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JOIN NZEALS TODAY
The New Zealand Educational Administration and Leadership
Society (NZEALS) promotes and supports quality leadership for
learning across all educational sectors. To find out more go to
nzeals.org.nz or to join simply click here. Complete your details
and pay the subscription online, or download a form if you prefer
to make direct debit or cheque payments.
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seasonal refelections
EDITORIAL Juliette Hayes
I recently had the privilege of joining a facilitated principals’ retreat in the Hawkes’
Bay. Part of what we explored was the metaphor of moving through the seasons,
both in terms of our organisations and our own leadership. We reflected on which
season we most identified with at that point in time, and what that might mean for
our personal development and well-being. One challenge we posed for ourselves
was, if we feel that our personal ‘season’ is perfectly aligned with that of our school,
are we simply sitting comfortably, or is it time to cause some disruption and move
ourselves into a new ‘season’?
This edition of Leading Lights comes to you in ‘spring’, both physically (the days
are getting longer and the daffodils are emerging!) and in terms of the work of
NZEALS. Our National President, Dr Anne Malcom, reflects on the rapidly changing
space for educational leaders, and Professor Ann Briggs synthesises dialogue on the
emerging Communities of Learning policy. Auckland Branch President Maggie
Ogram interviews an educational leader who shares her vision for growth in
New Zealand education, and our current NZEALS President’s Award recipient,
Sheralyn Cook, describes the experience of emerging from the ‘winter’ of a school in
statutory intervention to the ‘spring’ of a new beginning for that school community.
This spring NZEALS branches across the country will be welcoming our
Visiting Scholar, Dr Rachel McNae, to deliver her series of seminar topics.
Rachel is a passionate, engaging speaker - you will not want to miss her visit to
a centre near you.
I hope you will find a sunny spot in which to read and enjoy this edition of
Leading Lights , and that you are challenged to reflect on what spring might mean
to your practice and your organisation.
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Click here to register or find out more
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BELIEVE
TO
SUCCEED
FROM THE PRESIDENT Dr. Anne Malcolm
As a leader in a New Zealand primary school, my everyday focus is on ensuring
all children in my school experience personal success. Every student needs to feel
valued and know they have something positive to contribute to our world, and
I have to be knowledgeable enough as a leader to make that happen. The role of
leader is incredibly complex. The big question I have to ask is: how can we ensure
every child in New Zealand attends a school led by knowledgeable and capable
leaders? Is the solution in collective efficacy?
WHAT’S IN MY HEAD?
Tensions and pressures on school leaders continue to grow and change, sometimes
at an alarming pace. School principals in large numbers will retire in the next five
years and who wants their job? I find that notion scary. Remember the New York
education board’s dilemma when they did not have access to enough accredited
principals to appoint to schools? I think our policy makers and Education Council
have some serious leadership issues to face in our near future. High quality
leadership cannot be left to chance.
The on-going focus on core competencies; on increased power by many
stakeholders over leaders; on explicit standards; a greater emphasis on outputs,
accountability and making government policy work, just some of what leaders
face on a day to day basis are not going to decrease, so how do people like me and
organisations like NZEALS make leadership in education appeal as the best jobs
in the land?
Credential expectations, attestation, appraisal and principalship training
programmes are now the norm. It is evident that school leadership requires a
special set of skills, clearly defined personal philosophies and knowledge, for which
preparation and sustained learning can make a difference. The literature identifies
that successful schools, even those that succeed against the odds, are led by very
effective leaders. We know that training and credentials are major factors in

Every student
needs to feel
valued and
know they have
something positive
to contribute
to our world...

e tipu
Growing
e rea mo
leadership
naga ra potential
tou ao 61

JOIN NZEALS
TODAY
The New Zealand Educational
Administration and
Leadership Society (NZEALS)
promotes and supports quality
leadership for learning across
all educational sectors. To find
out more go to nzeals.org.nz
or to join simply click here.
Complete your details
and pay the subscription
online, or download a form
if you prefer to make direct
debit or cheque payments.

