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NEW AND IMPROVEDTE WHARIKI 2017
EDITORIAL Annette Sheehy

Kia ora all. Already we are well into Term 3 - where does the time go to? In this
issue we have some fabulous articles, we have a report on Lisa Morresey’s studies
(the 2013 TTS President’s Research Award recipient), a story on the Kati KaiWay
(a community initiative by Katikati Kindergarten), and a thought-provoking article
on mindfulness and leadership from Bill Hubbard. We also have the President’s
report, results from the recent NZEALS survey, NZEALS 2018 Conference update,
as well as information on other conferences.
TE WHARIKI 2017
The early childhood curriculum Te Whāriki, He whāriki mātauranga mō ngā
mokopuna o Aotearoa, has recently been revised. Whilst there was a lot of angst
within the sector around the revision process, the final document holds true to
its original vision of empowered ‘competent and confident learners and
communicators, healthy in mind, body and spirit, secure in their sense of
belonging, and in the knowledge that they make a valued contribution to society’
(Te Whāriki p. 5). The principles and strands that underpin this vision are
unchanged. The biggest change is that the 118 goals have been reduced and
synthesised to 26 learning outcomes. Don’t let this fool you, Te Whāriki has not been
simplified. Embedded within the context of the whole document there are very
explicit expectations of kaiako in terms of their knowledge, practice, expectations,
and outcomes for the individual child. Te Whāriki 2017 has a strong focus on:

The updated Te Whāriki

TE WHARIKI 2017

better reflects today’s early
learning contexts and the
learning interests and
aspirations of children and
Te Whāriki is supported by

their whānau.

a new portal on the Te Kete
Ipurangi (TKI) website.
This website has been
designed to provide
implementation guidance,
practice examples and
resources and will be
expanded and developed

• A rich curriculum for every child, where all children can access the
breadth of curriculum. There is strong emphasis on learning that matters
in individual centres. The expectation is that the curriculum is woven
according to what is valued in the local context and takes cognisance of
parent/whānau aspirations.
• Children’s identity, language and culture. These are strongly affirmed,
and includes the promotion of te reo, success for Māori as Māori, as well as
children’s home language being supported.

over time.
PDF DOWNLOADS
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• Parents and whānau who are fully engaged in their children learning.
Te Whāriki sets the expectation of regular dialogue about what the children are
learning, both at home and within the centre, and where children’s funds of
knowledge and parent/whānau aspirations inform curriculum planning.
• Personalised pathways to school and kura. Children are confident and
competent travellers through transition to school. This will require strong
communication across settings, sharing information about children’s strengths,
interests, and dispositions to learn, and needs to support learning continuity
between sectors. Te Whāriki has been sent to all primary schools as well.
To understand the expectations and learning outcomes of Te Whāriki 2017, kaiako
have a responsibility to think deeply about their meanings and what this means for
children, and what professional learning they may need to engage in to be able to
fully realise the goals and outcomes for children’s learning.
New initiatives for transition to school will need to be forged with and alongside
primary colleagues to ensure children have the ‘toolkit’ they need to embark on
their successful pathway to school. Te Whāriki has been sent to all schools as
well as early learning centres, we (early childhood and primary schools) need
to embrace the new kaupapa, understand and respond to the responsibilities
set within for all kaiako.
Ka kite, Annette.
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CHANGE MANAGEMENT
AND THE FUTURE OF MLES
FROM THE PRESIDENT Dr. Anne Malcolm
I have been feeling quite philosophical since the start of this term. Over the break,
I spent time thinking about the mental shifts I have made this year as I work with
10 other schools in developing a cohesive, collective vision for an evolving Kahui
Ako. As well as this continuing project, I had some key staff changes at the
beginning of the year, and the new staff brought with them new thinking. This
reinvigorated all of the staff, and that in turn pushed me to reflect on my ‘where
to next’ with our learners. Positive change, for me, is about timing; it is about the
quality of new ideas I have to act on, and sometimes it is simply about application
and practicality.
In my experience, the constant is change. Just consider this last month in
history; Nikki Kaye tweeted about the new funding system, Jacinda Ardern
took over the Labour leadership, Mr Trump dumped more key people in his
administration - the list goes on. These things might not directly impact on a
school, but I can pretty much guarantee that two of those changes will have
policy impact in the future.
Change management is integral to what educational leaders do. It is a given
that government will always keep coming up with new, sometimes untested, and
sometimes detrimental ideas and policy that leaders are charged with making work.
The current architectural planning programme for schools is one such example.
Property decisions are driving educational change. I think it makes more sense for
educational outcomes to influence architectural design - and yet we will have no
choice but to make this government property drive work.
Modern learning environments (MLE), sometimes referred to as ILE or flexible
learning spaces, epitomise to me costly, large-scale change lacking any empirical
evidence related to improved student outcomes. Property decisions are being
imposed on schools without the pedagogical, educational expert guidance across
a range of practice aspects. There is no doubt that schools changing their methods
of teaching, their mental models, will need support around team-building,
power, shared responsibility, and technology applications. These are just some
of the aspects that I believe will make or break MLEs.

