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NEW YEAR, NEW EDITOR
EDITORIAL Annette Sheehy
Welcome to the first issue of Leading Lights for 2017. We trust you had a relaxing
Christmas and New Year holiday and are refreshed for the rigours of the year ahead.
Firstly, I’d like to express our deep gratitude to Juliette Hayes who has been the
dedicated editor of this quarterly NZEALS newsletter for many years. Juliette
recently stepped down from this role and gently coerced me to pick up the reins.
We thank her for the professionalism and energy she has given to this publication.
I have very big shoes to fill.
So, let me introduce myself. Annette Sheehy, senior teacher for Inspired
Kindergartens, located in sunny Tauranga. Our 21 kindergartens and home-based
care educators are spread over the wider Bay of Plenty. I have been an NZEALS
member for eight years, was co-opted on to NZEALS Council as a member at large
for the Early Childhood sector five years ago, and last year became NZEALS Vice
President. I have spent my whole working career in early childhood and am a
passionate advocate for children leading their learning through play.

Inspired Kindergartens
and Home Based Education
believe that early learning
is a partnership with
parents and whānau.
Together we want to
engage young children in
authentic learning
experiences with the
space, freedom and care
that builds self-confidence,
independence and
individuality. We aim to be
the best we can be and
encourage children whose
lives we are privileged to
be part of to do that too.
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PROFESSOR
DAVID HOPKINS
David is Professor Emeritus at
the Institute of Education,
University of London, where he
also held the inaugural HSBC
iNet Chair in International
Leadership. He is currently
Education Director for multiacademy trust, Bright Tribe.
David believes strongly in both
personalised learning and
‘whole school’ designs for
school improvement. He is
committed to helping students
achieve the best they possibly
can be, being involved at
the heart of changes to UK
education practice and policy.

This year, in conjunction with ACEL we have the pleasure of hosting Professor
David Hopkins in Auckland on Monday 13 March. David is Professor Emeritus at
the Institute of Education, University of London. David has long experience of
leading school improvement programmes and interventions and is recognised as an
international expert in the field. Not only has he been researching, developing and
writing about the field since the late 1970s but since that time he has also been
leading school improvement projects that have had demonstrable impact on student
achievement. Most recently, he has led the transformation of primary and secondary
schools in Northern Melbourne as well as elsewhere in Victoria, Australia.
David is both a prolific and provocative writer, and very worthy of spending a
day with as he unpacks three key myths to school reform: a topic which is relevant
whichever part of the education sector you work in. I urge you to consider this
valuable professional learning opportunity. This will be David’s first time in this
country - it would be a great to have full venues as a testament to how much we
believe in and value education for our children here in New Zealand.
We look forward to 2017 as a year of continual growth and development for all
leaders in education. If you have a fabulous leadership story we would love to hear
it (see page 21 for details on how to do that). NZEALS is full of wonderful leaders,
and we need to share more of the positive work that we do.
Ka kite, Annette.

TURN TO PAGE 16 FOR MORE INFORMATION ON DAVID HOPKINS POWERFUL LEARNING WORKSHOP
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NETWORK SUPPORTS
CHANGE CAPABILITY BUILDING
FROM THE PRESIDENT Dr. Anne Malcolm
There is no doubt in my mind that change brings new energy and vitality to a
school, but when resignations arrive at the end of the school year, I am sure, like me,
any leader’s first response is a sinking heart. For Auckland leaders, the end of 2016
was especially worrying, as staff shortages were very much on our radar. Staffing
needs across the region created shorter advertising times and faster appointment
processes. Talking to colleagues, I determined that experienced and high quality
applicants were being snapped up in a day.
So, I felt very fortunate that I was able to fill the positions I had advertised before
going on a much needed refreshment break. I explained to my board that to get the
best, we would need to shortlist throughout the advertising process. Having an end
date for applicants was suddenly not feasible. I also gained staff agreement to some
major leadership restructuring, so we had appointment flexibility. At first I thought,
“Gosh I’m lucky”. But in hindsight I decided it wasn’t luck, it was the ability to be
reflexive, and have the trust of a board and staff to act with urgency.
I have always maintained that change management and strategising capabilities
are vital in a leadership skill repertoire. I certainly had to draw deeply on experience
and knowledge to ensure my school would be ready for learning this year. Staff into
fixed-term leadership roles; a whole philosophical change around meeting gifted
learner needs; and a new e-learning leader to drive inquiry learning. It was not
rocket science for me to make the connection between quality change management
and information sharing.
Leaders cannot lead alone. In my research into principals’ leadership learning,
networking and collaborative sharing of information were identified as paramount
to leadership success. Networking to include collegial support was identified as a
primary method in helping leaders to feel informed and up-to-date. I know from my
own experience that I have missed emails, texts and other social media information
that sadly I wouldn’t have known about at all if it weren’t for my colleagues raising
questions around required actions. Accessing and submitting information online,
without the prompts to do so, is becoming the norm.