creating high performing leaders. Some recent research from Australia identifies
that passion, vision and long service also help create very high quality learning
environments. I think it all comes down to really believing in what you do and
doing that in the most ethical, honest way you can.
I had the opportunity this week to attend a local network meeting of 11 schools.
We were looking at what we needed across our sectors to ensure every child can be
a successful citizen. The knowledge in the room was extensive and, sure enough,
what really struck me was the moral purpose of each and every leader. Collectively
they were focussed on ‘doing good.’
I took a great deal from the meeting. Yes, this could eventuate in a governmentencouraged community of learners but I think the most important thing I took from
the group was that before we join things arbitrarily; before we jump on band
wagons for financial gain; before we just follow policy - put on that moral hat and
say, “Is this best for children in my school? Is this good for New Zealand
education?”
I don’t have an answer for anyone else but for me it is about taking time and
ensuring that children are at the centre of what we do.
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WORKING
TOGETHER
messages for Communities of Learning
Dr. Ann Briggs
The last few NZEALS LinkedIn discussions have focused in different ways on
the collaborative work of educational leaders, in particular the conditions which
can enable collaboration to succeed. In this summary, we look firstly at the
professional attitudes and mind-shifts needed for collaborative work, and then
consider their application to the more constrained framework of Communities
of Learning (CoL). Thanks go to all the LinkedIn participants, whose words
are used in the text below, and whose names are acknowledged at the end of
this piece.
HOW DOES COLLABORATION WORK?
An effective professional community is based upon relational trust. Members
of a collaborative group of schools and Early Childhood Education (ECE) centres
need to have a collective vision and purpose, with a shared focus. Establishing
this way of working is analogous with the current move from single-cell teaching
units to co-teaching collaborative environments. Adaptation to group working
may not happen easily just through encouragement or edict; it entails the
development of structures and protocols, supporting a conscious effort to
establish and work towards a shared direction. In partnerships between schools
and centres, agreements are needed on how to think and work together in ways
that ensure that all are respected and all voices are heard. Interdependence
involves leaders who are willing to learn and are excited about learning from
each other. Diverse personalities and ways of thinking need to be part of the
fabric of the group, not smoothed out or ignored in order to create a ‘pseudocommunity’.
As the work of the group progresses, leaders move from collective vision to a
commitment to act. Their motivation is that with mutual support, institutions can
achieve a collective purpose: all learners matter, so all teachers matter, and all