Positive change,
for me, is about
timing; it is about
the quality of new
ideas I have to act
on, and sometimes
it is simply about
application and
practicality.
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The key point of this ‘president’s pen’, is to encourage you to read the latest
Journal of Educational Leadership, Policy and Practice (JELPP). This issue totally excited
me as it provided a whole range of research and practitioner thinking around new
learning landscapes. I read the journal from cover to cover, and the articles
consolidated much of my thinking. The research also identified some changes to
my thinking that I need to make. JELPP provides a superb link between theory
and practice.
Some of the ideas I garnered, just to whet your appetite, are that whatever we
build, students/akonga need to be at the centre of our New Zealand practice.
We need to ensure parent perception (a major player) is aligned to educator’s
understanding of quality and equitable learning. The research around leaders being
courageous and supporting children to know how to learn is covered. As well, the
need for student engagement, understanding how to differentiate learning, defining
expectations, and creating strong curriculum connections are ideas fully articulated.
Please take the time to read our fabulous NZEALS journal. A huge thank you to
our editors and contributors. It is great to be excited by new thinking.

JOIN NZEALS
TODAY
The New Zealand Educational
Administration and
Leadership Society (NZEALS)
promotes and supports quality
leadership for learning across
all educational sectors. To find
out more go to nzeals.org.nz
or to join simply click here.
Complete your details
and pay the subscription
online, or download a form
if you prefer to make direct
debit or cheque payments.

Extend your NZEALS membership to your colleagues
Institutional Membership is available to two or more members from the same
institution for a subscription fee of $150 per year for the first member and $100 for
each subsequent member.
Groups may be formed or added to with the permission of the ‘lead member’ - the one
who is charged $150. Current Individual Members may add further members at $100 per
year, and any current Institutional group may add to their number. All Institutional
Membership subscriptions will fall due on the lead member’s subscription date.
For more information please contact Ann Briggs at ann.briggs@ncl.ac.uk
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MINDFULNESS:
PART
ONE
THE CASE FOR SELF-RESPONSIBILITY Bill Hubbard
This paper is part one of a two-part series. In total, the case is argued for school leaders to
investigate secular mindfulness as a research-proven secondary intervention to assist in the
maintenance of occupational mental wellbeing.
● PART ONE: ‘The Case for Self-Responsibility’ calls for a re-appraisal of the attribution of stress
factors in New Zealand school leaders’ professional lives.
● PART TWO: ‘Mindfulness and Leadership’ focuses on the increasing evidence for secular
mindfulness to be considered as a worthy secondary intervention for wellbeing.

As many of us know or suspect, school leaders are facing a stress burden that is
among the highest of any occupational group worldwide. The 2016 NZEI sponsored
Principal Health and Wellbeing Survey, released early this year, recognises that
despite school leaders enjoying generally high job satisfaction, wellbeing measures
were bleak, (pg. 13) “...collectively principals and deputy/assistant principals score
less than the general population on all positive measures (self-rated health;
happiness; mental health; coping; relationships; self-worth; personal wellbeing
index) and higher on all negative measures (burnout; stress; sleeping troubles;
depressive symptoms; somatic stress symptoms; cognitive stress symptoms).
These results are reasons for concern; the ‘personal’ and ‘professional’ elements
of the leader are virtually inseparable; that which impacts personally will impact
professionally. Among others, educational leadership associations in Australia,
the United Kingdom and the United States report similar levels of leader distress.

These results are
reasons for concern;
the ‘person’ and
‘professional’ elements
of the leader are
virtually inseparable;
that which impacts
personally will impact
professionally.
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The same report recognises that occupational health and safety literature iterates
three categories of intervention to address workplace stressors. Primary
interventions are those which address the problem at the organisational or systemic
level, secondary interventions are those which resource the individual to cope better
within the workplace environment, and tertiary are interventions at the individual
level (Cooper & Cartwright, 1997). Whilst every attempt must be made at the
national level for the better resourcing of schools and their staff, eight letters are
predictive of the likely inevitability on continuing mental burden for school leaders;
VUCA and GERM. They represent the need for abandoning high hopes of salvation
through primary stress interventions and instead highlights the requirement to
investigate secondary interventions.
VUCA (Ainsbury, 2016) is the United States Army War College’s description of the

PASI SAHLBERG is a
Finnish educator, author and
scholar. He has worked as
schoolteacher, teacher
educator, researcher and
policy advisor in Finland and
has examined education
systems around the world.
His expertise includes
school improvement,
international education
issues, classroom teaching
and learning, teacher
education, and school
leadership. He is the author
of best-seller book
Finnish Lessons 2.0: What
can the world learn from
educational change in
Finland (Teachers College
Press, 2015) and numerous
professional articles and
book chapters.

social/economic/military landscape in which they now operate, standing for
Volatility, Uncertainty, Complexity and Ambiguity. Armies of the 21st century are
increasingly fighting in contexts where the enemy may be nationless, conflict
contexts are multi-leveled, and the internet is accelerating the exposure of the
conflict to both combatants and civilians. The VUCA concept has been embraced by
corporate life as it, too, describes their reality. Some established companies face
looming closure, while new companies are springing to spectacular profits as they
move into a niche within the dynamic world market. Like the military, global
corporate leadership, too, has felt the pressure of operating in this rapidly changing
environment, their systems becoming outdated rapidly and routinely, forcing
constant re-thinks in management emphasis and personnel training.
Although the term ‘Global Educational Reform Movement’ (GERM) may be
unfamiliar to New Zealand educators, the experience may be highly familiar.
GERM is described by the forward-thinking Finnish educationalist Pasi Stahlberg
(2011) as an educational reform orthodoxy based primarily within English speaking
OECD countries. The movement is characterised by five key elements;
standardisation of education, focus on core subjects, low-risk approaches to
educating, use of corporate management models, and lastly, test-based
accountability policies. Quite understandably, teaching unions in the United States,
Canada, Britain, Australia and New Zealand have been among the greatest
adherents to this bleak conceptualisation of educational change. As ideologies
often are, the GERM’s origins are difficult to pinpoint and its cessation
impossible to predict.
VUCA and GERM as concepts help to explain the experiences of New Zealand

