From isolation and hopelessness
to trusting relationships

Learning
Power
at PApAmoa Kindergarten
ISSN 2253-2390

CONTENTS LEADING LIGHTS | ISSUE 2 | 2017
THIS IS AN
interactive
publication
With just one click
you can learn more,
investigate further,
sign up, submit, apply
and enquire.
Your journey through
this publication has been
enhanced to save time
and to bring you more
information.

EDITORIAL

3

FROM THE PRESIDENT

5

NEALS CONFERENCE 2018 - RECONCEPTUALISING LEADERSHIP

6

DISRUPTING THE SILENCE

7

LEARNING POWER AT PAPAMOA KINDERGARTEN

13

VISITING SCHOLAR 2017 - PROFESSOR DAVID GURR

17

LEADING LIGHTS SUBMISSION DEADLINES

22

DIRECTORY: NZEALS COUNCIL

23

Wherever you see bold
or coloured text within an
article, an email address
or website link, go ahead
and click on it the hyperlink will take
you to a website further
afield or put you in touch
with the right people.

DOWNLOAD
& PRINT
In the issuu menu bar,
click SHARE and select
DOWNLOAD. Locate the
PDF on your computer
then print in the usual way
(select ‘fit-to-paper’).

JOIN NZEALS TODAY
The New Zealand Educational Administration and Leadership
Society (NZEALS) promotes and supports quality leadership for
learning across all educational sectors. To find out more go to
nzeals.org.nz or to join simply click here. Complete your details
and pay the subscription online, or download a form if you prefer
to make direct debit or cheque payments.

Growing leadership potential

LET’S TALK MORE ABOUT INNOVATIVE
LEARNING ENVIRONMENTS
EDITORIAL Annette Sheehy
I trust everyone has had a restful Easter break. Whilst the weather wasn’t
so wonderful leading up to Easter, since has been like a mini Indian summer with
the most brilliant sunsets and sunrises promising another great day in Aotearoa.
In this issue you will be able to read the outcome of a research study enabled by
the support of a competitive award from NZEALS. So, if you need a little research
funding to help you along, have a look at the Awards page on our website, and it
may be your turn this year!
Stories from early childhood are few and far between, so it is with great delight
that we have a great leadership story from an innovative kindergarten teacher,
Gill Wright, on page 13 of this issue.
Also note the dates and venues for the NZEALS biennial conference in Auckland
in April 2018. The conference theme is ‘Reconceptualising Leadership’. This is a
great chance to exchange and develop ideas across the education sector. Abstract
submissions are now open. Please be open to sharing your leadership mahi
and/or research.
Look out for our survey on page two, ‘Adding value to your NZEALS
membership’. Please take time to complete this. We value your feedback as it
helps us meet your needs.
This gives me a thought to ponder on: that in recent times I have had both the
opportunity and pleasure to engage in dialogue with primary teachers whose
schools have been adapted or built to accommodate innovative learning
environments (ILE).
The Ministry of Education has pushed long and hard for this change in approach
to teaching in schools to enable 21st century learning practice through the provision
of ILE. One of the key proposed outcomes of this strategy is to ‘help us work better
together with the sector and across government’ (Ministry of Education, 2015).
From information gathered through conversations, in some places ILE is working
fabulously and teachers love it. Others are at the other end of the spectrum and
would prefer to go back to single cell class rooms.