“I certainly had to
draw deeply on
experience and
knowledge to
ensure my school
would be ready for
learning this year.”
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Networks are becoming increasingly important. All leaders, and especially new
principals, have to have the confidence to ask for support or seek information from
others when dealing with all sorts of different situations. The idea of building high
trust networks is implicit in the work of leaders. Hence, my push as to why you
should consider bringing your colleagues into our network. NZEALS provides
strong support and knowledge for members across all sectors.
I have to say I was truly grateful to be able to tap into such amazing expertise
whilst planning my 2017 Teacher Only Day presenters. I thought I had bitten off
more than I could chew with three developing goals of improvement, as well as
coping with staffing changes. The NZEALS response to my call for help was
outstanding:
- Maggie Ogram (Osprey Consulting) - Coaching language
- Rachel McNae (Waikato University) - Appreciative inquiry linked to storying as
a way of sharing teacher learning
- Margaret Kawharu (Massey University) and Melinda Webber (Auckland
University) supporting the development of cultural inclusivity.
Because of my networking, not only do I have three wonderful new staff
members, a new leadership structure, and revitalised school vision, my staff also
had two of the most insightful learning days that “revitalised their thinking
and practice”.
All I can say now is, “Bring on 2017, and let our school leaders flourish.” n

Extend your NZEALS membership to your colleagues
Institutional Membership is available to two or more members from the same
institution for a subscription fee of $150 per year for the first member and $100 for
each subsequent member.
Groups may be formed or added to with the permission of the ‘lead member’ - the one
who is charged $150. Current Individual Members may add further members at $100 per
year, and any current Institutional group may add to their number. All Institutional
Membership subscriptions will fall due on the lead member’s subscription date.
For more information please contact Ann Briggs at ann.briggs@ncl.ac.uk
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Teacher leadership in
New Zealand and Scotland
RESEARCH REPORT BY Ross Notman, Dierdre Torrence, Daniel Murphy
This paper was first presented at the 2016 NZEALS International Educational Leadership conference,
and its findings published in an issue of the Scottish Educational Review (Torrance, Notman & Murphy,
2017). It reported on emerging findings from a small-scale exploratory mixed-methods investigation in
two education systems of similar size, Scotland and New Zealand. The study investigated how early
career teachers, who are progressing through programmes in developing teacher leadership,
conceptualise teacher leadership and its practice.

SELECTED LITERATURE
Four key themes informed the research topic: teacher leadership dispositions;
teacher identity; the influential role of the school leader; and barriers to building
leadership capacity in early career stages.
Among numerous listings that describe the dispositions of those exercising
teacher leadership, Danielson (2007), using the term ‘teacher leaders’, identified nine
contributory characteristics: deep commitment to student learning, optimism and
enthusiasm, open-mindedness and humility, courage and willingness to take risks,
confidence and decisiveness, tolerance for ambiguity, creativity and flexibility,
perseverance, and willingness to work hard.
The themes of personal and professional identities (who they are, their self-image,
meanings they attach to themselves) have been well canvassed in the extant
literature, and are important considerations as we seek to understand the person
behind the teacher. For Day, Sammons, Stobart et al. (2007), there is a certain
inescapability in acknowledging the “unavoidable interrelationship between
professional and personal, cognitive and emotional identities” (P.105).