school leaders in wellbeing surveys such as that mentioned earlier. VUCA is a
worthy description of the labile educational landscape, with leaders juggling often
irresolvable role tensions daily; fluctuating teacher supply, diverse community
needs and the demands of the knowledge economy among others. GERM is a
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worthy description of Treasury’s hand of influence, especially from ‘Tomorrow’s
Schools’ onward, and including countless lesser education reforms thereafter.
Having earlier made the distinction between primary and secondary interventions
as means of addressing workplace stress, the influences of VUCA and GERM warn us
that primary interventions for leaders’ wellbeing should not be wisely anticipated.
To summarise so far, the global environment should be warning us that conditions
for educators in countries such as New Zealand are not inevitably about to improve
in the short term. If this thesis is correct, school leaders will show realism by looking
at least equally to secondary interventions, interventions that centre on their own
agency, and are independent of benevolence from government ministries. But
despite a range of secondary interventions on offer to support school leader’s
wellbeing, work from one of New Zealand’s lead educators suggests that asking
leaders to accept greater responsibility for their wellbeing may meet resistance.

To summarise
so far, the global
environment should
be warning us that
Distinguished Professor Viviane Robinson is known to almost all New Zealand
conditions for
school leaders. Among her most vital contributions to educational research
educators in countries
worldwide is her insightful understanding into theories-of-action and how they
such as New Zealand
inform leaders’ decision making. Robinson (1992, 1996) argues that educational
research has made insufficient impact on the educational community because the
are not inevitably
research has failed to acknowledge the audience’s privately held understandings of
about to improve in
the problem in question. These private understandings of values and beliefs are core
the short term.

to why educators are engaged in their current practice, and must be engaged with,
and addressed, before the educator has confidence to move to different practice on
the basis of advice.

To follow Robinson’s thread, it is possible that the workplace stress and mental
health concerns of school leaders are proving intractable because the underlying
beliefs to attribution are unaddressed. What are the beliefs and values underpinning
New Zealand school leaders understanding of workplace stress? Do leaders
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willingly countenance their own mental habit patterns as one of the contributors
to the complete mental burden? Can more be done to help leaders assume more
agency regarding stress management in their demanding roles? Modern brain
science is offering individuals and organisations an insight into the potentially
undermining mental habits that are inherent in the human condition, and is
presenting a case for secular mindfulness as one efficacious response.

BILL HUBBARD is a current
Aitken Fellow, seconded
from a Deputy Principal
position at Rosehill College
in Papakura. He has worked
in a range of secondary
schools, starting with a
focus on Science education
but later moving to
specialising in Guidance
Counselling. For the last
15 years Bill has been active
nationally in supporting
schools adopt sound
practices regarding
restorative practices, and
relationally centred student
management approaches.
Since 2010 he has taken
a strong interest in digital
pedagogies with particular
focus on school 1:1 BYOD
programmes.

We earlier explored how the US military had recognised their 21st century
social/economic/military environment as chaotic and unpredictable. They have
recognised the resultant mental health burdens upon their soldiers of this
unheralded landscape, with up to 19% of their troops reporting stress related
disorders following conflict deployment in Iraq and Afghanistan (Johnson et al.,
2014). With a primary intervention beyond reach, the US Marines have researched
and employed a mindfulness-based pre and post deployment mental fitness
programme to support soldiers’ wellbeing. In the global corporate sector,
mindfulness is likewise being increasingly employed as a research-proven
secondary intervention for employees, proponents including companies such as
Apple, Prentice-Hall Publishing, Google, Nike, AOL Time Warner, McKinsey & Co.,
Yahoo, Deutsche Bank, Proctor and Gamble, and HBO. The British parliament
released a report (2015) on the value of secular mindfulness, making sweeping
recommendations for core branches of the British public sector.
So what is mindfulness and how could it help to address the demands upon
the New Zealand school leader? Part Two of this series will describe secular
mindfulness in detail, with a particular focus on the leadership context.
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KATIKATI
KINDERGARTEN
KATI KAIWAY - BUILDING A SUstainable community
Katikati Kindergarten operates under the umbrella organisation of Inspired
Kindergartens. It is situated in a small rural community, largely surrounded by
farms and orchards, with a number of shops and businesses operating in the town
centre. The town has recently formed EnviroKatikati Charitable Trust - Katikati
Taiao, to support and link the many great environmental, social and cultural
projects.
Katikati Kindergarten is currently a Green-Gold Enviroschool Kindergarten.
Everything we do and stand for comes under a ‘green lens’. Although we encourage
parents to provide healthy food in their children's lunchboxes (as per our healthy
food policy), we noticed that many children had lots of processed foods in their
lunch-boxes. In conversation with parents, we received feedback to indicate that
fruit from the supermarket was too expensive for them to purchase, so we looked at
how we could make this healthy food more accessible to lower income families.
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We envisaged
children walking
through the park
on the way to
kindergarten/school,
picking their own
fruit and families
being able to collect
a small bag of
fresh seasonal fruit
as required.