ILE
WHAT’S IT ALL ABOUT?
An innovative learning
environment is an
environment where the
National Curriculum is
being expressed in the way
it is intended. It is capable
of evolving and adapting
as educational practices
evolve and change - thus
remaining future focused.
This reflects the fact that
education needs to keep
pace with the world we are
preparing young people for.
WATCH INTERVIEWS HERE
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From an early childhood education (ECE) perspective, the notions behind ILE
are nothing new: we have been team teaching in large open spaces for more than
100 years. For the past 20 years we have had a world-renowned ECE curriculum,
Te Whāriki, that is founded on the principles of holistic development, relationships
and family, empowerment, and community. I would say we are leaders and experts
in a holistic approach to teaching and learning in an open learning environment.
We deeply understand the factors that make team teaching with a large cohort of
children successful.
Yet in my conversations with primary teachers no one has sought to engage with
ECE as to how they work in a team, or to discuss the factors that support successful
outcomes for children in an open learning environment that is reliant on team
teaching, weaving together individual values, strengths and knowledge.
This is surely a missed opportunity, that our practices are not recognised and
valued as useful models for leaders and teachers moving into ILE spaces. Drawing
on the Ministry’s aim of the sector working together, perhaps ECE needs to be
embedded in this notion as well. I encourage leaders and teachers to build these
valuable relationships - we have a lot to learn from and with each other.
Ka kite, Annette.
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NETWORK SUPPORTS
CHANGE CAPABILITY BUILDING
FROM THE PRESIDENT Dr. Anne Malcolm
In March we hosted our first speaker collaboration with ACEL speaker Professor
David Hopkins. David’s practical ‘Powerful Learning’ workshop presentation in
Auckland had many take outs.
With myself included, the 28 participants worked through developing system-led
innovation practices. Central to David’s work is schools developing a theory of
action. His message is that the heart of any change has three central features: it has
to be focussed on the child; on what goes on in classrooms; and then those aspects
linked to school-wide systems. Coherence was a core theme throughout the day.
In his second session David introduced his work around differentiated tasking
and the narratives around collaboration. I loved his thinking around “the right story
drives change.” With Dr Rachel McNae and the staff at Ponsonby Primary, I have
been developing a storying methodology based on appreciative inquiry to drive our
school appraisal system. David’s messages resonated strongly with my thinking.
The third session was centred around powerful learning where we used matrices
to consider Elmore’s work around instructional rounds. The focus was on how
leaders take schools from good to great, notions of greater specificity and enabling
schools to flourish. We need to ensure we reduce the variability between classrooms
and our focus has to be on high instructional quality.
I believe the workshop attendees were provided with a range of quality resources
that provided some really clear guidelines to support school improvement. I know
my thinking was at times challenged. The course consolidated some of the work we
are doing at my own school, and David’s dry wit provided some entertaining
moments.
ACEL, as a larger organisation partnering with us, enables us to bring
international speakers to New Zealand. Unfortunately, we had to cancel David’s
Christchurch workshop, but I hope our next partnering continues to grow. We have
Dr Robert Biswas-Diener coming out in August. Robert is a positive psychologist,
author and instructor at Portland State University.
The NZEALS face-to-face Council meeting will take place in Wellington at the end
of May and we will use this time to consider how best to serve our members. If you
do have any suggestions can you make sure someone on the Council is informed.

Dr Robert Biswas-Diener is a
recognized authority on the
application of positive
psychology to the coaching
endeavour. He retains a small
coaching practice and
particularly enjoys working with
managers, entrepreneurs, and
creatives. He has leveraged his
passion for narrative into a
career as an author who can
translate scientific jargon into
plainspeak, and has written a
number of books including
Happiness: Unlocking the
mysteries of psychological
wealth and The Courage
Quotient. He is highly sought
after as a speaker on the topics
of courage, happiness,
strengths, well-being, and
culture.
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RECONCEPTUALISING LEADERSHIP
The Auckland Branch of NZEALS look forward to welcoming you next year to the
City of Sails for the biennial International Leadership Conference. The conference
will be held at the Hotel Pullman, which is an easy walk from downtown Auckland.
The overall theme for this NZEALS conference is Reconceptualising Leadership.
We believe the sub-themes are particularly relevant to educational leadership practice
these days, in all the sectors NZEALS represents. These sub-themes are:
• Leadership for Cultural Inclusivity
• Leadership for Collaboration
• Leadership for Sustainability

KEYNOTE PRESENTERS
We have been very fortunate to organise the following keynote speakers so far:

JOIN NZEALS
TODAY
The New Zealand Educational
Administration and
Leadership Society (NZEALS)
promotes and supports quality
leadership for learning across
all educational sectors. To find
out more go to nzeals.org.nz
or to join simply click here.
Complete your details
and pay the subscription
online, or download a form
if you prefer to make direct
debit or cheque payments.

•
•
•
•
•
•

Distinguished Prof Paul Spoonley (Massey University)
Dr Melinda Webber (University of Auckland)
Associate Prof Damon Salesa (University of Auckland)
Prof Ross Notman (University of Otago)
Associate Prof Rachel McNae (University of Waikato)
Dr Howard Youngs (Auckland University of Technology)

We are negotiating with other keynote speakers, including some international ones.

OTHER PRESENTATIONS OR WORKSHOPS
There will be ample scope for practitioners, academics, policy makers and others
to provide presentations or workshops during the conference. In particular we invite
NZEALS members to consider what presentations or workshops they could provide
that might align with the conference sub-themes.
Key dates for submissions are:
10 April 2017
24 July 2017
28 August 2017
1 February 2018

Abstract submissions open
Abstract submissions close
Presenters will be advised of acceptance/rejection
Final date for submission of full papers for journal

Please visit the NZEALS website to download the Abstract Submissions Form.