The story will
then spread through
social media like
wildfire where you
will be accused of
either not knowing
what is happening,
or not caring.
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What are some of the optimal conditions that may promote the prospect of
teacher leadership? Day and Gu (2010) point to the prominent part played by the
school headteacher/principal in teachers’ successful professional growth. They
highlight formal school leaders’ attributes such as commitment, trustworthiness,
collaboration, sharing a school-wide vision with staff and building “a school culture
that promotes teachers’ collective agency, efficacy and professional learning and
development” (p.155).
Danielson (2007) identifies two further factors. First, the opportunity to learn
leadership skills in areas of teaching such as curriculum planning, instructional
improvement, collaboration and facilitation. Second, the removal of obstacles such
as the ‘tall poppy’ syndrome - where “those who stick their heads up risk being cut
down to size” (Danielson, 2007, p. 19) - characteristic of Scotland as well as
Australasia (Craig 2011).
RESEARCH METHODS
The study was guided by the following research questions:
• How do (early career) teachers conceptualise ‘teacher leadership’?
• What motivates (early career) teachers to aspire to become ‘teacher leaders’?
• What positive aspects do (early career) teachers associate
with a teacher leadership role?
• What barriers do (early career) teachers encounter in the
formative stages of developing their teacher leader role?
• How do the research findings contribute to our understandings
of professional leadership development?
The study used a multi-site case study of early career teacher leaders in
the Otago and Central Scotland regions that reflected geographical and sociocultural differences. In the Scottish study, the researchers engaged with 22 teachers
across two local authorities, with an average of nine years teaching experience who
had participated in a 20 credit equivalent masters-level teacher leadership
professional development course in session 2014 to 2015. In the New Zealand study,
the researcher engaged with eight early career teachers in eight schools in the Otago
region who had participated in a two-day professional development course in
teacher leadership in 2015 and 2016. Due to this small sample size and participant
self-reporting, the study’s findings cannot be generalised to wider populations of
teachers, but should rather be seen more in terms of reconstructed meanings that
provide insight into teachers’ leadership thinking and experiences.
A mixed-methods approach enabled data collection through an open-ended
questionnaire and a semi-structured interview format. Interviews were transcribed
and respondent-validated by the participants. Constant comparative analysis
of the data proceeded concurrently with the collection of data from those
interviewed in a process of inductive cross-case analysis.
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SUMMARY OF RESEARCH FINDINGS
Overall, respondents viewed teacher leadership as a particular form of democratic
leadership rather than an authoritative style of leadership perceived to exist in
senior leadership teams. This distributed view of teacher leadership is also
embedded within flatter collegial management structures and broader communities
of practice (Storey, 2004).
However, there were differences in how teachers perceived their previous
leadership thinking and experiences. In Scotland, perceptions were framed in terms
of positive and negative teacher role models, and the expectations behind the formal
professionalisation of teacher leadership within the new professional standards for
all Scottish teachers. In comparison, New Zealand respondents understood that
’leadership’ was associated with those in mandated positions of responsibility such
as heads of department, and assistant/deputy principals. Hence, they did not see
themselves as ‘leading’ in any formal sense, despite clear evidence that they were
engaged in leadership roles at different levels of the school
What were the enablers and barriers that teachers saw to their successful exercise
of leadership? It was evident, in both systems, that a supportive school culture was
crucial to the exercise of teacher leadership. Supportive features included public
support from the principal, collegial relationships, trust building, mentoring
assistance, relevant professional development opportunities, and adequate time
allocation to undertake the work. Conversely, teacher leadership barriers identified
in a non-supportive school environment included time constraints, other teachers’
unwillingness to follow where a colleague was leading, and an apprehension about
learning to negotiate their way through staff conflict and resistance to change.
IMPLICATIONS FOR PRACTICE
A major implication for teacher leadership development in both New Zealand and
Scotland comes in the provision of relevant professional learning, to support
teachers in their knowledge base and practice development. Here, an additional
aim is to encourage teacher confidence and build resilience in order to cope with
the complexities of leadership outside the security of the classroom.
Four focus areas are recommended to help inform the development of
professional learning programmes to assist teachers to develop leadership
understandings and skills. The first area focuses on school improvement, as teacher
leadership and professional development are inextricably linked (Poekert, 2012).
The second area aims to build teacher leadership capacity within the domain of a
professional learning community (Tenuto, Canfield-Davis and Joki, 2012). Within
such a community that supports the principle of distributed leadership, the lines
of distinction become blurred between teachers and designated leaders (Berry, 2011)
as they move between collaborative leadership arrangements.
A third focus area relates to the articulation of change management processes.
As the findings of this study suggest, a close partnership between
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It was evident,
in both systems,
that a supportive
school culture was
crucial to the exercise
of teacher leadership.
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headteacher/principal (along with other formal leaders) and the teachers involved
is requisite in establishing the teacher’s credibility in the eyes of the staff, as the
teacher begins to exercise leadership influence beyond their classroom. In addition,
it would be particularly useful to consider strategies for understanding and
addressing teacher resistance to change.
Fourthly, a broader consideration relates to a transitional pathway from teacher
identity to professional identity. In this regard, Leitch (2010) suggests that greater
attention is given to the links between the personal and professional aspects of
teacher leadership. She points to an increased focus on leadership learning, where:

ROSS NOTMAN has been the

director of the Centre for
Educational Leadership and
Administration (CELA) at the
University of Otago since
2010 and is currently the
principal New Zealand
investigator for two

Professional development engagements that attend to and embrace a more
holistic conception of teachers’ identities and the dynamics that flow between
the personal, professional and political have the potential to support teachers
in re-imagining and reshaping what is possible, across the varied phases of
their career (p. 350).
Finally, there is an onus on each school principal, along with other formal leaders,
to support, guide and develop teacher leadership in practice contexts. There is also
an onus on policy-makers to target professional development programmes, both to
build nation-wide capacity at the foundation stage of what Pounder and Crow
(2005) call the ‘Leadership Pipeline’, and to develop and enhance the quality and
influence of the teaching profession as a whole. n

international collaborative
leadership projects:
a 14-country International
Successful School
Principalship Project and
an 8-country International
School Leadership
Development Network
that is investigating how
to prepare educators to
be leaders in high-needs
schools.
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AN MLE OFFERS:
FLEXIBILITY: the ability to

combine two classes into one
for team-teaching, split a class
into small groups and spread
them over a wider area or to
combine different classes
studying complementary
learning areas.