COMMUNITIES OF LEARNING
There are now 117 Communities
of Learning spread throughout
the country. Over 40% of all
eligible schools (1,006 out of
24,161) will be part of a
Community of Learning involving
more than 320,000 students.
Communities of Learning are
groups of schools, kura and ECE
that come together to raise
achievement for children and
young people by:
• sharing expertise in teaching
and learning
• supporting each other
• working together, so a child’s
journey through the education
system is easier.
These Communities set shared
goals based on information
about their students’
educational needs and work
together to achieve them.
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schools and ECE centres matter. The ways of achieving this purpose change as the
network evolves and makes progress in its collaborative work. Like our learners,
our collaborative groups grow from infancy to maturity - and effective groups keep
learning and adjusting in their maturity. So not only are individual mindshifts
needed in order to make the initial personal changes from ‘me’ to ‘we’, but shifts in
the focus and ways of working of the group will also be needed as the group grows
and adjusts its purpose, and as partners leave and join.
We need to work together in ways that enable us to generate new thinking.
Harvard Professor Linda Hill proposed in a recent TED talk that three abilities are
critical to innovation: Creative Abrasion - generating ideas through discourse and
debate; Creative Agility - testing and experimenting through quick pursuit,
reflection and adjustment; Creative Resolution - making integrative decisions that
combine disparate or even opposing ideas. The discourse needed to shape shared
purpose and collective action necessarily involves elements of ‘abrasion’; creative
agility is used to build the ‘nuggets’ of incremental innovation which start to
generate collective achievement; creative resolution may be the hardest to achieve.
HOW DO THESE CONCEPTS WORK OUT IN COMMUNITIES OF LEARNING?
The conceptual thinking above largely pre-supposes a voluntary creation of
community, where some element of shared purpose draws the participants together.
Effective schools and centres have always collaborated in this way, clustering
through shared need and joint focus. Such groupings are largely non-hierarchical,
based on high trust, and are fluid, adjusting to perceived purpose.
One stated purpose of a Community of Learning is to create pathways through
the education sector. In smaller communities, this could be relatively simple,
including all schools and ECE centres in a location. In our large cities, however,
where many different groupings are possible, it is difficult to identify discrete
pathways and create appropriate, mutually compatible groups of institutions.
This situation makes it important for schools and centres to be ‘allowed’ to let the
context determine the make-up of the CoL, giving schools and centres the
professional freedom to base CoLs on local need. Currently, they may be forced
into a structure that doesn’t exist in reality.
Further divergences from our conceptual thinking are sharply apparent. Firstly,
the Community of Learning structure is based upon the leadership of a paid Lead
Principal. So leadership cannot be fluid and contextual, according to the needs of
the group, and in a system where primary Lead Principals are paid less than
secondary ones, even this basis of the structure is not equitable. Moreover, the above
discussion has assumed access to collaborative communities to leaders from ECE to
secondary – the learning pathway of the child - yet ECE leaders may only join a CoL
at their own expense. Schools within Communities of Learning need to be urged to
invite ECE leaders to join them, and to enable their participation, otherwise the
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child’s learning pathway is not fully represented. Having a structure from ECE
through to secondary is an opportunity which is too valuable to miss out on.
Both ‘Community’ and ‘Learning’ should be the key concepts.
As some of our LinkedIn participants comment, leaders will do their best to
make Communities of Learning work. To do this, they need to bear in mind the
principles which our discussion established: equity - especially in enabling full
participation of ECE leaders and others who may find CoL access difficult; shared
purpose leading to action - establishing the shared needs of the group as a whole
and constructing purposeful collective action; agreed structures and protocols which enable, rather than constrain, the creative agility needed for the collaboration
to be effective. In this way, the collaborative groups will find ways of working
within, and moving beyond, the initial constraints of the system.

Thanks again to the LinkedIn participants: Tana Claricich, Murray Fletcher,
Marcus Freke, Anne Malcolm, Carolyn Marino, Danny Nicholls, Myra Paton,
Annette Sheehy, Carolyn Stuart, Cherie Taylor-Patel.

LINKEDIN is a
business-oriented
social networking
service. Founded in
December 2002 and
launched on May 5, 2003,
it is mainly used for
professional networking.
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WHAT IS A STATUTORY
INTERVENTION?
Where the Minister or
Secretary perceives that there
is a risk to the operation of an
individual school, or to the
welfare or educational
performance of its students,
they may apply an intervention.
The school’s board, or
proprietors in an integrated
school, may also request
an intervention.
CLICK HERE TO FIND OUT MORE