REGISTRATION AND OTHER ENQUIRIES
Online Registration for the conference will open on 1 October 2017. Early Bird Registrations
will close on 28 February 2018. For other enquiries, please contact the conference convener,
Graeme Macann at graeme.macann@xtra.co.nz
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DISRupting the silence
Sheralyn Cook

From isolation and hopelessness to trusting relationships

My experiences of being appointed in 2009 to lead a school under statutory intervention prompted
me to enrol in a Doctorate of Education. My recent journey involved exploring the perceptions and
experiences of New Zealand principals working with statutory intervention through the use of
narrative inquiry. The three principals who participated in my research were asked to frame their
experiences as narratives “in specific social, historical, and cultural contexts, in which the primary
context was the principals’ professional lives” (Barkuizen et al., 2014, p.11). The stories shared by the
principals about their realities of leading a school in statutory intervention were at times disturbing
and heartbreakingly honest. Some of the experiences of these three school leaders are reflected in
a number of key themes which emerged from my research findings. In saying this, of course, each
situation is unique and each context has its own needs. A selection of the findings is shared below
to provide insights into some of the experiences described by school leaders who are involved in
turning schools around. Pseudonyms have been used to protect the principals’ and schools’ identity.

MEETING THE PRINCIPALS
Grace applied for Pohutukawa School, a U3, D3 full-primary school knowing that it
was governed by a commissioner. However, even 18 months after her appointment,
Grace still did not know the reasons for the intervention apart from being informed
that the Ministry of Education had repeatedly tried working with the board of
trustees to address community concerns without success.
Phillip had led Kōtukutuku School, a U3, D1 contributing primary school for four
years before seeking support from the Ministry of Education. He stated that, in the
beginning, everything that could be wrong with a school was wrong - students were
not engaging in their learning, teachers were not teaching, and the school was
financially unstable. After successive years of replacing staff, he now had a stable,
experienced staff that set high expectations for the students. A recent change in

He stated that,
in the beginning,
everything that could
be wrong with a
school was wrong students were not
engaging in their
learning, teachers
were not teaching,
and the school was
financially unstable.
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board chairperson saw many of the actions and decisions of that chairperson impact
on Phillip’s ability to lead and manage the school. Kotukutuku School was recently
appointed a limited statutory manager.
Susan had led Matai School, a U1, D7 full-primary school for seven years before
ongoing and escalating community and school issues impacted on the school.
The Matai School board of trustees felt that it would be in the best interests of the
school for them to seek support from the Ministry of Education. After discussion
with the Ministry, the Matai board of trustees resigned to enable a commissioner
to be appointed.
Leading a school under statutory intervention is not an easy task. With leadership
central to processes of change, each school leader approached their challenges
differently because of the unique contextual situations and the need to draw on
relevant leadership approaches. However, some commonalities emerged and these
are presented here.
THE IMPACT OF INTERVENTION ON PERSONAL WELLBEING: UNCOVERING ISOLATION,
HELPLESSNESS AND HOPELESSNESS

Compounding
the principals’ sense
of isolation were
their feelings of
helplessness and
hopelessness.

All three principals spoke at some length about their sense of isolation - isolation
from their neighbouring colleagues who might have been able to provide support
for them; isolation from their community when outside issues impacted on their
school; and isolation from having supportive and knowledgeable ‘others’ who
understood and had experience with leading high-needs schools under
intervention. The principals indicated that they were hesitant about sharing
information about their schools with local principals for one main reason the potential for those principals to use the information to ‘poach’ children or
to dissuade new enrolments, especially in areas where schools are struggling to
maintain current student numbers and staffing levels. Another reason for the
hesitation was the potential for information to find its way back to the school
community, further damaging school-community relationships. As Phillip stated,
he “wouldn’t be able to trust them [other principals] to keep their mouths shut.”
Other concerns arose from the sense that while advice and support had been sought
from trusted, experienced principals, there was still a feeling that these ‘outsiders’
didn’t understand the full extent of the issues.
Compounding the principals’ sense of isolation were their feelings of helplessness
and hopelessness. Grace indicated that there were times when she felt helpless;
helpless to support the staff she had inherited, to address their past hurts and
traumas caused by the actions of the previous principal and board. She felt
conflicted over the need to provide care and compassion towards the staff, and the
need to consider competency and conduct in the near future. “Especially when you
see the brilliance in them, but, because of what they’ve been through, they find it
really hard to pull out,” she said. “It makes it really, really hard!”