HAMPDEN STREET SCHOOL

OPENNESS: MLEs traditionally

TEACHER LEADERSHIP: developing and
evaluating modern learning environments
COMPILED BY ANN BRIGGS from project team reports BY

Bek Gabites, Scott Mackenzie, Julie McIntosh & Josh Shelley
In July 2015, two schools in the Nelson/Tasman region gained support from the
Ministry of Education’s Teacher-led Innovation Fund to investigate how
student-led pedagogies in modern learning environments (MLEs) improve
primary school children’s literacy learning. The four teachers, at Hampden Street
School in Nelson and at Wakefield School, hoped to find out how successful
collaboration and student ownership could impact on literacy engagement and
achievement. The project was carried out collaboratively across three classrooms:
Year 3/4 and Year 5/6 at Hampden Street, and Year 3/4 at Wakefield. Hampden
Street School, where Scott Mackenzie and Josh Shelley work, has established
MLEs through much of the school. At Wakefield School, the configuration of

have fewer walls, more glass
and often use the idea of a
learning common (or hub) which
is a central teaching and
learning space that can be
shared by several classes.
They provide opportunities to
observe and learn from the
teaching of others and be
observed in return.
ACCESS TO RESOURCES

(including technology):
typically a learning common is
surrounded by breakout spaces
allowing a range of different
activities. There is often a
mixture of wireless and wired
technology offering access
as and when students need it,
within the flow of
their learning.
READ MORE
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SCOTT MACKENZIE is the
Senior Syndicate Leader at
Hampden Street School,
Nelson. He has led the
pedagogical change in the
MLE where he works with
year 5 and 6 students and
five other teachers.

JOSH SHELLEY works in the
Middle Syndicate MLE hub
at Hampden Street School,

classrooms means that Bek Gabites and Julie McIntosh can undertake innovative
work in their joint class group to a greater extent than is practised elsewhere
in the school.
After initial background reading and planning, the team used a participatory
action-based research model to undertake two cycles of inquiry, using data from
students, parents and standardised testing to inform their actions, and their further
cycles of investigation. The team wanted to find out:
• what happens for learners when they assume a greater degree of ownership
and decision-making around literacy learning;
• how they can help students develop the necessary learner skills to participate
in student-led learning;
• whether students collaborating with teachers in a modern learning
environment creates more supportive learning communities that encourage
the development of key competencies;
• whether through the interventions they would see improved achievement as
well as improvements in engagement, attitude and learner competencies.
Within the MLEs in both schools, students are explicitly part of the planning and
designing of their own learning outcomes. They track their own progress, and are
increasingly willing to learn through failure, reflecting and discussing next steps
before being encouraged to try again. They have the opportunity to work alongside
other students who are not necessarily working on the same topic, which creates
cross-curricular discussions. They share and present their own learning and provide
peer-to-peer feedback. They use flexible learning spaces with enabling technology
and access to the expertise of more than one teacher.

Nelson with five other
teachers. He is exploring
ways to develop
independent learning
habits in years 3 and 4.

They gave us the curriculum so we can work on what we think we need to
work on, rather than the whole class working on one thing and half the class
already knowing about it.
We get to choose our own topics rather than the teacher telling us and
we get to choose how we respond.
Across both schools, there has been considerable progress in the development of
key competencies through the students’ engagement with the MLE. A key factor is
the transfer of ownership from teacher to student through choice, sharing of the
curriculum, and engagement with the wider range of resources readily available in
an MLE. Allowing students to have a say in the topic and context has increased their
engagement and led to improved outcomes in literacy achievement. Students enjoy
school more and welcome having a greater choice of books and writing topics. They
share their learnings with peers and whanau through blogs and presentations, and
are are keen to continue their learning outside the classroom.

WAKEFIELD SCHOOL
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I really enjoy it because the books I choose really interest me, so I look
forward to doing [reading work].

JULIE MCINTOSH is a
classroom teacher at
Nelson’s Wakefield School.

I like being creative and making things that I am interested in. I enjoy
being free to do what I want.

She has been working

When I share my learning I really want to make other people interested
in my topic and make them want to read my book.

Year 3 and 4 children for the

The project was completed in December 2016, and is currently reporting to the
Ministry of Education. The team believes that the success of the innovations trialled
in this project has depended on the support and freedom to experiment provided
by their school management, and the collegiality they have built between the two
schools. These factors have enabled strong teacher leadership of the project and its
outcomes. Through undertaking and analysing the outcomes of the project, the team
members’ approaches to teaching and learning have changed.
We are seeing our roles as teachers change. We were the ‘organisers’, now we
encourage the students to do the organising. We were the ‘correctors’, now we
encourage children to correct their own and others’ mistakes. The focus on
students’ driving their own learning and making their own choices has developed
learner skills and habits that students take with them into their next classes and,
more importantly, into their lives.
My teaching methods have changed to now putting students at the centre of all
that we do with a focus on creating a ‘love’ of learning. I now believe that a focus

collaboratively with Bek
Gabites in an MLE with
past three years.