AN INNOVATIVE SOLUTION.
One of our teachers, Jizzy Green, approached the Western Bay of Plenty District
Council about planting fruit trees in a local reserve. The reserve was a blank canvas,
a corridor of green grass, with a pathway through, and a very neglected playground
where lots of young people congregated - there was always a lot of litter, household
dumping, broken bottles and tagging. Labelled ‘the Bronx’ of Katikati, very few
families ever ventured into the reserve to use the playground.
While our biggest challenge in getting the project underway was getting council
permission, another was the issue of general vandalism. To address this, Katikati
Kindergarten formed a committee and invited interested parties in the community
to participate. We were overwhelmed with the turnout at the inaugural meeting,
hosted at kindergarten.
A sub-committee was then formed to come up with a vision statement reflecting
the views and the philosophy that we wished our project to embrace:
Kati KaiWay: Growing an edible walkway. A place of beauty and plenty in the Bay.
(Bay of Plenty!) We aim to cultivate knowledge, education, production and ongoing
care of organic food supply to benefit our children and the wider community for
generations to come.
We envisaged children walking through the park on the way to kindergarten/
school, picking their own fruit and families being able to collect a small bag of fresh
seasonal fruit as required.
As part of the Green-Gold Enviroschool philosophy, one of our personal
challenges is to promote community connectedness, sustainable communities,
resilience and education for sustainability. The Enviroschools kaupapa ensures this:
“We have a living, evolving vision - progress is celebrated and new ideas added.
The environment is more vibrant and healthy; it feels like a living ecosystem that
can support the community towards sustainability. Children at our kindergarten
now have a strong sense of connection to the environment - we know we can effect
change for a sustainable world.“
The following guiding principles are woven into all aspects of kindergarten life:
• Empowered Students
• Sustainable Communities
• Learning for Sustainability
• Māori Perspectives
• Respect for Diversity of People and Cultures
(Toimata Foundation, Enviroschools)
We felt that our Kati KaiWay project ticked so many of the boxes we value
here at Katikati Kindergarten.
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IMPLEMENTATION
One of the requirements from council was that we consult with community
before our spades touch the earth. The bureaucracy and other obstacles we
encountered were overwhelming, including negativity from older community
members against the project ‘happening on their doorstep’. Their reasoning
was that people would steal the fruit - our argument was that they wouldn’t
be stealing, the fruit was free for everyone and anyone to take.
After nine months of negotiations with council, we were finally given the
go-ahead for the edible walkway. Prior to the inaugural planting day, we
approached local iwi, and got the okay to shorten the name of Katikati to ‘Kati’,
and to use a new word, ‘KaiWay,’ i.e. food highway. The Māori meaning of
Katikati is actually ‘to nibble’, which is highly appropriate. Our tangata whenua
also came along and blessed the project.
On 27 October, 2012 we finally broke ground, with around 50 volunteers
pitching in to help plant the first of 24 fruit trees; including varieties of plum,
feijoa, almond, nashi pear, persimmon, and citrus. Teachers Jizzy Green,
Biddy Hudson and Head Teacher Cushla Scott rallied around to encourage
the kindergarten and wider community involvement. We were inundated with
offers of food, resources, and manpower.
Almost a year later, on 17 August, 2013, we planted the next 24 trees. These
included walnut, almond, Chilean guavas, blueberries, mandarins and tangors
(a mandarin-orange cross). Basically, we planted what grows well in the area,
with a variety of fruits planted for a longer cropping season.

Their reasoning was
that people would
steal the fruit - our
argument was that
they wouldn't be
stealing, the fruit was
free for everyone and
anyone to take.
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THE NEW ZEALAND TREE
CROPS ASSOCIATION

(NZTCA) grew out of a
philosophy of seeking and
sharing information about
the many and varied types of
trees we might grow in New
Zealand to produce a useful
crop, be it for humankind or
animals.The Association had
its beginnings in 1974 when a
group of far-sighted
enthusiasts in Canterbury
were so convinced of the
vast, untapped potential for
growing useful trees in New
Zealand, that they formed
themselves into a small
association. Later the same
year, they and others of like
mind met in Nelson and
formally established the
New Zealand Tree Crops
Association Inc.
CLICK TO LEARN MORE

Sadly, over the past five years, we have lost many trees to vandalism or theft.
Our response is to keep replacing those trees, with the local branch of Tree Crops
(New Zealand Tree Crops Association) donating the plants, and/or purchasing
them with our dwindling pool of funds. Volunteers, including members of Tree
Crops, actively participate in a monthly weeding and edging session, helping to
organically maintain our community crop.
Steve Graveson, a local artist, gave his time to design the artwork for our signage.
We felt it was appropriate to have signs indicating that the fruit trees belong to all
the community, giving a sense of ownership (and responsibility) to everyone - with
the result being that there is now a sense of collective ownership, care and pride in
the park within the Katikati community. Locals are indeed going down to the
reserve, collecting rubbish, and keeping an eye on it, a sign of an increasing sense
of neighbourhood connectedness. Our kindergarten families regularly go to the
KaiWay for picnics, and to play at the playground. Local arborist Andrew Free has
continuously provided free mulch for the beds, and a local ex-kindergarten dad,
Matt Tyrell, generously donated free bobcat services for our second planting day.
LIFESPAN
The Kati Kaiway is a long term investment. It is our intention to provide free fruit to
the community for generations to come as the project grows alongside our growing
community. We think the KaiWay works nicely to strengthen community resilience,
ensuring an accessible food supply in the face of possible natural disasters, such
as those that took place in Edgecumbe, Kaikoura, Christchurch and Dunedin.
Maintenance will be ongoing, as the beds require monthly weeding, pruning and
mulching (the council does not spray the edges or the weeds as the community
opted for the walkway to be organically maintained)
COLLABORATION
We work closely with Tree Crops who are our biggest supporters, and have been
actively involved since inception of the project. They help us choose trees that grow
well in our area, provide advice on maintenance and care, and help with monthly
weeding and garden edging sessions. We could not have done this as efficiently
on our own.
Another local Early Childhood Centre, primary school teachers and a principal
also helped in the initial planting stages. The Lions Club and Men’s Shed Club have
helped us through the years. Hugo Verhagen, a local landscaper, who has since left
Katikati, helped with the landscape planting plans. The new signage informing the
community of the names of the plant families and tree varieties was designed by
graphic designer Keith Burrows at The Sign Wizard. Educational signage is in
keeping with growing our pool of community knowledge.
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KATIKATI KINDERGARTEN