Growing leadership potential

9

Susan, who experienced a change in commissioner after one year, continually
used negative emotive words such as “horrific,” “threatened,” “turmoil,”
“frightened,” “worthless,” and “hell” to describe her feelings of hopelessness in
that first year. She is honest about the impact of that year and the need to
continually deal with the turmoil caused by the commissioner’s actions, stating that
there were several times when she considered suicide as the only way out of the
situation, commenting that “life was unbearable,” reiterating several times that the
commissioner had made her life “more than unbearable.”
While the principals spoke at some length about the effect of their school’s
situation on their health, wellbeing and safety, they also identified many moments
of positivity and collegial support. Grace and Phillip were confident in their ability
to lead and manage their schools and indicated three areas which they considered
to be of high importance for any principal stepping into a new school.
ENGAGING IN INTERVENTION: INVESTING IN CHANGE, RELATIONSHIPS AND TRUST
Grace and Phillip firmly believe that the single most effective means of
implementing change was the turnover of staff. The turnover enabled new
expectations about behaviour and new pedagogical approaches to be introduced
and embedded within the school culture. Grace commented that staff turnover
“definitely had made a huge difference, and losing the negative ones had a part
to play in turning kids around,” as well as enabling the remaining staff, students
and parents to let go of the past and focus on the future.
The principals were unanimous in their belief that trusting relationships were
vitally important in schools, especially in a school under intervention. Susan’s
struggles with her first commissioner could be largely due to the lack of a trusting
relationship between them, as a number of her concerns dispersed once the second
commissioner was established in their role. Phillip reflected that he needed to work
hard to establish trusting relationships with the students of Kōtukutuku School.

While the principals
spoke at some length
about the effect of
their school’s
situation on their
health, wellbeing
and safety, they also
identified many
moments of positivity
and collegial support.
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As the students began to trust that Phillip and the teachers he appointed would
be staying, their restlessness, fidgeting and continual roaming eye movement while
in the classroom stopped. Phillip reflected: “It’s completely and utterly changed,”
and concluded: “But it’s hard work, damn hard work!” For Grace, establishing a
trusting relationship with the office manager was vital. Not only did they know the
school history, but they provided an insider’s knowledge of the inter-whanau
connections and feuds which impact on close-knit communities. Grace valued her
relationship with the office manager highly, especially as she was working without
the immediate support of a board.

Establishing
relationships takes
time and they are
vital; you need to
establish them with
the kids, and you need
to establish them with
staff, and you need to
help staff to establish
them with the kids.

Grace shared that her biggest learning from Pohutukawa School was the
realisation of “how important relationships would be, and are, with the community,
the kids, and the staff,” stating that without having a strong positive, trusting
relationship with the teachers she would not be able to have “those difficult
conversations” about teacher performance and pedagogy, and not worry about
the teacher’s mental health. She reiterated that: “Establishing relationships
takes time and they are vital; you need to establish them with the kids, and
you need to establish them with staff, and you need to help staff to establish them
with the kids.”
Grace, Phillip, and Susan have experienced the highs and the lows of leading and
managing a school. While there were many moments of stress, turmoil and selfdoubt, they believe they have emerged from their experiences stronger, and more
committed leaders of their school. It is their gravitation towards hope and instilling
hope in others which fuels their desire to make a difference. Their belief that they
are making a difference to the teaching and learning community keeps them
moving forward.
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DISRUPTING THE SILENCES
There is a silence surrounding the process of a statutory intervention, the reasons
behind an intervention, and the impact of the intervention on a principal’s personal
and professional life. As educational leaders, we seldom acknowledge the fact that
there are some principals and boards of trustees who are struggling to manage the
day-to-day leadership and governance duties required for their school. When we do
discuss a school being under intervention, it is often with the deficit thought that a
principal’s leadership ability is questionable and that they are at fault. There is also
the thought that the interventionist has been placed in the school to “to get rid of
staff, to clear out the rubbish”- a line of thinking which Phillip stated he had heard
from ‘outsiders’ who did not know that he had actively sought ministerial help.
The silences which Grace, Phillip and Susan encountered were varied; Grace met
the silence surrounding the rationale for Pohutukawa School being placed under
intervention, while Phillip and Susan voiced concern that they had lost ‘their voice’
once their school was in the process of being placed under intervention. They stated
that they had no voice in the appointment of the interventionist for their schools,
and were unable to meet with the interventionists before they were appointed to see
whether they could work with that person.
The principals acknowledged that they were silent about the situation within
their school when meeting with colleagues; from fear of other principals judging
their leadership through to the fear of those principals ‘poaching’ children.
For Susan, there was a sense of shame about the situation within Matai School
having been made public through the newspaper; so much so, that she had phoned
her parents, family and friends to pre-warn them about the article.
The principals were especially silent about the impact of events, both leading
up to and during the intervention, concerning their physical and mental health.
Phillip shared that he felt he had no one to turn to, that while he was able to discuss
concerns with trusted experienced principals, they did not really comprehend the
impact of the situation on his health. The symptoms that Phillip shared with me
would indicate that he was highly stressed, bordering on being burnt-out. Most
concerning of all, is that while Susan was able to identify, and acknowledge her
mental state, no one should be pushed to this level of burn-out where suicide
appears to be only way of ending a situation.
CONCLUSION
Unless we as educators make the effort to talk with our colleagues and establish
a community of trust, honesty and hope, many of the deeper issues surrounding
statutory intervention will remain unspoken, unknown, and unshared. The
experiences of these principals present an insight to their daily reality of leading