BEK GABITES is a classroom
teacher at Wakefield School.
She has been working
collaboratively with Julie
McIntosh in an MLE with
Year 3 and 4 children for
the past three years.
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on short-term academic gains to try to boost target student data can be in conflict
with the skills we are trying to grow in our students. Students all grow and learn
at different speeds, and this should be catered for and celebrated through
individualised learning pathways.

ANN BRIGGS is Emeritus

Professor of Educational

I think the importance of giving greater choice and ownership to students is the
big take away I have got from this project. That, coupled with the realisation that
the key competencies are so necessary to be a good learner. The students who
have made the greatest progress have done so, not because I, the teacher, effected
change in them, but because they were internally and intrinsically driven to
change themselves.

Leadership at Newcastle
University, United Kingdom.
After 25 years of working in
schools, colleges and
universities, mainly in the
UK, she is now resident in

New Zealand. She is
currently NZEALS National
Secretary and NZEALS
Nelson Branch secretary.

There is little shared national experience between teachers working in MLEs, and
the team feels that the sector should encourage and share risk-taking practice so
schools can learn enough from each other to enable MLEs to reach their full
potential. Also, to judge MLE innovations fairly, the team would wish to see national
assessment practice align with modern learning practice. Finally, it is strongly hoped
that students can retain the capacity to lead and manage their own learning when
they return to a more traditional environment, either in their current school, or
through progression to intermediate or high school. n

She also undertakes
leadership development
work in schools, and guest
workshops and lectures.

For further information about this project, please contact team members:
Scott Mackenzie - scott@hampdenstreet.school.nz
Josh Shelley - josh.shelley@hampdenstreet.school.nz
Julie McIntosh - info@wakefield.school.nz
Bek Gabites - info@wakefield.school.nz

INTRODUCING PAUL JOHNSON
NZEALS TARANAKI BRANCH PRESIDENT
Kia ora koutou. I am Paul Johnson and I have just become
NZEALS Taranaki Branch President. Originally from Gisborne,
I studied at Waikato University on my way to becoming a
primary school teacher. I am now a primary school principal
at a school north of New Plymouth and am studying again at
Waikato. My spare time interests revolve around sports,
some of my own but mostly those of my children.
Professionally I am really getting my teeth into coaching and
mentoring and the impact positive people leadership has on
student development.
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POWERFUL LEARNING WORKSHOP
We invite you to register for our upcoming workshop Powerful Learning with
Professor David Hopkins. David will be presenting at Auckland’s Novotel on
Monday 13 March.
WORKSHOP FOCUS
David will develop a narrative around three of the myths addressed in his
new book Exploding the Myths of School Reform, and will illustrate them with
implementation frameworks and strategies taken from his next generation school
and system reform manuals called Powerful Learning. The three myths that provide
the focus of the individual sessions are:
• The myth that achievement cannot be realised at scale for all students
• The myth that teaching is either an art or science - it is both
• The myth of the contribution of charismatic leadership to school reform
PROGRAM STRUCTURE
The one day workshop will be divided into three sessions focusing on:
• Systems
• Teaching
• Leadership
WHO SHOULD ATTEND?
School and system leaders in education are encouraged to attend this workshop.

DAVID HOPKINS is passionately
committed to improving the
quality of education for all and
has worked in policy, research
and practice, in the UK, Australia
and Internationally for over forty
years. David was recently
ranked as the 16th most
influential educator in the world
by the American based Global
Gurus organisation.

NZEALS

New Zealand Educational Administration and Leadership Society

FURTHER DETAILS
TIME: 9:00am - 4:00pm (Registrations open at 8:30am)
COST: ACEL/NZEALS Members AU$360 (approx. NZ$375 ),
Non-Member Rate AU$400 (approx. NZ$415)
15% off for groups of three or more (discounted rate AU$340 per person)
CONTACT: Phone +61 2 8396 0800 or email admin@acel.org.au
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MAKING THE MOST OF YOUR

NZEALS MEMBERSHIP
If you are reading this, the chances are that you are a member of NZEALS. So ask yourself for a
moment - are you getting full benefit from your membership?

JOIN NZEALS
TODAY
The New Zealand Educational
Administration and
Leadership Society (NZEALS)
promotes and supports quality
leadership for learning across
all educational sectors. To find
out more go to nzeals.org.nz
or to join simply click here.
Complete your details
and pay the subscription
online, or download a form
if you prefer to make direct
debit or cheque payments.