BREAKING THE SILENCE
Sheralyn Cook

THE REALITIES OF LEADING A SCHOOL IN STatutory intervention

There is a silence surrounding the work and the personal cost of principals leading complex,
high-needs schools such as those under statutory intervention. While there is often a public
perception that the reason for a school being under statutory intervention is principal
incompetence, or a relational breakdown between the school board of trustees and the principal,
the reality is often much more complex and difficult to unpack.
As a school leader, when was the last time you spoke honestly to another principal about an
issue within your school which was causing you concern? When was the last time your
neighbouring principal shared the emotional and mental turmoil of leading a complex, high-needs
school; of not being able to find the finances to purchase desperately needed resources, or to
just pay a small account, while listening to a neighbouring school’s principal enthusiastically
espouse the merits of the fantastic new resources and professional development tools they have
just purchased?
As individuals, and as a profession, we do not often feel comfortable discussing the dark
moments of school leadership; we choose not to speak about the moments of feeling isolated
or the feelings of helplessness when attending to contextual situations which are beyond our
control; nor do we speak about the moments of discomfort, the moments of feeling that any job
has to be better than what we are trying to do in our schools. We know that principalship is
a difficult and complex job to perform, but how much more is asked of the principals who are
leading complex, high needs schools, such as those under statutory intervention? Where is the
care and support for these principals, and who is providing it?
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Being appointed to the principalship of a school is generally a time of celebration as
new leadership challenges are embraced. Sometimes it is tinged with sadness as the
things and people held closely are left behind. There can be apprehension when the
known becomes the unknown; but what is not often mentioned or shared are
the moments of frustration or loneliness one may feel, or the sense of being
overwhelmed by the enormity of the task, and the very real sense of isolation a new
principal feels when stepping up to this leadership position.
While research indicates that first-time principals may experience a sense of
loneliness and isolation as they settle into their new leadership role (for examples
see Court, 2002; Piggot-Irvine, 2004; Riley, 2014; Sarpkaya, 2014), there is little research
around experienced principals facing this. Yet for principals working in high-needs
schools, especially those under statutory intervention, this is often the case; of
feeling isolated, along with a deep sense of helplessness and of being powerless,
especially when dealing with situations beyond their locus of control. Intensifying
this feeling is the perception of not being able to trust fellow colleagues to keep
silent on confidential matters, and of colleagues not having understood fully the
contextual situation of the school-based problems and concerns.
In 2009, little did I know that my appointment as an experienced principal to a
school under statutory intervention would take me on an unpredicted journey of
personal and professional growth. I could not have predicted that I would face the
feeling of professional isolation, of being helpless to address the multiple and
complex needs of the school, or the depth of frustration of not knowing who to call,
or whom to trust in the school’s, and in my deepest moments of need. Nor did
I know that I had such depths of personal and professional emotional resilience,
persistence and calmness to call upon during these dark moments.
Complex challenges of student non-engagement and low academic achievement
took a back seat in order to address the more pressing concerns of student
well-being and negative school culture. There was an urgent need to tackle the high
level of students’ social, emotional, and mental needs, and to ensure their right to
be physically safe was being addressed. Establishing positive relationships with all
students within the school, not just the ones identified by the teachers as being
‘good’, become paramount.
Further challenges included a period of time where I was leading and managing
a school without any form of governance (we were between commissioners). While
other principals have commented positively on this situation, the reality is vastly
different - how do you pass your own school’s audited accounts when there is no
board meeting to approve these; or whom do you turn to for support when a minor
incident blows out to become a crisis and you do not have the safety net of having
a governing body in place?

There was an
urgent need to
tackle the high
level of students’
social, emotional,
and mental needs,
and to ensure
their right to be
physically safe was
being addressed.
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SHERALYN COOK is a principal

of a rural primary school in
the Waikato Region.
In 2015 she was awarded
the NZEALS President’s
Research Award and is
currently researching
principals’ experiences of
leading high-needs schools
in New Zealand. She is
based at the Centre for
Educational Leadership
Research at the University of
Waikato while on a TeachNZ
Primary Principal Study
Award. Sheralyn can be
contacted via email:
sheralyncook@gmail.com

While it is easy to identify the negative challenges and complexities which
impacted on the school on a daily basis, it is also healthy to reflect on the positives –
such as the ex-student who dropped in unexpectedly one day to say hello after
attending a tangi; of being introduced to their girlfriend and receiving the longest,
rib-crushing hug and being thanked. Being thanked for sticking with them through
the dark days of their primary schooling when their behaviour was at a level where
it would have been safer for everyone to suspend them rather than to continually
address their complex and challenging needs; of being thanked for believing that
they would overcome their difficulties and grow into being a caring person who
could control their anger and break the cycles of family abuse and unemployment.
Our school logo represents the maunga which rises out of the ground in front
of us, and the awa that flows past the foot of the maunga and the community.
As I take the time to reflect back on leading the school through five years of
statutory management, the journey to turn the school around could metaphorically
be viewed as a struggle to walk up the maunga’s steep and winding path with its
unforeseen loop-backs, steps and dips; and the emotional and mental turbulence of
leading a struggling, high-needs school may be likened to a journey down the awa
with its deceptively smooth sections of strong undercurrents and hidden,
submerged debris.
But like all difficult journeys, the view at the end is worthy of the struggle.