SHERALYN COOK was a

Principal of a rural primary
school in the Waikato
Region. In 2015 she was
awarded the NZEALS TTS
President’s Research Award
and is currently completing
her doctoral research on
principals’ experiences
of leading high needs
schools in New Zealand.
She is based at the
Centre for Educational
Leadership Research at
the University of Waikato
while on a University of
Waikato Doctoral
Scholarship. Sheralyn can
be contacted via email:
sheralyncook@gmail.com
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and managing a school under statutory intervention. I acknowledge that this sample
is small, and that with a larger participant group, the findings may be different.
Even so, the findings do raise some serious concerns about the health and wellbeing
of New Zealand principals working in difficult and complex situations.
As educators, we frequently acknowledge that principalship is an increasingly
demanding and complex profession. The expectation on principals leading complex
high-needs schools are immense. It is my fear that if we do not regard the
complexities and significant challenges associated with interventions, there may be
serious repercussions for school leaders overall. Where is the care and support for
these principals?
ACKNOWLEDGEMENTS I would like to acknowledge the support and guidance of Associate Professor
Rachel McNae and Dr Noeline Wright who are supervising my doctoral studies. I would like to thank
Rachel for her comments on earlier versions of this article. I would also like to thank NZEALS for their
support with my research. The funding provided by the President’s Research Award enabled me to
visit principals in their schools, to share their reflections, to support them as they revisited painful and
hurtful memories, and to celebrate their achievements with them. Finally, thank you to Grace, Phillip
and Susan for sharing your perceptions and experiences of leading and managing a school under
statutory intervention with me. Your schools and communities are lucky to have you.
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Barkuizen, G., Benson, P., & Chik, A. (2014). Narrative inquiry in language teaching and learning research. New
York, NY: Routledge. Retrieved from http://www.tandfebooks.com/isbn/9780203124994

ADDING VALUE TO YOUR NZEALS MEMBERSHIP
In February’s issue, we ran a feature article, ‘Making the most of your NZEALS membership’,
reminding you of what NZEALS provides, and how to access it.
Now we’re asking you what you would like to see added, in terms of member activities and
benefits. Instead of a 12-page Survey Monkey document, we’re just asking three simple
questions:

• What do you most value from your membership of NZEALS?
• What else would you like NZEALS to offer?
• How could the ‘extra’ be provided?
Answers can be as long or short as you wish, and should be emailed, either as a ‘reply’ to
your Leading Lights mailing, or direct to ann.briggs@ncl.ac.uk. NZEALS Council will discuss
your suggestions, and offer feedback. Over to you! ANN BRIGGS, NZEALS NATIONAL SECRETARY

PHOTO: BRUCE BARNARD (SUNLIVE.CO.NZ)

Growing leadership potential 13

Learning
Power
at PApAmoa Kindergarten

Gill Wright

Ehara taku toa i te toa takitahi engari he toa takitini.
My strength is not mine alone but that of multitudes.
Our kindergarten philosophy, developed in collaboration with our learning
community, is based upon six pou/foundational posts.Whanaungatanga/
relationships, ako/teaching and learning, wairuatanga/spirituality,
manakitanga/kindness and generosity, rangatiratanga/leadership, and social
justice are the posts we believe reflect the very essence of our place.
Our learning community not only values, but maximises the knowledge,
strengths, expertise and leadership of children, whānau and teachers.
As identified in our philosophy, taking on the role of rangatira by children,
whānau and individual teachers is an expectation of our place. With this in mind,
since becoming head teacher in 2015, and in discussions with our learning
community, we no longer have a kindergarten committee always led by the
same group of (usually) pākehā women. Now we have individual whānau
groups so that all of the people in our kindergarten have the opportunity to
lead a piece of work or a particular interest, and are supported to do so. This is
working exceptionally well, and this report will describe briefly the mahi of the
Assessment Whānau Group.
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Building
Learning
Power
Building learning power is
about helping young people
to become better learners,
both in school and out. It is
about creating a culture in
classrooms - and in the
school more widely - that
systematically cultivates
habits and attitudes that
enable young people to
become better learners;
face difficulty and
uncertainty calmly,
confidently and creatively.
Students who are more
confident of their own
learning ability learn faster
and learn better. They
concentrate more, think
harder and find learning
more enjoyable. They do
better in their tests and
external examinations.
And they are easier and
more satisfying to teach.