The life-blood of NZEALS is its regional branches. If you are fortunate enough to live near a
branch ‘hub’ - Auckland, Hamilton, New Plymouth, Tauranga, Wellington, Nelson,
Christchurch, Dunedin/Invercargill - you have easy access to leadership workshops and
presentations. Each branch is run by a small volunteer committee, who would love to hear
from you! Together, you can plan events and workshops on topics that are valuable to you and
your colleagues, run by leaders and experts from across the New Zealand network.
If you don’t live in these places, how do you get the most out of your branch? One simple
reply is to ‘invite them over’. Get together with your local colleagues, contact your nearest
Branch President, and start to discuss an event in your area. This could replicate one of the
main branch meetings, or be tailored to the needs of your area. Virtual networks are great, but
face-to-face interaction is invaluable, and helps to build your own support network.
One unique feature of NZEALS is that it offers a cross-phase forum for educational leaders.
Within your region, there are members from early years, primary, special, intermediate, area,
secondary and tertiary sectors. You probably have contact with leaders of feeder, partner and
succession organisations, but your Branch Committee can put you in touch with members
across the region, and at branch meetings you will discuss issues that affect a range of
phases, be able to ‘stand in each other’s shoes’ and see a bigger picture across all phases.
Do you need financial support for small-scale research or for education-related study visits?
As an NZEALS member, you can apply for the TTS President’s Research Award, or the
FujiXerox Dame Herbison travel scholarship. If you live in the Canterbury region, you can
apply for the Canterbury Emerging Leader Scholarship. These are all valuable awards which
in recent years have made a significant difference to individuals and the institutions they lead.
Intrigued? Have a look at our NZEALS Awards web-pages.
Many NZEALS colleagues are involved in small-scale research or innovations which others
would love to hear about. Don’t keep your new knowledge to yourself! A presentation at your
branch meeting, or a short article in Leading Lights with your contact address can put you in
touch with others who want to know more about your findings - and who have experiences
of their own to share with you. More formal research papers can be submitted to JELPP NZEALS’ own international academic refereed journal - for publication.
And don’t miss out on the biennial ‘family gathering’: the NZEALS Conference. In 2016 we had
a great time in Dunedin, sharing international leadership experiences and piping the haggis! In
2018 we will be in Auckland with new experiences and findings to share and friendships to renew.
So use your membership benefits to the full, and introduce them to your emerging leaders by
sharing Leading Lights and JELPP with them, taking colleagues to branch meetings, and
bringing a group to the next conference. We learn about leadership in so many different ways,
and being a full member of NZEALS is an enjoyable way to grow and share our knowledge.
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NZEALSAWARDS
DAME HERBISON
Congratulations to our award winners! Each year, thanks to the generous
sponsorship of Fuji Xerox and TTS, NZEALS offers two financial awards. The
FujiXerox Dame Herbison Award enables the recipient to make a study visit for
education-related purposes; the TTS President’s Award gives financial support
for small-scale research. These awards can ‘make the difference’ to enable a project
to go ahead, or to reach its completion. We are happy to congratulate Mel Taylor
and Vicki Hill on receiving the 2016 awards.

MEL TAYLOR, GOLDEN SANDS SCHOOL, PAPAMOA
FUJIXEROX DAME HERBISON AWARD WINNER 2016

LEADERSHIP OF COMMUNITIES OF LEARNING
New Zealand schools are strongly encouraged to join Communities of Learning
(COLs). As a result, school leaders find themselves grappling with the complexities
of collaboration across multiple school environments. Research suggests that high
quality collaboration positively impacts teacher practice and student. However, it is
suggested that school leaders perhaps need some assistance in developing this
process. For this reason, it would be interesting to identify and analyse the perceived
relevance of the support provided to the leader of a COL as they develop quality
collaboration practices. This project will enable me to explain the perception COL
leaders have of the support and learning programmes provided for them in the
New Zealand context.

SCHOLARSHIP

This scholarship, named
in honour of the late
Dame Jean Herbison,
past Vice-President of the
Commonwealth Council of
Educational Administration
and Management and
former President and
Fellow of the New Zealand
Educational Administration
Society (NZEAS - forerunner
of NZEALS), is supported by
the Ministry of Education as
a Prestigious Award.
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It would also be useful to explore the perception English and Canadian leaders
have of the leadership support provided to them in similar situations in both
Ontario, Canada and Nottingham, England, as both of these areas have been
utilising a collaborative model for many years. These perceptions may be able to
inform our decision making as well develop COL leadership further.
RESEARCH QUESTIONS
How should we provide support for new COL leaders to improve
collaboration across schools?

WHAT IS EOTC?
EDUCATION OUTSIDE THE
CLASSROOM is curriculumbased teaching and learning
activities that go beyond the
walls of the classroom.
It includes any curriculumbased activity that takes place
outside the school ranging from
a museum or marae visit, to a
sports trip, field trip, or outdoor
education camp. Experiences
outside the classroom reinforce
learning by enabling students to
make connections between
what they have learnt in the
classroom and the world
beyond the classroom. EOTC
experiences also give students
opportunities to demonstrate
the key competencies identified
in The New Zealand Curriculum;
particularly managing self,
relating to others, and
participating and contributing.

• What collaborative leadership experiences do COL leaders
bring to the role?
• What leadership support/training can they access to assist
them in leading their COL?
• Which aspects of the support are useful/not useful and why?
• What type of support could be offered to meet their needs?
• What connections can be made with collaborative leadership theory?
These questions would also be asked of principals in all three country settings.