Extend your NZEALS membership to your colleagues
Institutional Membership is available to two or more members from the same
institution for a subscription fee of $150 per year for the first member and $100 for
each subsequent member.
Groups may be formed or added to with the permission of the ‘lead member’ - the one
who is charged $150. Current Individual Members may add further members at $100 per
year, and any current Institutional group may add to their number. All Institutional
Membership subscriptions will fall due on the lead member’s subscription date.
For more information please contact Ann Briggs at ann.briggs@ncl.ac.uk
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IN CONVERSATION WITH AN EDUCATIONAL LEADER
INTERVIEW WITH FARM COVE INTERMEDIATE PRINCIPAL LINDA HARVIE

Maggie Ogram

MAGGIE OGRAM: Thank you for this opportunity to share your thoughts as an
educational leader. You have spent your career in education in New Zealand as a
classroom practitioner, deputy principal and principal in the primary sector. What do you
see as being amongst the most significant changes in education here during that time?
LINDA HARVIE: When I was a basic scale teacher we went through the change of
Tomorrow’s Schools and the change on school governance. The change allowed the
schools to appoint the teachers that they thought were the best fit for their school
so this was really significant. The schools could now target their resourcing for the
teachers’ professional learning, and the students’ and teachers’ needs. Prior to that it
was limited to a package that you picked up as an opportunity. Also, the property
upkeep and development has been a really huge change for schools; being able to
go ahead and do things themselves. So many initiatives have come out of this to
enhance student learning. Schools now have their special characteristics in line with
the community expectations. In my experience, the changes in working with the
New Zealand Curriculum (NZC) from subject-focused to student-centred has been
considerable. This is something that I really agree with and really value in the NZC.
Of course, the use of eLearning tools has really made student learning a lot more
authentic, meaningful. It has empowered students and heightened engagement.
Over the time that I have been teaching, teachers have become a lot more
involved in post-graduate studies. We now see an emphasis on life-long learning
and leadership development. Lastly, I want to mention the more recent change in
education to a more collaborative approach to learning and teaching, where the
teacher is a facilitator rather than the teacher out the front. Students are teaching
students, and student voice, choice and agency are encouraged. We see leadership
across the school, not only in formal leadership positions but also those that include
students, support staff and teachers. This brings whole school-wide collaboration.
For recent changes, this is probably what I see as the most significant.

Students are
teaching students,
and student voice,
choice and agency
are encouraged.
We see leadership
across the school,
not only in formal
leadership
positions but also
those that include
students, support
staff and teachers.
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MAGGIE: What have been some of the major influences in your career?

MAGGIE OGRAM

President of NZEALS
Auckland Branch

LINDA: Definitely encouragement and support from family and close friends. Also
study at Auckland University and UNITEC, and the process of completing my
master’s degree. One year of study of Te Ara Reo Maori was significant in providing
me with a much better understanding of what it means to be Maori. Also, working
with highly skilled and successful principals who encouraged my leadership
growth, whether gaining a leadership responsibility or appointment to a leadership
position. Linking back to the collaborative approach, teamwork has had a significant
influence on me. For example, time spent with colleagues and fellow principals
developing ideas, problem-solving and sharing. Another area of strong influence is
working with highly skilled appraisers during the appraisal process. Seeing
students grow through their learning and having fun, too, gives the incentive to
keep going, to strive to further develop all areas of the school to benefit the students.
Opportunities for overseas travel experiences through school initiatives have
opened my eyes to other cultures and changed my perspective.
MAGGIE: That leads me into asking about your involvement in the area of
international students. What do you see as the greatest pull for other countries in
choosing a New Zealand education for their young people?