is a three teacher
kindergarten serving a
small rural community, largely
surrounded by farms and
orchards. A Green-Gold
awarded Enviro-Kindergarten,
it provides an aesthetic
peaceful, healthy and
sustainable environment for
children. These principles are
achieved through involving

EDUCATION
Many people in our community are now inspired to consider growing and
maintaining their own fruit trees. The Kati KaiWay creates discussion, and many
visitors to Katikati admire the community edible walkway. We have also had
requests from nearby Tauranga, Waihi, Waihi Beach and Omokoroa residents on
just how to go about creating an edible walkway in their area - we have been able
to give them some useful hints and tips.
There is an underground stream in the KaiWay reserve, with a grate-covered
storm water collection point located in the centre. We often point it out to our
kindergarten children and parents - linking the problem of plastic pollution in
streams and storm water drains that flow out to the sea, thereby affecting our sea
birds and marine life. We like to think we have saved many turtles and sea creatures
by highlighting this point of connection.
Over the years we have hosted a free pruning workshop (attracting 15 attendees),
and three Earth Hour events, with families coming out to enjoy an exciting nighttime picnic and fire poi show. We also had local ukulele players come along to
entertain us. These events have united and celebrated the community of Katikati,
as everyone comes together to enjoy safe, family-friendly entertainment. As our
KaiWay project has shown, when an area is adopted, beautified and cared for, the
result is a general pride and respect, shown from the community.

children in conservation,
recycling, composting,
gardening and exposure to
natural resources in the
educational programme.
Katikati Kindergarten's
assessment, planning and
evaluation processes are
based on Art Costa's ‘Habits
of Mind’. A habit of mind is
a disposition towards
behaving intelligently when
confronted with problems,
the answers to which are
not immediately known.
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The Kati KaiWay
initiative was
our way of trying
to educate the
community about
the things we teach
at kindergarten.

SHARE YOUR STORY
IS YOUR SCHOOL OR
EARLY CHILDHOOD CENTRE
A COMMUNITY LEADER?
DON’T HIDE YOUR LIGHT
UNDER A BUSHEL MEASURE.
HIT THE KEYBOARD AND
TELL US WHAT YOU ARE DOING.
SEE PAGE 23 FOR DETAILS ON
HOW TO MAKE A SUBMISSION.

FUTURE PLANNING
The next plan for Kati KaiWay is to encourage local organisations to adopt a bed
to care for. Knowing where our food comes from, taking care of it as it grows, and
showing respect for the soil are very important and valuable lessons for us all.
One bed has already been adopted by The Keas (Scouts), who regularly take walks
through the KaiWay to collect litter. A local church group has also expressed an
interest in adopting a fruit bed, and a local resident living near the reserve is keen
to get other families in the area together to form a group to adopt one, too. This will
strengthen their street community connection.
This same community member also has an idea for exercise ‘action stations’ to
be strategically placed within the reserve, and is keen to work with us to help make
this happen. This will not only encourage, but also provide an opportunity, for
locals to get fit and active, and at the same time give the youth a free place to
workout.
An application is currently being considered to gather funding for park benches
and rubbish bins at each end of the reserve. Katikati Kindergarten teacher, Donya
Feci is also planning under-planting, and an area for a Rongoa garden (Māori
medicinal plants).
The Kati KaiWay initiative was our way of trying to educate the community
about the things we teach at kindergarten. As a Green-Gold Enviro-Kindergarten,
we are currently reflecting on how our environmental practices look beyond
Green-Gold. Kati KaiWay and Katikati Kindergarten Facebook pages have
further information.

“Energise was one of the best conferences I have atended.
The conference was truly ‘learner’ and ‘learning’ focused.!
I can’t wait to atend next year.”!
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WHAT DO MEMBERS WANT?
SURVEY REPORT Dr. Ann Briggs
We’ve conducted a small number of surveys recently, both through Leading Lights
and through email, to gauge member opinion on a range of issues. Replies were
disappointingly few - hopefully this means that everyone is happy.
Here are some issues and opinions which emerged from the surveys: please feel
free to add your voice on any of these topics by emailing ann.briggs@ncl.ac.uk.
We’ll collate, report and act on any further replies.
WHAT DO NZEALS MEMBERS VALUE? Mostly, members value face-to-face meetings,
with colleagues from a range of sectors and settings, to discuss professional issues ‘camaraderie’, as one member put it. Having professional stimulus through reading,
both Leading Lights and JELPP, and through the conferences is also important, as is
learning about research, and benefiting from NZEALS awards.
WHAT ELSE COULD NZEALS OFFER? Members acknowledged that there is little capacity
to provide extra, but key areas of need are leadership mentoring (perhaps through
having a co-ordinator in each region) and support/stimulus for practitioner
research (through our tertiary members and our experienced researcher-leaders).
Having NZEALS active within the COL clusters is another practical suggestion,
also having ‘messages’ emailed to members on key issues, and having profiles of
members on the website. NZEALS being more ‘visible’ at other meetings of local
leaders is also a good way of enlarging our network.
JELPP - PRINT OR ELECTRONIC VERSION? Respondents were split 50/50 as to which
they would prefer if only one version - print or electronic - was available.
Understandably, even members who value having the print version would like
free access for NZEALS members to the electronic version, which at present is only
available through subscriptions paid by tertiary institution libraries. So, there’s
food for thought there for the JELPP team...
PS: If you haven’t read your latest copy of JELPP, don’t just leave it on the shelf.
It’s a very thought-provoking special issue on ILEs, written from a range of
viewpoints. There’s material in there for staff development, branch meetings,
conferences and online forums for a good time to come. Thanks go to editors
Michele Morrison and Jay Kedian, and to all the paper authors.