VICKI HILL, MELODY CHILDCARE, HAMILTON
PRESIDENT’S RESEARCH AWARD WINNER 2016

LEADERSHIP OPPORTUNITIES IN ECE THROUGH EDUCATION OUTSIDE THE CLASSROOM
The aim of my research is to explore how involvement in an Education Outside
the Classroom (EOTC) programme in an Early Childhood Centre (ECE) encourages
leadership opportunities for teachers and children. I believe this is a very relevant
and trending/topical research area in Early Childhood worldwide with the
increasing global interest in forest kindergartens. There is increasing research
and a noticeable trend towards including nature in early childhood. There are
growing numbers of conferences, professional development opportunities and
articles (in practitioner magazines) based on EOTC in ECE. This topic is also of
personal interest to me and relates closely to work we are undertaking in my
learning organisation.
The aim of my research is to gather new knowledge, build on existing knowledge
and develop further understanding of the impact EOTC has on leadership
opportunities in a particular New Zealand ECE context. Currently the published
research and available literature around EOTC, particularly leadership in EOTC in
ECE, is limited or not easily accessible. The aim of my research responds to the
contextual issues and tensions currently at the forefront of many ECE discussions
worldwide. For these reasons this research is important and urgent; to contribute
critical and valuable insights to benefit the New Zealand early childhood
community with the potential to share these learnings further afield.
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RESEARCH QUESTIONS
How does involvement in an EOTC programme in an early childhood centre
encourage leadership opportunities for teachers and children?
• What are the parents’ and teachers’ perspectives of EOTC in ECE and how
are these influenced by engaging in or leading an EOTC programme?
• How does involvement in an EOTC programme enable teachers and parents
to see children as leaders?
• How has engagement in an EOTC programme encouraged teacher leadership?

APPLYING FOR THE AWARDS
Application for the 2017 awards is open to all NZEALS individual and institutional
members. The annual closing date is 31 October, and we look forward to receiving
your application. Please visit our website for details. n
Jason Elder, Chair: NZEALS Awards Committee - jasone@sps.kiwi.nz

DAME JEAN HERBISON
Dame Jean Marjory Herbison DBE CMG (1923-2007)
was a New Zealand academic, educator, researcher
and Chancellor of the University of Canterbury. She was
the first woman to hold the post of chancellor at a New
Zealand university.
Dame Jean was born in Dunedin in 1923, and attended
Southland Girls’ High School. She earned a BA from the
University of Canterbury, a Diploma of Teaching from
Auckland Teachers College, and an MA from the
University of Northern Iowa. She was an Associate of
the University of London Institute of Education. She has
held a Fulbright Scholarship and an Imperial Relations
Trust Fellowship.
She taught at Avonside Girls’ High School from 1952 to 1959, and in 1960 became Dean of
Christchurch Teachers' College. From 1968 to 1974 she was Vice-Principal of the Teachers
College and in 1975 became Associate Director of Christchurch Polytechnic, a position she
held until her retirement in 1984. She was elected to the Council of the University of
Canterbury in 1970 and was Chancellor of the University from 1979 to 1984.
Herbison was a Fellow of the Commonwealth Council for Educational Administration and the
New Zealand Educational Administration and Leadership Society (NZEALS). She was an
Honorary Fellow of the New Zealand Educational Institute (NZEI) and the New Zealand
Institute of Management.
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VISITING SCHOLAR 2017

PROFESSOR DAVID GURR
Dr David Gurr (D.Ed.) David has a background in secondary
teaching, educational psychology, school supervision, and
research in educational leadership. His career in education spans
nearly 30 years. He is a senior lecturer in educational leadership
within the Melbourne Graduate School of Education at the
University of Melbourne.

VISITING
SCHOLAR

2017
24-27 OCTOBER

Otago
Canterbury

He is a leading member of the International Successful School
Principalship Project, which is a team of international researchers
investigating successful school principalship in more than 20
countries, and the International School Leadership Development Network, recently formed
to explore across more than 20 countries the preparation and development of school leaders.
David is involved in consultancy work in the Victorian school system including conducting
government school reviews and independent school inspections, and involvement in a range
of professional learning programs for the Department of Education and Early Childhood
Development and the Catholic Education Office, Melbourne.
He is actively involved with the Australian Council for Educational Leaders having served
on both the Victorian and national committees, including several years as the national vice
president (publications and research), and through publication work as the past editor of
Hot Topics, Monograph and Leading and Managing. Read more...
David will be visiting all NZEALS branches throughout 2016. His workshop topics include:

30 OCTOBER-3 NOVEMBER

Nelson
Wellington
Taranaki
6-9 NOVEMBER

Bay of Plenty
Waikato
Auckland

SUCCESSFUL SCHOOL LEADERSHIP
The International Successful School Principalship Project has for 15 years been exploring
leadership that leads to school success. The project encompassing more than 20 countries,
including New Zealand research led by Ross Notman, has much to offer to but is difficult to
access as it now has over 150 complex cases studies and findings reports across four books,
seven journal issues, and more than a 100 papers. In this session we explore the big ideas
that come from this project and what this means for those leading schools.