LINDA HARVIE

Principal Farm Cove
Intermediate School

LINDA: These parents hear from other families who have children already studying
in New Zealand, that they can have less pressure on them and can enjoy their
learning, yet their learning can still be really significant. A lot of parents who choose
a New Zealand education for their children are looking for them to get away from
that cycle of ‘if you don’t get 90% you’re a failure’, allowing their children to be what
they can be and enjoy what they’re doing. A lot of parents like that the New Zealand
curriculum has a problem-solving and innovative approach, and being a clean,
green country is definitely a drawcard. It is also an opportunity to get a really good
grasp of English that they believe will open doors for their children. Those parents
who send their children for one or two years see the New Zealand experience as
being beneficial in them getting a place in a really good college or university in their
home country, andas potentially adding to their choice of career opportunities.
MAGGIE: What further changes and areas of growth would you like to see in
New Zealand education in the next ten years?
LINDA: I would definitely like to see the continuation and further development of a
collaborative approach to learning and teaching. Working collaboratively within the
school for students and staff and across schools and collaborating internationally is
going to be a huge benefit for New Zealand children and educators.
MAGGIE: Looking back, what is one piece of advice you would give yourself
as a beginning principal?
LINDA: Networking, seeking support and asking advice. There’s a lot of help out
there, both from official and informal networks and through to taking the time
to have a coffee or a chat with a local principal who is more experienced.
MAGGIE: Thank you Linda for sharing some of your insights as an educational leader.
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NZEALS BRANCH REPORT
WAIKATO BRANCH With the terms flying by so quickly it has been exciting to reflect
upon the events we have hosted recently. It has been wonderful to meet our new
NZEALS members at these functions and lovely to catch up with existing members
over wine and nibbles. It is during these events and in the networking prior and
afterwards that professional relationships form and new ideas, ways of working
come forward encouraging us all to acknowledge the good in our work lives.
On 26 May we hosted Sheralyn Cook, principal of a small, rural Waikato school.
Sheralyn’s presentation titled Leading in Chaos and Complexity: Lessons from leading
a high-needs school, provided an honest account of her experiences of leading a
school out of statutory management. Sheralyn questioned current processes,
illuminated the challenges, and provided insight into aspects of school leadership
not often spoken about. You can read more about this in Sheralyn’s think piece on
page 13 of this edition of Leading Lights.
On 29 June we hosted Juliette Hayes (NZEALS Immediate Past President).
Juliette shared the research findings from the work completed by herself and
Ann Briggs with the support of a President’s Research Award. The presentation
Leading together: Exploring contexts for collaboration was an excellent way to gain
insight into collaborative practices, and was extremely useful for our school
leaders embarking on the development of communities of learners.
The branch acknowledged the service of Jeremy Kedian (a past president
of NZEALS), and his retirement from the University of Waikato. A beautiful
taonga - a pounanu blessed for Jeremy by our esteemed colleague Don Ratana
(Faculty of Education member and long standing supporter of leadership events)
- was presented in recognition of his branch contributions over the years.
In other branch news - we celebrated that Vicki Hill and Michele Morrison were
elected to NZEALS Council as Members at Large at the Biennial General Meeting.
We know their contributions will be immense, and that they will continue to grow
and support our branch activities through their national representation.
I offer you all best wishes for the term ahead. A shorter term in duration
but I am sure, even busier than the last. Let us not forget the importance
of making and taking time in this busyness to notice how the things we do
make a difference.
Dr Rachel McNae
NZEALS Waikato Branch President

VISITING
SCHOLAR

2016

DR RACHEL MCNAE (PhD)
is an Associate Professor of
Educational Leadership and the
Director of Te Puna Rangahau
o Te Whiringa - The Centre for
Educational Leadership
Research (CELR) at the University
of Waikato. Rachel’s research
agenda is founded on a firm
belief for social justice and
utilises strength-based
approaches to assist centre and
school leaders to enhance their
leadership practices.