SUBSCRIBE
TO JELPP
Two JELPP issues are included
with annual membership of
NZEALS. Journals are $25
each, including P&P within
New Zealand, and will be sent
with an invoice. To order an
individual copy of JELPP,
email your request to
Michele Morrison.
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VISITING SCHOLAR 2017

PROFESSOR DAVID GURR
Dr David Gurr (D.Ed.) has a background in secondary teaching,
educational psychology, school supervision, and research in
educational leadership. His career in education spans nearly 30
years. He is a senior lecturer in educational leadership within the
Melbourne Graduate School of Education at the University of
Melbourne.
David is a leading member of the International Successful School
Principalship Project, which is a team of international researchers
investigating successful school principalship in more than 20
countries, and the International School Leadership Development Network, recently formed
to explore the preparation and development of school leaders across more than 20 countries.
David is involved in consultancy work in the Victorian school system including conducting
government school reviews and independent school inspections, and involvement in a range
of professional learning programs for the Department of Education and Early Childhood
Development and the Catholic Education Office, Melbourne.

VISITING
SCHOLAR

2017
TOUR DATES
• 24 OCT: DUNEDIN
• 25 OCT: INVERCARGILL
• 26 OCT: CHRISTCHURCH
• 30 OCT: NELSON
• 01 NOV: NEW PLYMOUTH
• 02 NOV: WELLINGTON
• 06 NOV: TAURANGA
• 08 NOV: HAMILTON
• 09 NOV: AUCKLAND.

He is actively involved with the Australian Council for Educational Leaders, having served
on both the Victorian and national committees, including several years as the national
vice-president (publications and research), and through publication work as the past editor
of Hot Topics, Monograph and Leading and Managing. Read more...
David will be visiting all NZEALS branches throughout 2017. His workshop topics include:

SUCCESSFUL SCHOOL LEADERSHIP The International Successful School Principalship
Project has for 15 years been exploring leadership that leads to school success. The project,
encompassing more than 20 countries, including New Zealand research led by Ross Notman,
has much to offer, but is difficult to access as it now has over 150 complex cases studies and
findings reports across four books, seven journal issues, and more than 100 papers. In this
session we explore the big ideas that come from this project and what this means for those
leading schools.

MIDDLE LEVEL LEADERSHIP The importance of the leadership of principals is well
described. This session considers the research on others in leadership roles in schools. In
particular it will explore the importance of middle level leaders, those who have teaching and
leadership responsibilities. The session will also provide some commentary and cautionary
notes on the ideas of teacher and student leadership.

SOME BIG IDEAS ABOUT SCHOOL IMPROVEMENT In this session we connect with
some of the big ideas about school effectiveness and improvement. The session connects
with a short history of the concern to improve schools, explores several knowledge
bases about what works in schools, and then considers what is needed to use knowledge
about schools to improve schools. It will also relate this to how, as a school reviewer,
Professor Gurr uses this knowledge in the school review process used in Victorian
government schools.
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LEADERSHIP FOR

SOCIAL
JUSTICE
NZEALS RESEARCH AWARD WINNER Lisa Morresey
In 2013, I took the time to answer a survey examining principals’ views around
leadership for social justice. I was subsequently interviewed by Professor Chris
Branson and Dr Rachel McNae from the University of Waikato. These interviews
were entirely therapeutic as I had found myself in a challenging context. As a firsttime principal leading a school in trying circumstances, my resilience and
determination had been tested on a daily basis. Leadership for social justice and
the interview process became a lens through which I could reflect on my
leadership, my beliefs and my moral purpose.
The interview process also allowed me to explore the way in which my
upbringing had influenced my leadership. My own schooling in decile one
Northland schools gave me a sense of belief in determination and sheer hard work.
My parents themselves had minimal secondary education, but had achieved though
working hard. My lived understanding of race, culture and bilingualism had
blossomed in this context, as had my sense of equal or equitable opportunity for all,
and my acceptance of a no excuse mantra.
The interview process also helped me to understand my own leadership. As an
individual, learner, educator and leader, I believe that we have a moral purpose to
make a difference. As educators, if things are not going as we would like, we need to
take a long hard look in the mirror. My determination was a direct reflection of this.
In the context of my new school, we needed to make considerable changes to ensure
that the learning environment was the best possible environment for our children.
First and foremost was the need that it be safe and orderly. We needed to support
and build teacher professionalism and capability, and embrace learning as the
fundamental purpose of our school.
The research I participated in formed part of the Social Justice strand within
a collaborative project developed by the International School Leadership
Development Network (ISLDN). This network comprises researchers from over
20 countries. In New Zealand, Chris Branson, Rachel McNae and Senior Lecturer
Michele Morrison initiated and led this work. In the spirit of partnership between
researchers and practitioners, they invited me to accompany them to the annual
ISLDN research meeting in Gosport, United Kingdom, and encouraged me to apply