Fundamental to the mahi is the affordance of rangatiratanga through
engagement, and extensive knowledgeable input from our tangata whenua whānau.
Becoming head teacher has enabled me, as an active pedagogical leader with a
vision, to drive this mahi. Although, prior to this, (as a teacher at Papamoa
Kindergarten), my appraisal inquiries into assessment absolutely changed and
improved my assessment practices. They also influenced the assessment practices of
some of my team at the time, but did not transform the teaching and learning
or assessment practices of our kindergarten.
Although Te Whāriki (MOE, 1996) is our guiding curriculum document, what we
did not have prior to 2016 was our own local/tailored “constitution” (Gunn, 2012)
or framework of learning and assessment based upon Te Whāriki. This shaped my
vision as head teacher.
My vision was through the establishment of an Assessment Whānau Group to
collaborate and engage in dialogue about the four learning muscles and associated
learning capacities of Building Learning Power (Claxton, 2002). This helped in
pinpointing what each of the stakeholders (teachers, whānau, parents) identified
as important learning outcomes for children. Through this collaborative process,
the ultimate long term goal was to develop a bicultural teaching, learning and
assessment framework specifically tailored for our place. We support children in
becoming 21st century competent and confident lifelong ākonga/learners, learners
who have very clear ideas about their learner identity, and who view themselves as
learners in different contexts over time; both in kindergarten and beyond.
In order to achieve the development of our bicultural framework and to improve
learning outcomes for children, I had to acknowledge my own limitations as the
leader, and look to others with more knowledgeable expertise. Whilst I had engaged
in extensive research, and had great knowledge about learner identity and the
Building Learning Power framework (Claxton, 2002), I am not Māori, and I am not
from Aotearoa. As the Whānau Tangata/Family and Community principle of
Te Whāriki (MOE, 1996) states, I needed to demonstrate my understanding of
“whānaungatanga” (p.42), which required me to re-think the concept of teacher
or leader as expert, “since we cannot be experts in a culture that is not our own”
(Ritchie in Nuttall, 2003, p.100).
Reading and research around bicultural assessment practices really challenged me
to think about my role as a white, female educator in ensuring that the teaching and
learning process (of which assessment is integral) is an integrated enactment of
Māori values (Penetito, 2001). As the person leading and driving this work, I was
very conscious that Building Learning Power was developed by Guy Claxton (2002),
a white, English, university professor, and in my attempts to honour our
commitment to Te Tiriti o Waitangi and true bicultural partnership through my
reading, I grappled with questions from Jenny Ritchie and Wally Penetito such as:
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PAPAMOA KINDERGARTEN

is one of 14 finalists
shortlisted for the 2017
Prime Minister’s Education
Excellence Awards.
More than 142 entries were
received for the prestigious

“Am I a ‘well-intentioned’ (Ritchie, 2008) pākehā who imposes their dominant
culture?” and, “Does my practice reflect a compliance to Māori content inserted
within a dominant paradigm?”(Penetitio, 2001).
These questions really challenged me. After much soul searching, and after
acknowledging that we cannot be experts in a culture that is not our own (Ritchie in
Nuttall, 2003), I came to the realisation that progressing this work with integrity
meant genuine participation and collaboration from tangata whenua. This ensured
that I paid attention to “Māori local knowledge through participatory learning”
(Penetito, 2001).
I consider myself to be an ethical leader committed to Te Tiriti-based obligations
and practice, and using my beliefs and values as my moral compass ensures I act
ethically as a transformative intellectual (Giroux, 1988) and agent of social justice.
Engaging and enlisting Māori support in the development of this teaching, learning
and assessment framework is “consistent with Article Two of the Treaty in that it
supports Māori self-determination in regard to their child’s education and the
protection of te reo and tikanga Māori” (Ritchie in Nuttall, 2003, p.97).
This mahi and the resultant framework is a tangible representation of Treatybased partnership between teachers as crown agents, and Māori families as tangata
whenua. It is also an expectation of the whakamana/empowerment strand of Te
Whāriki (MOE, 1996): “Adults working with children should actively seek Māori
contributions to decision making” (p.40).
As the leader I believe I have grown, and therefore been able to foster a climate
of collaboration and honour, and demonstrate a genuine commitment to power
sharing that validates Māori as experts, affirms their contributions, and supports
their aspirations. Through this I have generated space for Māori leadership and
visibility throughout our learning community, and my team have developed a
“vision of new possibilities” (Timperley et al, 2007) by demonstrating a genuine