MIDDLE LEVEL LEADERSHIP
The importance of the leadership of principals is well described. This session considers the
research on others in leadership roles in schools. In particular it will explore the importance
of middle level leaders, those who have teaching and leadership responsibilities. The session
will also provide some commentary and cautionary notes on the ideas of teacher and
student leadership.

SOME BIG IDEAS ABOUT SCHOOL IMPROVEMENT
In this session we connect with some of the big ideas about school effectiveness and
improvement. It begins with a short history of our concern to improve schools, explores
several knowledge bases about what works in schools, and then considers what is needed
to use our knowledge about schools to improve schools. I will also relate this to how as a
school reviewer I use this knowledge in the school review process used in Victorian
government schools.
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LEADING LIGHTS: ARTICLE
SUBMISSION DEADLINES
NEXT ISSUE DEADLINE 2 MAY 2017
I would like to encourage you to provide an article for Leading Lights, which
might outline new policies and programmes, legislation, trends, developments,
research or education debates in your own locality. Your topic should be relevant,
and of professional interest, to educational leaders in New Zealand. I am seeking
short articles (500-1,500 words) and photos for forthcoming issues of the magazine.
Your own topic, based on your own area of interest/expertise (and keeping in
mind current issues and developments in educational leadership) is most
welcome. We are also seeking papers of emerging findings from educational
leadership research being carried out by post-graduate students. If you are
seeking a publication opportunity for your work this is a great place to begin.
Longer papers are published on the NZEALS website under a collection of
Members’ Publications.
Your target audience is cross-sector leaders throughout New Zealand.
A brief outline of the context of your education setting would be useful for
readers. Any recommendations you might make to readers, based on your
experience, knowledge or research, would be most appreciated.
Prospective writers who wish to discuss a possible topic before commencing
writing, may email me. Otherwise, completed articles can be emailed directly
to me at annette.sheehy@ikindergartens.nz as attached Word files or as plain
email messages and their receipt will be confirmed by return email. Please also
include a one-paragraph ‘about the author’ and attach a head and shoulders
photo of yourself as a separate file (high resolution jpeg preferred).
2017 SUBMISSION DEADLINES: 2 MAY • 2 AUGUST • 2 NOVEMBER

Annette Sheehy
Editorial Committee, Leading Lights

Leading Lights
Editorial Committee
Annette Sheehy
Ann Briggs
Juliette Hayes

Leading Lights
Editorial MANAGERS
SALTMINE DESIGN
Hugh & Fi McCafferty
fi@saltmines.co.nz

NZEALS

New Zealand Educational Administration and Leadership Society

nzeals.org.nz
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NZEALS COUNCIL DIRECTORY
The NZEALS Council is elected by the membership at the biennial NZEALS conference, or co-opted to a
certain portfolio, and reflects the cross-sector nature of the society. Council members hold key portfolios
for the services of NZEALS, and meet bi-monthly by tele-conference to progress strategic work.
Questions or ideas may be directed to any Council members using the contact details below.

NAME

POSITION

SECTOR

EMAIL

ANNE MALCOLM

National President

Primary

amalcolm@ponsprim.school.nz

ANNETTE SHEEHY

National Vice-President

ECE

annette.sheehy@ikindergartens.nz

JULIETTE HAYES

Immediate Past President

Area

juliette.nzeals@gmail.com

DOUG MILNE

National Treasurer

Consultant

charliemarmite@xtra.co.nz

ANN BRIGGS

National Secretary

Tertiary

ann.briggs@ncl.ac.uk

MAGGIE OGRAM

Auckland Branch President

Educational Coach

maggie@ospreyconsulting.co.nz

MELANIE TAYLOR

Bay of Plenty Branch President

Primary

principal@goldensands.school.nz

CHRISTINE HARRIS

Canterbury Branch President

Primary

principal@thorrington.ac.nz

PIP WELLS

Nelson Branch President

Primary

pip@nelsoncentral.school.nz

MURRAY FLETCHER

Otago Branch President

Educational Coach

fletchermurray4@gmail.com

PAUL JOHNSON

Taranaki Branch President

Primary

principal@tikorangi.school.nz

RACHEL MCNAE

Waikato Branch President

Tertiary

r.mcnae@waikato.ac.nz

CED SIMPSON

Wellington Branch President

ECE/Primary /Secondary

ced.simpson@hrie.net.nz

VICKI HILL

Member at Large

ECE

vicki@melodychildcare.co.nz

JEREMY KEDIAN

Member at Large

Consultant

leadershipinnovationnz@gmail.com

MICHELE MORRISON

Member at Large

Tertiary

m.morrison@waikato.ac.nz

ROSS NOTMAN

Member at Large

Tertiary

ross.notman@otago.ac.nz

JASON ELDER

Co-opted Member

Primary

jasone@sps.kiwi.nz