LISA MORRESEY has been

a principal since July 2010.
She is an experienced leader
and teacher working for over
25 years in predominantly
lower decile primary and
intermediate schools.
She has strengths in teaching,
and learning and curriculum.
Lisa has had two
secondments, working as an
Adviser for School Support
Services, University of
Waikato in Assessment for
Learning (AtoL) and Health &
Physical Education.
She has also worked as
First-Time Principal Mentor
for the University of Auckland
Centre for Educational
Leadership and is an
accredited facilitator for
Open to Learning Leadership.

e tipu
Growing
e rea mo
leadership
naga ra potential
tou ao 201

THE INTERNATIONAL SCHOOL
LEADERSHIP DEVELOPMENT
NETWORK (ISLDN) grew out

of discussions that first took
place at the University
Council for Educational
Administration (UCEA)
Convention in 2008.
Sponsored by UCEA and
the British Educational
Leadership, Management,
and Administration Society
(BELMAS), ISLDN is an

international collaboration
of educational scholars
throughout the globe.
This network is a means
whereby educational
researchers can work
together around common
themes. As the group has
developed it has formed two
‘strands’ which focus on
educational leadership in
high needs schools and
social justice leadership.

for an NZEALS scholarship and in 2013 I was fortunate to be awarded the
TTS President’s Research Award. I was particularly grateful to receive this award
as a participant in the research project. This enabled me to travel with Rachel,
Michele and Russell Gordon, my neighbouring school principal from
Mount Maunganui College. Until we received the invitation, neither Russell nor
I had discussed the research project, and were unaware of the other’s involvement.
Arriving in the United Kingdom to attend the ISLDN meeting was enriching and
therapeutic in many ways. Having spent time teaching at an East London school in
2002, the opportunity to return to England helped me re-energise and was simply
good for my soul. I had been totally immersed in my context with minimal breaks
over the first four years of principalship. The change of scene, travel and sightseeing
in Gosport was coupled with school visits and the research meeting itself. In
London, we visited the Centre for Leadership in Learning and I was able to make
a return visit to the school where I had taught. This itself was enriching from a
principal’s perspective, as I had taught in that school with a beginning principal
who had also been in a challenging context. I was able to meet with her to discuss
the leadership journey, and the school's transformation over the past 13 years.
As a practicing principal, the ISLDN research meeting was a privilege to attend.
Spending time with academics was beneficial in enabling me to reflect upon my
own leadership, and to think strategically about our context. I was able to build
upon my own understanding of leadership for social justice. It was also a privilege
to observe the collaborative problem-solving process in which learning, knowledge
and research protocols were challenged and co-constructed. In hindsight, they were
storming and norming, and I could see that these discussions were building
relational trust amongst the research team.
In 2016, the University of Waikato hosted the annual ISLDN research meeting.
The research team met to work collaboratively, as usual, prior to attending the
NZEALS conference in Dunedin. This allowed me the opportunity to host visiting
ISLDN academics at Mount Maunganui Intermediate. It was an opportune time to
take stock and reflect on the immense shifts that we had made as a school. We were
now a very different school to the school that had been captured in the early case
studies. My pride, confidence and trust in our students and staff was so great
that our visitors were free to roam, to see, and to talk. Their feedback was
overwhelmingly positive and very humbling. The most powerful impression they
had was that student voice and student agency was alive and well in our school.
I think they loved our kids as much as we do. I was then able to back up our journey
with the hard data, which included the ongoing improvement in student
achievement, the dramatic decrease in discipline statistics, roll growth, and the
subsequent zoning of our school.
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MT MAUNGANUI INTERMEDIATE

is a school with a growing roll.
In a school of this size, the
principal and staff know their

The final chapter in this social justice story is literally that - a chapter. Professor
Chris Branson, now at Australian Catholic University, has recently worked to
capture a snapshot of our journey. Affective leadership: An illustration of the emotional
side of social justice leadership will be part of a forthcoming book showcasing
leadership for social justice in high needs contexts in Aotearoa (McNae, Morrison,
& Notman (Eds.), 2017). Chris and the team were very supportive through the
discussion and refining of the case study, so that my leadership would be discussed
without compromising the integrity of our school staff, students and community
and I thank them for that. We have all worked incredibly hard. I am very proud of
the team that we have built. I would also like acknowledge the unwavering support
and dedication of my deputy principal, Mrs Beryl Harvey, who has walked every
step of this journey alongside me.
It is a very humbling and emotional experience to have your story told and your
leadership analysed from an academic perspective. Interestingly, the chapter
explores my leadership in relation to my emotional connections and relationships
that that have built over time. It has been my privilege to work with the University
of Waikato team and the International School Leadership Development Network.
I would also like to take this opportunity to thank NZEALS for the research award.
And all of this from answering a simple survey! Na te rourou, naaku te rourou,
ka ora te iwi.

students and target their
teaching accordingly.
Curriculum, organisation and
behaviour management is
more responsive to meet
student needs and students
receive greater access to
learning, sporting and cultural
opportunities. We have high
expectations for our students
and their behaviour, and as the
students move from primary to
intermediate the expectations
increase accordingly.
LEARN MORE
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Paul Spoonley

RECONCEPTUALISING LEADERSHIP
The Auckland Branch of NZEALS look forward to welcoming you next year to the
City of Sails for the biennial International Leadership Conference. The conference
will be held at the Hotel Pullman, which is an easy walk from downtown Auckland.