25 August - Hamilton
1 September - Christchurch
5 September - Bay of Plenty
7 September - Taranaki
8 September - Wellington
15 September - Nelson
17 October - Auckland
25 October - Dunedin
26 October - Invercargill
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NZEALS COUNCIL DIRECTORY
The NZEALS Council is elected by the membership at the biennial NZEALS conference, or co-opted to a
certain portfolio, and reflects the cross-sector nature of the society. Council members hold key portfolios
for the services of NZEALS, and meet bi-monthly by tele-conference to progress strategic work.
Questions or ideas may be directed to any Council members using the contact details below.

NAME

POSITION

SECTOR

EMAIL

ANNE MALCOLM

National President

Primary

amalcolm@ponsprim.school.nz

ANNETTE SHEEHY

National Vice-President

ECE

annette.sheehy@taurangakindergartens.org.nz

JULIETTE HAYES

Immediate Past President

Secondary

juliette.nzeals@gmail.com

DOUG MILNE

National Treasurer

Consultant

charliemarmite@xtra.co.nz

ANN BRIGGS

National Secretary

Tertiary

ann.briggs@ncl.ac.uk

MAGGIE OGRAM

Auckland Branch President

Educational Coach

maggie@ospreyconsulting.co.nz

MELANIE TAYLOR

Bay of Plenty Branch President

Primary

principal@goldensands.school.nz

CHRISTINE HARRIS

Canterbury Branch President

Primary

principal@thorrington.ac.nz

PIP WELLS

Nelson Branch President

Primary

pip@nelsoncentral.school.nz

MURRAY FLETCHER

Otago Branch President

Educational Coach

fletchermurray4@gmail.com

JASON ELDER

Taranaki Branch President

Primary

jason.elder@norfolk.school.nz

RACHEL MCNAE

Waikato Branch President

Tertiary

r.mcnae@waikato.ac.nz

CED SIMPSON

Wellington Branch President

ECE/Primary /Secondary

ced.simpson@hrie.net.nz

VICKI HILL

Member at Large

ECE

vicki@melodychildcare.co.nz

JEREMY KEDIAN

Member at Large

Tertiary

kedian@waikato.ac.nz

MICHELE MORRISON

Member at Large

Tertiary

m.morrison@waikato.ac.nz

ROSS NOTMAN

Member at Large

Tertiary

ross.notman@otago.ac.nz
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LEADING LIGHTS: ARTICLE
SUBMISSION DEADLINES
NEXT ISSUE DEADLINE 2 NOVEMBER 2016
I would like to encourage you to provide an article for Leading Lights, which
might outline new policies and programmes, legislation, trends, developments,
research or education debates in your own locality. Your topic should be relevant,
and of professional interest, to educational leaders in New Zealand. I am seeking
short articles (500-1,500 words) and photos for forthcoming issues of the magazine.
Your own topic, based on your own area of interest/expertise (and keeping in
mind current issues and developments in educational leadership) is most
welcome. We are also seeking papers of emerging findings from educational
leadership research being carried out by post-graduate students. If you are
seeking a publication opportunity for your work this is a great place to begin.
Longer papers are published on the NZEALS website under a collection of
Members’ publications.
Your target audience is cross-sector leaders throughout New Zealand.
A brief outline of the context of your education setting would be useful for
readers. Any recommendations you might make to readers, based on your
experience, knowledge or research, would be most appreciated.
Prospective writers who wish to discuss a possible topic before commencing
writing, may email me. Otherwise, completed articles can be emailed directly
to me at juliette.nzeals@gmail.com as attached Word files or as plain email
messages and their receipt will be confirmed by return email. Please also include
a one-paragraph ‘about the author’ and attach a head and shoulders photo of
yourself as a separate file (high resolution jpeg preferred).
2016 SUBMISSION DEADLINES: 2 NOVEMBER
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