awards, which recognise
excellence in education
across the country. Gill
Wright says they entered the
‘Excellence in Engaging'
category, with their work
focusing on ensuring a bicultural perspective at the
kindergarten.
“We've been engaging our
community on developing a
framework for assessment
that was localised for our
kindergarten. We were
particularly interested in
engaging with our
Maori whanau.”
CLICK HERE TO READ MORE

e tipu
Growing
e rea mo
leadership
naga ra potential
tou ao 161

Teachers have
been empowered to
safely inquire and
reflect upon their
own learning
processes in an
ethos that is
non-defensive,
supportive and
collaborative.

reciprocity and openness to multiple ways of knowing, being, and the enactment
of pedagogies (Ritchie & Rau, 2008). Through leadership, I believe I have
strengthened professional capability and capacity, and created a change in
conditions, leading to improved and sustained outcomes for all our children.
As the leader with a realistic vision based on alternative possibilities of better
outcomes for all children, more meaningful curriculum content, and different
pedagogical approaches (Timperley, 2007), I was also able to excite and empower
my teachers to not only engage in new learning, but also to formulate specific goals
for their own learning. This included appraisal inquiries into questions around
curriculum design, intentional teaching and learning, and continuity of learning.
Leading this piece of work has also enabled me to support teachers in changing
their professional habits, and in becoming more open about and enthusiastic for
their own learning. Teachers have been empowered to safely inquire and reflect
upon their own learning processes in an ethos that is non-defensive, supportive
and collaborative.
The Assessment Whānau Group set out to develop a bicultural teaching, learning
and assessment framework for our place. Not only did we achieve what we never
had before - our own local “constitution of learning and assessment” (Gunn, 2012) but we have also created a tailored, bicultural framework, developed in consultation
with tangata whenua, specific to our place, and one that has developed its own
mauri, and become the embedded, living, breathing pedagogical culture of
Papamoa Kindergarten.
If you are interested in more information about the development of this
framework, please contact: Gill Wright gill.wright@ikindergartens.nz
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VISITING SCHOLAR 2017

PROFESSOR DAVID GURR
Dr David Gurr (D.Ed.) has a background in secondary teaching,
educational psychology, school supervision, and research in
educational leadership. His career in education spans nearly 30
years. He is a senior lecturer in educational leadership within the
Melbourne Graduate School of Education at the University of
Melbourne.
David is a leading member of the International Successful School
Principalship Project, which is a team of international researchers
investigating successful school principalship in more than 20
countries, and the International School Leadership Development Network, recently formed
to explore the preparation and development of school leaders across more than 20 countries.
David is involved in consultancy work in the Victorian school system including conducting
government school reviews and independent school inspections, and involvement in a range
of professional learning programs for the Department of Education and Early Childhood
Development and the Catholic Education Office, Melbourne.
He is actively involved with the Australian Council for Educational Leaders, having served
on both the Victorian and national committees, including several years as the national
vice-president (publications and research), and through publication work as the past editor
of Hot Topics, Monograph and Leading and Managing. Read more...
David will be visiting all NZEALS branches throughout 2017. His workshop topics include:

SUCCESSFUL SCHOOL LEADERSHIP The International Successful School Principalship
Project has for 15 years been exploring leadership that leads to school success. The project,
encompassing more than 20 countries, including New Zealand research led by Ross Notman,
has much to offer, but is difficult to access as it now has over 150 complex cases studies and
findings reports across four books, seven journal issues, and more than 100 papers. In this
session we explore the big ideas that come from this project and what this means for those
leading schools.

MIDDLE LEVEL LEADERSHIP The importance of the leadership of principals is well
described. This session considers the research on others in leadership roles in schools. In
particular it will explore the importance of middle level leaders, those who have teaching and
leadership responsibilities. The session will also provide some commentary and cautionary
notes on the ideas of teacher and student leadership.

SOME BIG IDEAS ABOUT SCHOOL IMPROVEMENT In this session we connect with
some of the big ideas about school effectiveness and improvement. The session connects
with a short history of the concern to improve schools, explores several knowledge
bases about what works in schools, and then considers what is needed to use knowledge
about schools to improve schools. It will also relate this to how, as a school reviewer,
Professor Gurr uses this knowledge in the school review process used in Victorian
government schools.