Manjula Waniganayake

CONFERENCE SUB-THEMES
Leadership for Cultural Inclusivity

Wednesday 18 April

Leadership for Collaboration

Thursday 19 April

Leadership for Sustainability

Friday 20 April

We are welcoming abstract submissions for presentations and workshops from researchers
and practitioners on these sub-themes. Please note submissions close on 24 August 2017.
Ross Notman

Abstract submissions close

24 August 2017

Acceptance/rejection notification

24 September 2017

Submission deadline for full papers for journal

1 February 2018

Please visit the NZEALS website to download the Abstract Submissions Form.
Rachel McNae

KEYNOTE SPEAKERS
Distinguished Professor Paul Spoonley (Massey University)
Professor Manjula Waniganayake (Professor of Early Childhood, Macquarie University)
Professor Ross Notman (University of Otago)
Associate Professor Rachel McNae (University of Waikato)

Howard Youngs

Dr Howard Youngs (Auckland University of Technology)
Associate Professor Damon Salesa (University of Auckland)
Dr Melinda Webber (University of Auckland)
Additional keynote speakers to be confirmed.

REGISTRATION AND FEES
Damon Salesa

Members Price: $800

Early Bird: $750 (up to 1 January 2018)

Non-Members Price: $950

Early Bird: $850 (up to 1 January 2018)

Price includes Conference Dinner

Melinda Webber

Online Registration for the conference will open on 1 October 2017. Early Bird Registrations
will close on 28 February 2018. For other enquiries, please contact the conference convener,
Graeme Macann at graeme.macann@xtra.co.nz
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LEADING LIGHTS: ARTICLE
SUBMISSION DEADLINES
NEXT ISSUE DEADLINE 2 NOVEMBER 2017
I would like to encourage you to provide an article for Leading Lights, which
might outline new policies and programmes, legislation, trends, developments,
research or education debates in your own locality. Your topic should be relevant,
and of professional interest, to educational leaders in New Zealand. I am seeking
short articles (500-1,500 words) and photos for forthcoming issues of the magazine.
Your own topic, based on your own area of interest/expertise (and keeping in
mind current issues and developments in educational leadership) is most
welcome. We are also seeking papers of emerging findings from educational
leadership research being carried out by post-graduate students. If you are
seeking a publication opportunity for your work this is a great place to begin.
Longer papers are published on the NZEALS website under a collection of
Members’ Publications.
Your target audience is cross-sector leaders throughout New Zealand.
A brief outline of the context of your education setting would be useful for
readers. Any recommendations you might make to readers, based on your
experience, knowledge or research, would be most appreciated.
Prospective writers who wish to discuss a possible topic before commencing
writing, may email me. Otherwise, completed articles can be emailed directly
to me at annette.sheehy@ikindergartens.nz as attached Word files or as plain
email messages and their receipt will be confirmed by return email. Please also
include a one-paragraph ‘about the author’ and attach a head and shoulders
photo of yourself as a separate file (high resolution jpeg preferred).
SUBMISSION DEADLINES: 2017: 2 NOVEMBER; 2018: 2 FEBRUARY; 2 MAY; 2 AUGUST

Annette Sheehy
Editorial Committee, Leading Lights

Leading Lights
Editorial Committee
Annette Sheehy
Ann Briggs
Juliette Hayes
Vicki Hill

Leading Lights
Editorial MANAGERS
SALTMINE DESIGN
Hugh & Fi McCafferty
fi@saltmines.co.nz

NZEALS

New Zealand Educational Administration and Leadership Society

nzeals.org.nz
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NZEALS COUNCIL DIRECTORY
The NZEALS Council is elected by the membership at the biennial NZEALS conference, or co-opted to a
certain portfolio, and reflects the cross-sector nature of the society. Council members hold key portfolios
for the services of NZEALS, and meet bi-monthly by tele-conference to progress strategic work.
Questions or ideas may be directed to any Council members using the contact details below.

NAME

POSITION

SECTOR

EMAIL

ANNE MALCOLM

National President

Primary

amalcolm@ponsprim.school.nz

ANNETTE SHEEHY

National Vice-President

ECE

annette.sheehy@ikindergartens.nz

JULIETTE HAYES

Immediate Past President

Area

juliette.nzeals@gmail.com

DOUG MILNE

National Treasurer

Consultant

charliemarmite@xtra.co.nz

ANN BRIGGS

National Secretary

Tertiary

ann.briggs@ncl.ac.uk

MAGGIE OGRAM

Auckland Branch President

Educational Coach

maggie@ospreyconsulting.co.nz

MELANIE TAYLOR

Bay of Plenty Branch President

Primary

principal@goldensands.school.nz

CHRISTINE HARRIS

Canterbury Branch President

Primary

principal@thorrington.ac.nz

PIP WELLS

Nelson Branch President

Primary

pip@nelsoncentral.school.nz

MURRAY FLETCHER

Otago Branch President

Educational Coach

fletchermurray4@gmail.com

PAUL JOHNSON

Taranaki Branch President

Primary

principal@tikorangi.school.nz

RACHEL MCNAE

Waikato Branch President

Tertiary

r.mcnae@waikato.ac.nz

CED SIMPSON

Wellington Branch President

ECE/Primary /Secondary

ced.simpson@hrie.net.nz

VICKI HILL

Member at Large

ECE

vicki@melodychildcare.co.nz

JEREMY KEDIAN

Member at Large

Consultant

leadershipinnovationnz@gmail.com

MICHELE MORRISON

Member at Large

Tertiary

m.morrison@waikato.ac.nz

ROSS NOTMAN

Member at Large

Tertiary

ross.notman@otago.ac.nz