VISITING
SCHOLAR

2017
TOUR DATES
•
•
•
•
•
•
•
•
•

24 OCT: DUNEDIN
25 OCT: INVERCARGILL
26 OCT: CHRISTCHURCH
30 OCT: NELSON
01 NOV: NEW PLYMOUTH
02 NOV: WELLINGTON
06 NOV: TAURANGA
08 NOV: HAMILTON
09 NOV: AUCKLAND.
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NZEALS COUNCIL DIRECTORY
The NZEALS Council is elected by the membership at the biennial NZEALS conference, or co-opted to a
certain portfolio, and reflects the cross-sector nature of the society. Council members hold key portfolios
for the services of NZEALS, and meet bi-monthly by tele-conference to progress strategic work.
Questions or ideas may be directed to any Council members using the contact details below.

NAME

POSITION

SECTOR

EMAIL

ANNE MALCOLM

National President

Primary

amalcolm@ponsprim.school.nz

ANNETTE SHEEHY

National Vice-President

ECE

annette.sheehy@ikindergartens.nz

JULIETTE HAYES

Immediate Past President

Area

juliette.nzeals@gmail.com

DOUG MILNE

National Treasurer

Consultant

charliemarmite@xtra.co.nz

ANN BRIGGS

National Secretary

Tertiary

ann.briggs@ncl.ac.uk

MAGGIE OGRAM

Auckland Branch President

Educational Coach

maggie@ospreyconsulting.co.nz

MELANIE TAYLOR

Bay of Plenty Branch President

Primary

principal@goldensands.school.nz

CHRISTINE HARRIS

Canterbury Branch President

Primary

principal@thorrington.ac.nz

PIP WELLS

Nelson Branch President

Primary

pip@nelsoncentral.school.nz

MURRAY FLETCHER

Otago Branch President

Educational Coach

fletchermurray4@gmail.com

PAUL JOHNSON

Taranaki Branch President

Primary

principal@tikorangi.school.nz

RACHEL MCNAE

Waikato Branch President

Tertiary

r.mcnae@waikato.ac.nz

CED SIMPSON

Wellington Branch President

ECE/Primary /Secondary

ced.simpson@hrie.net.nz

VICKI HILL

Member at Large

ECE

vicki@melodychildcare.co.nz

JEREMY KEDIAN

Member at Large

Consultant

leadershipinnovationnz@gmail.com

MICHELE MORRISON

Member at Large

Tertiary

m.morrison@waikato.ac.nz

ROSS NOTMAN

Member at Large

Tertiary

ross.notman@otago.ac.nz

JASON ELDER

Co-opted Member

Primary

jasone@sps.kiwi.nz
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LEADING LIGHTS: ARTICLE
SUBMISSION DEADLINES
NEXT ISSUE DEADLINE 2 AUGUST 2017
I would like to encourage you to provide an article for Leading Lights, which
might outline new policies and programmes, legislation, trends, developments,
research or education debates in your own locality. Your topic should be relevant,
and of professional interest, to educational leaders in New Zealand. I am seeking
short articles (500-1,500 words) and photos for forthcoming issues of the magazine.
Your own topic, based on your own area of interest/expertise (and keeping in
mind current issues and developments in educational leadership) is most
welcome. We are also seeking papers of emerging findings from educational
leadership research being carried out by post-graduate students. If you are
seeking a publication opportunity for your work this is a great place to begin.
Longer papers are published on the NZEALS website under a collection of
Members’ Publications.
Your target audience is cross-sector leaders throughout New Zealand.
A brief outline of the context of your education setting would be useful for
readers. Any recommendations you might make to readers, based on your
experience, knowledge or research, would be most appreciated.
Prospective writers who wish to discuss a possible topic before commencing
writing, may email me. Otherwise, completed articles can be emailed directly
to me at annette.sheehy@ikindergartens.nz as attached Word files or as plain
email messages and their receipt will be confirmed by return email. Please also
include a one-paragraph ‘about the author’ and attach a head and shoulders
photo of yourself as a separate file (high resolution jpeg preferred).
2017 SUBMISSION DEADLINES: 2 AUGUST • 2 NOVEMBER

Annette Sheehy
Editorial Committee, Leading Lights

Leading Lights
Editorial Committee
Annette Sheehy
Ann Briggs
Juliette Hayes
Vicki Hill

Leading Lights
Editorial MANAGERS
SALTMINE DESIGN
Hugh & Fi McCafferty
fi@saltmines.co.nz
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